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1. Department Mission Statement:  The mission of the Education Department at Daemen College is to ensure that our graduates, through participating in active discourse and practica opportunities, posses the following: pedagogical knowledge; understanding regarding equity, diversity and exceptionality; and professional skills necessary for reflective practice, thereby enhancing professional growth.  In doing so, we believe that we graduate life long learners/teachers who, like all Daemen graduates, are prepared for life and leadership in an increasingly complex and interdependent world. 
Philosophy:  The Philosophy of the Education Department at Daemen College is to promote faculty and teacher candidate commitment to an established paradigm for life long learning.  The Education Department’s learning community is committed to master teacher educator, professional, new teacher, and national education technology standards. We believe that an active discourse regarding pedagogy (inclusive of the New York State Learning Standards) can be utilized to instill knowledge and professionally prepare teacher candidates. This discourse also fosters community understanding regarding equity and the needs of diverse and exceptional students.  We further believe that practical opportunities to apply the learning community’s knowledge and understanding must be provided to all community members. Reflection within the learning community upon the results of assessment, in turn, inspires personal and collective growth. Our learning community exists within the Daemen College learning community and its wider constituencies, where resources, technology, support services, information, and due process rights empower both faculty and candidate.  
The above philosophy is derived in part from Section 4-2.5 Standards for Regents Accreditation of teacher education programs/ Standards of quality.  The faculty has adopted the Standards for Teacher Educators and has committed to an adapted version of the Interstate New Teacher Assessment and Support Consortium (INTASC) standards, the National Board for Professional Teaching Standards, and the National Education Technology Standards as guiding standards for the Education Department of Daemen College in an effort to prepare teacher candidates to teach to the NYS learning standards.  

Department Description:  The philosophy and mission of the Education Department has a direct relationship with Daemen College’s mission statement in the following ways: life-long learning, leadership, and preparing professionals to critically think and problem solve.  A unique feature of the education department is that when students, who are enrolled in other majors that cannot fulfill that areas requirements, or if students have a change of heart with the career goals, often transfer to education.  Some of our best future educators in our program have transferred in from other departments here at Daemen. Our curricula, which is sequential in nature, builds on basal courses that are taken in the first two years of study and combined with upper division practicum and classes, aim the student for their student teaching experience.
2. Outcomes

Student Learning Goal(s). There is a one to one correspondence between the student learning goal number and the INTASC standard number.

Goal 1 – Knowledge of Subject Matter

Teacher candidates will understand the central concepts, tools of inquiry, and structure of the discipline(s) they teach and create learning experiences that make these aspects of subject matter meaningful to students.

Goal 2 – Knowledge of Human Development and Learning

Teacher candidates will understand how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

Goal 3 – Instructional Strategies for Diverse Learners

Teacher candidates will understand how students differ in their approaches to learning and create instructional opportunities that are adapted to diverse learners.

Goal 4 – Multiple Instructional Strategies

Teacher candidates will understand and use a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Goal 5 – Motivation and Management

Teacher candidates will encourage an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.

Goal 6 – Communication and Technology

Teacher candidates will use knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom and across learning communities.

Goal 7– Instructional Planning
Teacher candidates will plan instruction based on knowledge of students, subject matter, the community, and curriculum goals.

Goal 8 – Assessment of Learning 
Teacher candidates will understand and use formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
Goal 9 – Professional Development
Teacher candidate, as reflective practitioners, will continually evaluate the effects of their choices and actions on others (students, parents, and other professionals) and actively seek opportunities to grow professionally.
Goal 10 – School/Community Involvement

Teacher candidates will foster relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.

3. Measure/Tool/Evidence of student achievement of each SLO: 
1a.  Upper division portfolio success rate
1.b. Junior participant classes (EDU 217, EDU 218, EDU 303, EDU 316, EDU 320, EDU 267, SED 371, SED 401, ECSE  222, ECSE 279, ECSE 280, ECSE 324) pass rates
2.a. Student teacher evaluations
2.b. Pass rates of student teacher placements

3.a. Pass rates for the Assessment of Teaching Skills-Written (ATS-W)
3.b. Pass rates for the Liberal Arts and Sciences Test (LAST)
3.c. Pass rates for the Content Specialty Test (CST) in Disabilities
3.d. Pass rates for the Content Specialty Test (CST) in Multi-Subject.

