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The Division of Arts & Sciences at Daemen College comprises eight departments: English, Foreign Languages, History & Government, Mathematics, Natural Sciences, Philosophy & Religious Studies, Psychology, and Visual & Performing Arts. Undergraduate degrees are offered in each of these departments. A degree in religious studies is offered, but no degree is offered specifically in philosophy. Qualifying students may apply to pursue individually designed degrees through the Committee on Interdisciplinary Studies. Each of the aforementioned departments was expected to submit an assessment report which was due on June 1, 2007 and which was to be prepared in accordance with criteria presented in the Daemen College Institutional Assessment Plan to the Dean of the Division and to Dr. Mimi Harris Steadman, Director of Institutional Assessment.
Dr. Steadman provided updates regarding the status of each departmental report to the divisional deans. Upon receipt of each report, Dr. Steadman also provided direction to the department chairs regarding the content of the report. She also conveniently arranged for a website at which the reports could be submitted and examined. The divisional dean was expected to read each of the reports and submit his own summary of the divisional assessment reports by the First of July. This task was made significantly more compli-cated in the Arts & Sciences Division by the inaction of chairs who either disregarded or remained unaware of the process of assessment as approved by the Daemen College cabinet in May of 2005. 

But for this inconvenience, the process of assessment seemed to move more smoothly for all involved than it had in the past. Most credit for this goes to the addition of Dr. Steadman to the staff. Her efforts in promoting more enthusiastic faculty involvement have made for a much more productive process.
The following is an executive summary of the eight reports received, with additional comment devoted to the function of the core:

Mission:  Each of the departments has done an adequate job of connecting its own mission to the general mission of the college; however in certain instances more specificity might be useful. The employment in the departmental mission statement of phrases such as “reflects changes in the field” seems to invite at least a cursory indication of the nature of those changes.

 The ideal one seeks in offering study in the liberal arts is for the student to come to a realization upon completion of the curriculum the importance of having participated in that study. Some students, however, still complain about the necessity of taking courses in the liberal arts. It would seem incumbent on those departments traditionally associated with the liberal arts to more effectively elucidate their own necessity. 
Outcomes: Most of the listed learning objective were solid. Some were more specific than others. Those departments whose majors include students in adolescence education might have given more attention to the specific needs of those students. The Mathematics Department maintains a strong liaison with its teacher-ed students, and the art department makes particular mention of the requirements of the art-education students. English plans to make teacher-ed central to its 2008 report. Others make little or no reference to teacher-training, which is a very important component of their programs.

 More attention should be given also to the concept of integration. Natural Sciences and Mathematics pay special attention to students’ involvement in disciplines other than their own. That approach is almost natural to the Foreign Languages. It could be more evident in some of the other departments. It seems that these interrelationships should be pursued and celebrated as natural outgrowths of participation in the core. In English, the composition rubric is an exquisite indication of what is expected of the student writer, but more involvement of CMP 101 with the core and with IND 101--as a source of topics for writing--would make the student more aware of the integration of knowledge. It seemed too that the three highlighted learning outcomes in Psychology were rather limited to research methodology and not the acquisition of material vital to the understanding of psychology. This probably implies an assumption that the student is well-prepared in psychology, but needs to hone research skills, so a rationale might have been provided.
My experience with numerous experts and conferences devoted to assessment, and with literature available through the Association of American Colleges and Universities makes it difficult for me to accept the fact that—despite their rather specific service role within the over-all college curriculum—the Philosophy & Religious Studies department remain unable to provide a set of learning outcomes which they are pursuing.

Measures: Each department has embarked upon a path that indicates the true value of assessment: what one learns from self-examination and what one does with that knowledge. Of particular potential is the increased use of portfolios—especially in Math and Visual & Performing Arts—to represent a compilation of one’s higher-educational experience. Also of significance is the employment of curricular maps in the Foreign Languages, Mathematics, and History & Government to locate tendencies to be addressed by the curriculum. The History & Government department’s decision to explore more meaningful sequencing in the required course offerings seems to point in the direction of a more integrated educational experience and one that makes greater sense to the student, as do the newly considered methods of measurement in Mathematics and the Natural Sciences employing  standardized descriptive tests that will involve the entire department in the rating procedure. The decision of the Visual and Performing Arts department to connect their study to the larger world and to the rest of the curriculum is another vital move in the direction of integration of learning. The more specific criteria for evaluation generated by each of the areas of  study in the visual and performing arts is also valuable in providing direction for the student.  
Resources: The statements on physical and personnel resources presented in Visual  & Performing Arts, History & Government, Philosophy & Religious Studies, and Foreign Languages were very complete and informative. There are needs in both areas that seem constant, but in no department are the needs so desperate as they are in the Natural Sciences. Very important matters of safety and storage must be attended to. If Daemen is to run a growing program that requires freezing and refrigeration, top-of-the-line equipment would seem absolutely necessary. The fact that lines need to be filled in the growing program also seems obvious, but the addition of a writing specialist to the English Communications program seems equally necessary.

Core: Since assuming her duties as Core Director, Dr. Hibschweiler has made remarkable progress in developing a core climate on Daemen’s campus and in overcoming some faculty reticence. I would still like to see more close collaboration between the core director and the IND 101 director, since IND is, or should be, the foundation of the core; and between the core director and the Committee on Interdisciplinary Studies, which oversees all interdisciplinary programs, most importantly individualized studies and the core. I am hopeful that the individualized studies concept grows in significance to become one of the defining specialties of the Daemen College academic experience; and the core is obviously the doorway through which the more capable student passes on the way to planning his/her own degree program. 
I believe the progress made in core assessment, in the development of committees to guide core development, in the organization of workshops, and in the establishment of a working portfolio project are accomplishments of which the core director can be justifiably proud, and I am hoping also that once the logistics of the core are all firmly and comfortably in place that less attention will be given to numbers and requirements and more to greater flexibility within the core and increased emphasis upon the integration of knowledge from a variety of disciplines.
Final Comments: Integration of learning is what identifies liberal learning. It is my belief that—beginning with a core that seems to be growing more well-defined by the day—all of the pieces of education have to fit together to make it meaningful to the student. Many departments in the division have made an effort to contribute to that meaningfulness. I believe that each department chair and member should make an effort to read all the reports presented by their colleagues and learn from them. We should also be grateful to Dr. Steadman for making this whole assessment operation more workable.
.