4.a-f Data reflect pass rates of students who are earning certification in secondary education in one of the following areas:  English, French, Mathematics, Natural Sciences (Biology), Social Studies, and Spanish.
4.a  Pass rates for the Academic Content Area Test for English.

4.b  Pass rates for the Academic Content Area Test for French.

4.c  Pass rates for the Academic Content Area Test for Mathematics.

4.d. Pass rates for the Academic Content Area Test for Natural Sciences (Biology)

4.e  Pass rates for the Academic Content Area Test for Social Studies.

4.f   Pass rates for the Academic Content Area Test for Spanish.

4.g  Pass rates for the Academic Content Area Test for Visual Arts.
3.a. Measurement method (Source of assessment data and any evaluation criteria): 
For 1.a., the measurement method was comparing the numbers of students who submitted the upper division portfolio (N=33) to the students who were admitted to upper division (N=31).  The pass rate was 93%.  One student did not earn upper division status because a personal reflection was missing from the portfolio and two students did not pass because their QPA did not meet the 2.55 criteria, in either their major or their overall program of study.
For 1.b., the measurement method was comparing the number of students who were enrolled in the junior level participant classes (302) to the students who did achieve a passing grade (290); this figure includes two failures and eight students earning an incomplete for the spring semester.
For 2.a., the measurement method was to qualitatively analyze student teacher exit surveys (N=44).  Students were asked to score questions with 1 = Very Much, 2 = Somewhat, and 3 = Very Little.  The following themes were present: very strong positive comments in the areas of faculty and practicum experience. Comments were generally positive with several students asking for sign language to be added to the curriculum.
For 2.b., the measurement method was comparing the number of students who were involved in student teaching (N=74) to the number of students who achieved a passing grade (N=73).  Three students had an incomplete for several weeks but all three have now earned a grade of passing.  The overall passing rate is 98%.
For 3:a-d:  Pass Rates for NYS Assessment Tests for Teacher Candidates are based on 2005-2006 data, as the 2006-2007 statistics are not yet available.
For 3.a., the measurement method was to compare the number of students who took the ATS-W (N=337) to the number of students who passed (N=334), and then to compare the pass rate for Daemen College (DC) students to the pass rate for the State.  The pass rate was 99% for DC and the pass rate for the State was 99%.
For 3.b., the measurement method was to compare the number of students who took the LAST (N=337) to the number of students who passed (N=332).  The pass rate was 99% for DC and the pass rate for the State was 99%.

For 3.c, the measurement method was to compare the number of students who took the Content Specialty Test (CST) in Disabilities (N=155) to the number who passed (N=149).  The pass rate was 96% and the pass rate for the State was 90%.

For 3.d, the measurement method was to compare the number of students who took the Content Specialty Test (CST) in Multi-Subject (N=247) to the number of students who passed (N=237).  The pass rate was 96% and the pass rate for the State was 95%.
For 4.a-g, Pass Rates for NYS Assessment Tests for Teacher Candidates are based on 2005-2006 data, as the 2006-2007 statistics are not yet available.
For 4.a, the measurement method was to compare the number of students who took the Academic Content Area Test for English (N=12) to the number of students who passed (N=10).  The pass rate was 83% and the pass rate for the State was 94%.
For 4.b, the measurement method was to compare the number of students who took the Academic Content Area Test for French (N=2) to the number of students who passed (N=--*).  The pass rate for the State was 83%.

For 4.c, the measurement method was to compare the number of students who took the Academic Content Area Test for Mathematics (N=11) to the number of students who passed (N=9).  The pass rate was 82% and the pass rate for the State was 98%.

For 4.d, the measurement method was to compare the number of students who took the Academic Content Area Test for Natural Sciences (Biology) (N=9) to those who passed (N=--).  The pass rate was --* and the pass rate for the State was 99%. 

For 4.e, the measurement method was to compare the number of students who took the Academic Content Area Test for Social Studies (N=11) to the number of students who passed (N=8).  The pass rate was 73% and the pass rate for the State was 92%.
For 4.f, the measurement method was to compare the number of students who took the Academic Content Area Test for Spanish (N=

[NOTE:  Data for this test is not with the other scores and I have asked Bruce to investigate.]

For 4.g, the measurement method was to compare the number of students who took the Academic Content Area Test for Visual Arts (N=11) to the number of students who passed (N=10).  The pass rate was 91% and the pass rate for the State was 93%.

The aggregate for all Academic Content Area tests, including the Multi-Subject test, is  (N=303) compared to the number of students who passed (N=285), yielding a percentage of 94% of DC students passing.  The aggregate pass rate for the State is 95%.
Summary Totals and Pass Rate for all NYS Teacher Certification Examinations for Daemen College:  Number tested (N=348), Number passed (N=326), DC pass rate 94%, and State pass rate 95%.
*”--“ indicates “Numbers Passed” and “Pass Rate” not shown because “Number Tested” is less than 10.
4. Summary of Results (Data Collected and Analysis related to intended outcome):    

1. Based upon the overall upper division acceptance rate (93%), it appears that the upper division portfolio is an acceptable evaluation method for alerting the students and the faculty of a student’s on-going scholarship and preparation for the next step of completing the teacher pre-service program.  The Reflection section of the portfolio asks students to develop a comprehensive reflective narrative detailing perception of current status, skills gained during coursework, targets or goals for continuing professional development, and expectations for the future.  Consequently, students who qualify for upper division status are encouraged to maintain on-going contact with their advisor to ensure that they meet their targeted goals. However, students who do not achieve upper division status should also continue to maintain on-going communication with their advisor in order to remediate areas of deficiency, typically a GPA lower than the 2.55 which is required.
Once the student has been accepted into upper division, the student can enroll in upper division methods classes EDU 316, EDU 320, EDU 325, SED 371, SED 401.   EDU 203, EDU 217, EDU 237 and SED 270 are included in the upper division portfolio application process because each one represents core competencies required for pre-service teachers, and EDU 217 has a field placement.  The methods courses have an overall pass rate of 96%.  When grades are earned for the eight incompletes, the percentage figure will change, although the current 96% indicates that students are being properly taught, trained and supervised in the school/community placements. However, discussion has occurred at department faculty meetings that centers on the need to develop, and carry out, a more standardized system of surveying the cooperating teachers for any class that has a practicum component.  Although the 96% appears to be a solid number, more data are needed to attempt to triangulate the overall pass rate with opinions/ratings from cooperating teachers. A subcommittee will be formed to pursue this endeavor.
2. The qualitative themes, as garnered in the student teacher exit surveys, indicated the following themes from students who finished their student teaching capstone activity: for the childhood, the dual childhood and special education, and the early childhood/inclusive early childhood special education majors, the practicum experience and the faculty received the most positive feedback, specifically the three tenured members of the faculty were identified as exceptional. Areas that need to be further analyzed concern the overall program.  Only one student commented on the need to limit the number of practicum experiences required in a single semester, while several students suggested the need to increase the number of practicum hours and experiences.  Another student suggested the need for more coursework dealing with classroom situations, parents, and how to present oneself as a teacher.  Students commented on the need to improve articulation agreements with area community colleges so that more courses could transfer.  One student suggested the need for a course dealing with severe disabilities, to at least be offered as an elective.  Another commented on the need to limit the area of study requirement, but that is a state requirement, and out of our hands.  However, we can certainly examine our offerings to see if some adjustments can be made and/or, as one student stated, provide “more options”.  One student asked for specific requirements for student teaching to be made available prior to student teaching.  This can easily be addressed by adding this information as an agenda item to the bi-yearly Department Meetings with all education majors and by making the information available on our department’s website, under Frequently Asked Questions (FAQs).  I have already asked Dr. Shields to work with Bruce Marzahn to add our department’s student teaching evaluation forms to the options under FAQs.  In addition, one student suggested that a checklist be developed to indicate those tasks that need to be performed before graduation.  This also can be done and then added to our website.  Discussion about developing such as checklist has already begun and will be addressed in the upcoming academic year.
Secondary majors consistently commented on the need to include more practicum experiences prior to their student teaching.  In our current program for secondary education majors, with advisement emanating from their specific areas of study (i.e. English, Foreign Language, Mathematics, Natural Science [Biology], Social Studies and Visual Arts), students indicated that there were an insufficient number of practicum hours and experiences provided to them before they student taught. There also is a stated need to look at EDU 327 Teaching to the Standards and the number of courses sufficient for areas of electives and/or concentration.  More than one student suggested that this course should be offered prior to student teaching.  Faculty advising also appears to be problematic. The lack of an appropriate computer system and the ongoing implementation of the core appear to be the causes of advising problems. However, the department - especially with the hiring of six new faculty members - did engage quite significantly with academic advisement for assistance in advising students.  For example, Dr. Teri Joyce attended a faculty retreat for the education department in March and for almost two hours presented to the faculty on core advisement issues.  Faculty indicated that they appreciated the information and that they gained a better understanding of the core curriculum.
DISCUSSION:  The numbers of collected surveys of student teachers (N=44) as compared to the number of student teachers who passed (N=73) indicates a return rate of 60%. The percentage of surveys returned in the 2005-2006 year was 41%, so the 60% is an improved rate of return for the 2006-2007 academic year, although there is still room for improvement. 
Daemen College students have an overall pass rate in student teaching of (98%). This is another indication that Daemen College students enrolled in the teacher education programs are more than ready for employment or further education.  The pass rate of Daemen College students in the Content Specialty Test (CST) in Disabilities is 96% and the pass rate for the State was 90%, which is an additional indicator that Daemen College students who are enrolled in the dual programs are being well-prepared for their next career placement.

3. According to the 2005-2006 Annual Institution Report from the New York State Department of Education, the Daemen College student pass rates for the ATS-W is 99% and the LAST is 99%, both of which are equal to the pass rate for all students taking the two exams in New York.
4.  According to New York State Education Department data, the Daemen College student pass rates for the Academic Content Area Tests are not as positive as are the pass rates for the ATS-W and the LAST.  The most successful pass rates are in the area of Academic Content Specialty Test in Disabilities, with a pass rate for Daemen College of 96%, and a State passing rate of 90%; Visual and Performing Arts 91%, compared to a pass rate for the State of 93%; and the Multi-Subject test, with 94% of Daemen College students passing, compared to a 95% pass rate for the State.  The Mulit-Subject test is similar to the LAST and includes questions that truly address a wide range of subject areas.  The other Content Area Tests include English, with a Daemen College pass rate of 83%, compared to a State pass rate of 94%; French, with a number of Daemen College students too small to include in the measurement figures; Mathematics, with a Daemen College pass rate of 82%, as compared to a passing rate for the State of 98%; Natural Sciences, with a passing rate for Daemen College students too small to measure, compared to a passing rate for the State of 99%; and Social Studies, with Daemen College students passing at a rate of 73%, compared to a passing rate for the State of 92%.  The low percentage figures for many of the Academic Content Area Tests are due, in part, to the low number of students taking the tests, which skews the figures negatively.  However, I have shared this information with the chairs of the departments in question and there will be a joint effort between the education department and the faculty of the other departments to improve these figures.  I have already suggested to the chairs that they might want to investigate the types of questions in their subject areas being asked of college graduates by going to the State’s preparation guides: http://www.nystce.nesinc.com/NY_viewSG_opener.asp
5. Action plan for change, modification, and/or improvement*:

1. The department of education faculty considered having students submitting their upper division portfolio each semester once they have completed the required courses. Often transfer students, and students who have transferred in from another department, find themselves off of the set time frames to submit the upper division portfolio.  Dr. Shields revised and updated the portfolio rubric for students and I have asked him if he can make one more change and indicate that students may submit their portfolios in either the fall or the spring semester, based on when they complete their required courses.  Providing students with an option of submitting their portfolios twice yearly should alleviate the problems for some students who have been denied enrollment in upper division courses because they had not yet earned upper division status.
2. The student teaching experience was addressed this year by the faculty of the education department. A major area addressed included the need to increase the return rate of the student teacher exit survey, which increased from a return rate of 41% to 60%.   The previous year’s Department report also indicated a need to address the possibility of adding an “exit” seminar for all student teachers who had just completed their student teaching.  The faculty did address the need for a seminar for student teachers and several suggestions were made.  The logical solution to this goal was to examine EDU 327 - Teaching to the Standards (a class that historically has been taken at the same time some students are enrolled in their student teaching experience).  At a faculty meeting during the spring semester Jeff Arnold, the faculty member who developed the course and the current instructor for EDU 327, shared with the faculty the current goals and objectives for the course.  Subsequent to this meeting, Dr. McMahon, a faculty member who had frequently expressed concerns about the course, and Jeff Arnold met for breakfast to discuss the course in more detail.  In addition, at the faculty retreat held on June 1, 2007, Jeff presented on the history of the course, the assignments currently in place and explained in great detail how the course aligns with RATE requirements and the NYS Learning Standards.  Although, no consensus was reached on the course and how and if it should be modified to provide students with a seminar experience, it was generally agreed that the course does meet state standards and that it does prepare students to meet professional expectations for teachers about to enter the professional workforce. It is hoped that as we move forward with deciding the ultimate outcome of EDU 327 and when it is offered to all education students in one form or another that we will be able to ask students to complete the Student (teaching) Exit Survey at the conclusion of the course. In addition, the early childhood/inclusive early childhood special education (ECSE) program will have to be modified to permit students to take the course, as they are exempt from it in the current curriculum design.   It is my intention to finalize plans to reorganize the ECSE curriculum during the summer of 2007 so that faculty can review the suggested modifications and the new curriculum plan can be submitted to EPC in the fall semester.
3. The combining of and/or collapsing the weekend master’s education program (AKA, the Canadian Scholar’s Program) has been undertaken and is ongoing.  State requirements stipulate that all master’s programs at a college must be in alignment and at this time there are many inconsistencies between the weekend and the weekday programs.  The faculty met as a group on March 23, 2007, at which time some members of the faculty met as a subcommittee to address the discrepancies between the current Canadian/Weekend program and the masters program offered throughout the week to American students.  Since the retreat, there have been several subsequent meetings which were convened to continue the discussion.  Thus far, several changes have been initiated.  For example, students who are currently enrolled in the master’s of special education initial/professional must choose one of four specialty tracks: autism spectrum, literacy, emotional and behavioral disorders, or learning disabilities.  The faculty agreed to modifying these options and to creating one set of courses that would avoid “pigeonholing” a student into one of the four specialty tracks.  The faculty concurred with the premise that students in the initial/professional major should be given an opportunity to explore more than one disability.  For one reason, by their certification, our students are qualified to teach in all areas of special education, not just the one they selected.  In the current program design, it is quite possible that a student who selects autism spectrum may end up teaching in a classroom comprised principally of students with emotional and behavioral disorders or students with learning disabilities.  The current structure does not allow for this “cross-exposure” to different disabilities. In addition, there is a misconception that choosing the “literacy” specialty track qualifies that person to be certified in literacy instruction; it does not.  Most “literacy” programs consist of approximately 24 credit hours and deal with childhood and/or early childhood students, not special education students.

To address these areas, the department is proposing to eliminate all specialty tracks and require students in this major to take the following four classes (which are already approved classes): SED 559 Introduction to Autism Spectrum Disorders, SED 540 Survey of Emotional and Behavioral Disorders, SED 513 Survey of Learning Disabilities and SED 545 Reading Diagnosis and Instruction.  Compressing the four specialty tracks into four courses will accomplish: (a) Better use of faculty expertise [fewer adjuncts will be necessary], (b) More predictable course enrollments, (c) More efficient class sizes, and (d) Students will be prepared more generically to teach various types of disabilities.

Assuming that the student in this major has the prerequisites of SED 500 Educational Psychology and SED 501 Introduction to Special Education, this modification will add one three (3) credit course to the curricula, moving it from 39 to 42 credits.  A proposal to the Education Policy Committee (EPC) has been prepared by Dr. Shields and is being circulated to faculty members this summer, will be presented to the EPC in the fall, and following acceptance, will be submitted to the state for approval.

One area of misalignment still being negotiated is the thesis requirement. Differences currently exist regarding thesis requirements between the Canadian/Weekend program, the Thomas Reynolds Center graduate students, and the other weekday master’s students, not to mention the Brooklyn program.  These discrepancies have been discussed across several faculty meetings.  On June 1st, at the end of the year retreat, additional information was presented to the faculty by Mary and Joe, and it was decided that a decision will be made at a fall 2007 meeting to determine what type of research will be done by our graduates in the future. However, at the end of the meeting, there was general consensus around four choices to be offered to all graduate students:  completing a portfolio, with specific guidelines to be developed; a comprehensive project, with details provided; action research; and a thesis.  These options will be discussed further in the fall when the faculty once again convenes for meetings and a final decision will be made.
Other areas still being discussed include:  seat time, student teaching requirements, and length of program of study.  These items will be addressed further by the subcommitte and then added in the fall to the full faculty meetings for ongoing discussion and resolution.  
In addition, there have been no changes between last year and this year in regard to incorporating data from the weekend program in our departmental data, although we are trying to move in the direction of alignment.  For example, just as last year’s report indicated, most of the data collected in the above report did not include the weekend students (for example, student teacher exit surveys, and student teaching statistics). Data are not being collected in a systematic manner that would delineate master’s programs from the undergraduate programs.  However, Mary is working with Joe to correct this gap and it is hoped that obstacles to meeting the goal will be addressed in the subsequent year so that our Department can present seamless data across all of our graduate and undergraduate programs.
4. The department’s most pressing challenge is the need to be accredited at the conclusion of our accredited period, ending in January, 2009. Accordingly, the department is working toward meeting the deficiencies noted in the previous self-study and we have made enormous gains this academic year.  For example, we have developed and adopted a new mission statement, a philosophy, and a purpose for the department.  The philosophy is derived in part from Section 4-2.5 Standards for Regents Accreditation of teacher education programs/ Standards of quality.  In addition, in an effort to prepare teacher candidates to teach to the NYS learning standards, the faculty has adopted the Standards for Teacher Educators and has committed to an adapted version of the Interstate New Teacher Assessment and Support Consortium (INTASC) standards, the National Board for Professional Teaching Standards, and the National Education Technology Standards as guiding standards for the Education Department of Daemen College.  We have also developed a selection of logos from which we want to select one that we can include in all of our literature. Elise Wright, in the Publications Department at Daemen is currently working on revising some of our suggestions so we can decide upon a single logo.

Moreover, we have changed faculty positions in order to best meet the needs of the department.  Dr. Bruce Shields resigned as the chair after two and one-half years and is currently working with Liz Wright on RATE accreditation. Effective November 20, 2006, Dr. Mary Fox assumed the position of the chair and moved out of her previous office in the Business Building to a renovated office on the third floor of Duns Scotus.  Mary’s three year term will expire in July, 2010.  Additional modifications undertaken by and/or adopted by the department include the following:  secondary chairs have been incorporated in the department’s changes through bi-weekly meetings, chaired by Dr. Kim Andrews;  the Deans of both Divisions are now included in ongoing RATE meetings; Liberty Partnership moved from Admissions to the Education Department and Liz and Mary helped craft the grant proposal submitted by Adrianne Williams to get an extension of the Liberty Partnership grant; Mary is now serving on the advisory board of Liberty Partnership; hiring a minority faculty member to replace the art education position, vacated by Dr. Judith Fuller; collaborating with the International School, Public School 45 and the Grover Cleveland School to ensure that Daemen College students can expand their multi-cultural experiences through class assignments, practicum placements, and service learning; attending a presentation by Dr. Alan November on Technology that was arranged by Jeff Arnold as well as a presentation by Chris Wilson on technology available for all Daemen College faculty; the department hired a consultant to aid with our RATE accreditation effort; and two full time non-tenured faculty members were hired to teach in the weekend graduate program, Marybeth Fortune and Don Wheeler.  We are still in the process of searching for a third faculty member with a terminal degree and a specialization in childhood education.
We are moving forward in revising all of our course syllabi so that they reflect and incorporate the standards we’ve adopted.  A template was provided at the June 1st retreat and a subcommittee will work on aligning the template with an existing course so that all faculty can work on their own syllabi over the summer.  We discussed the need to evaluate our courses in order to determine a curriculum map.  Liz Wright has spearheaded this effort and most faculty have submitted information to her for the purpose of creating a visual display of our current course offerings, and how each aligns with accepted standards (See Appendices A, B, C and D).  Appendix A is the alignment of courses for the Early Childhood/Inclusive Early Childhood Special Education Program.  Appendix B is the alignment for the Childhood Education program.  Appendix C is the alignment gor the Childhood/Special Education program and appendix D is the INTASC standards.  We also recognize that certain areas specified by the state as necessary competencies for beginning teachers are not necessarily well represented in some of our courses.  For example,  we recognized that we need to include information in at least one course all students take that addresses and exposes students to a teacher’s ancillary duties, such as grading, conducting parent-teacher conferences, working on teams, and bus duty, as well as other duties.  
We also need to develop a plan to increase enrollment of candidates from underrepresented groups.  We are hoping that Dr. GE Washington, the incoming art education faculty member, will be able to help us with this endeavor.  In addition, having Liberty Partnership as part of our department is another way to address this critical area.  One of the primary reasons for Liberty Partnership moving to the Education Department was to provide faculty and students with additional opportunities to work with schools and students in high-need areas.  
 Needless to say, there are many areas that are still in need of being addressed: hiring one additional full-time faculty member for the weekend graduate program, the need to collect more honed in data, curricula modifications and then the writing and submitting of the self-study. Three additional faculty members will also have to be hired for the Brooklyn program.  It is planned that the new faculty will be hired and ready for the spring, 2008 semester.
5. One aspect of the department that should be considered is the hiring of a dean, or associate dean for the education department.  With its growth and variety of programs and majors, along with the ongoing challenges, including accreditation, the collapsing of art education back to the education department (from Art) and the secondary education programs, the time may be ripe to hire a full-time administrator to oversee the education department. Relying on a/the chair will have serious consequences on the department: accreditation issues, as stated above, burning out and turnover in the position and being spread too thin for dealing with day-to-day challenges makes for an untenable position for the chair. If a position of dean or associate dean is not doable, then the chair’s position should be restructured to ensure that the administrative functions are a priority, not teaching classes, not securing tenure, and not being involved in scholarly activities.  The sheer breadth of tasks and duties required of the chair of the Education Department is tremendous and requires consistent and constant effort.  
6. Changes/Improvements to Assessment Plan*:
Recommended changes to assessment mechanisms for next cycle (if necessary in outcomes, measures or processes) to keep future assessments relevant to current department/unit activities or focus.

Fully implement department assessment plan

Inclusion of secondary/adolescence into the department’s statistics

Inclusion of art education into the department’s statistics
Inclusion of master’s program into the department’s statistics
7. a. Department Resources: Faculty/Staff - current resources and future needs*
Analysis of number, quality, and demographics/characteristics of staff relative to outcomes described, results and action plans

Clearly define the role of chair along with auxiliary programs and initiatives                 

Orient new faculty

Additional secretarial support

Placement office

Limiting enrollment in methods courses
7. b. Department Resources: Operating and physical space resources*
Analysis of current resources and future needs – quantity, quality, and accessibility relative to outcomes described, results and action plans

Separate education building or, at the least, larger and more user friendly office space.

As it is now, faculty is separated into two buildings, DS and the Thomas Reynolds Center.
Lab school

Additional hardware (computers)

Wireless campus
Updating and purchasing resources and materials for the Teaching Resource Center (TRC), DS 348.

Designated classroom for methods courses.  

As it is now, faculty members have to use carts to transport the array of textbooks and materials necessary to teach in methods courses.  This strategy limits not only the amount of material which can be transported, but it also limits the building in which classes can be taught.  For example, during winter weather, it would be difficult to transport material in a cart to any of the other campus buildings.  Storing the carts outside of the cramped offices of the individual faculty members is also taxing and needs to be addressed.  Space is at a true premium.
* When the 2005 education assessment plan was submitted, the department was in the midst of hiring six new faculty members.  This was not concluded until sometime in July, 2005. Therefore, the new faculty has just completed their second year, with the typical issues and challenges of acclimating professors to a small, private college.  This was exacerbated because of the large number of new hires. In addition, one of the new hires has already had to be replaced and another art education faculty member will be coming to the campus for the fall semester.  Two weekend faculty members have also been added to the faculty of the department and four more will be hired in the near future, one more for the weekend program on our campus will be hired in the summer of 2007 and three for the Brooklyn program during the fall semester.  It is anticipated that additional resources will be needed for these new hires, such as computers and office supplies.
Appendix A

B.S. Early Childhood Education/ Special Education (Birth-Grade 2) Course Alignment with INTASC

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total

	PROGRAM & ESSENTIAL COURSES
	
	
	
	
	
	
	
	
	
	
	

	B.S. Childhood Education (1-6)
	
	
	
	
	
	
	
	
	
	
	

	PHI 232 Learning Through Service*
	
	
	
	
	
	
	
	
	
	
	

	PSY 103 Introduction  to Psychology*
	
	
	
	
	
	
	
	
	
	
	

	SOC 224 Ethnicity, Race and Cultural Diversity*
	
	
	
	
	
	
	
	
	
	
	

	6 Credits Foreign Language*
	
	
	
	
	
	
	
	
	
	
	

	MTH 111 Math for Elementary School Teachers*
	
	
	
	
	
	
	
	
	
	
	

	Three Credits in Science*
	
	
	
	
	
	
	
	
	
	
	

	ECSE 221 Lang comm. Dev.
	
	X
	X
	X
	X
	X
	
	
	
	
	5

	ECSE 222  Inf. Dev. 
	
	
	
	
	
	
	
	
	
	
	

	ECSE 279  Typical/Atypical Dev. Part 1
	X
	X
	X
	X
	
	
	
	
	
	
	4

	ECSE 280  Typical/Atypical Dev. Part 2
	X
	X
	X
	X
	
	X
	
	
	
	
	5

	ECSE 324  Transd. Intervention
	X
	X
	
	
	
	X
	
	
	X
	X
	5

	ECSE 325  Early Childhood Assessment
	
	
	
	
	
	
	X
	X
	
	
	2

	ECSE 473 Student Teaching (b-prek)
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	ECSE 474  Student Teaching (prek-2)
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	SED 270 Intro to nature and Ed. Needs of Students with Disabilities
	
	
	X
	
	
	
	
	
	X
	X
	3

	SED 371 Classroom Management Techniques for Individuals with Disabilities
	
	X
	X
	X
	X

**
	X
	
	
	
	
	5

	SED 476 Student Teaching and Sem. Childhood Level 1-6
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	EDU 103 Art, Music & Movement
	X
	X
	X
	X
	X
	X
	X
	
	
	
	7

	EDU 203 Learning Theory
	
	X
	X
	
	X
	
	
	
	
	
	3

	EDU 217 Facilitating Reading Literacy/Primary Level
	X
	X
	X
	X
	
	
	
	X
	
	
	5

	EDU 303 Children’s Lit
	
	X
	X
	X
	X
	X
	X
	
	X
	X
	8

	EDU 320 Elem. Ed. Methods MST 
	X

**
	X
	X

**
	X

**
	X
	X

**
	X

**
	X
	
	
	8

	EDU  321 Foundations EC
	
	
	
	
	
	
	
	
	
	
	

	EDU 326 Planning and Mana.
	X
	X
	X
	
	X
	X
	
	
	X
	X
	7

	EDU 237 Instructional Design
	
	
	X
	X
	X
	
	X
	X
	
	
	5

	EDU 471
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	EDU 472
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	AND 30-31 Credit Hours in Area Study*
	
	
	
	
	
	
	
	
	
	
	

	SOC 303 Sociology of the Family
	
	
	
	
	
	
	
	
	
	
	

	TOTAL
	12
	16
	17
	14
	13
	13
	10
	9
	9
	9
	122


* Required course work outside our department.  Do any of these courses need to be aligned with INTASC?

** These standards we identified for both sections of the course, standards without ** were only indicated by one professor 

Appendix B

B.S. Childhood Education (1-6) Course Alignment with INTASC

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total

	PROGRAM & ESSENTIAL COURSES
	
	
	
	
	
	
	
	
	
	
	

	B.S. Childhood Education (1-6)
	
	
	
	
	
	
	
	
	
	
	

	PHI 232 Learning Through Service*
	
	
	
	
	
	
	
	
	
	
	

	PSY 103 Introduction  to Psychology*
	
	
	
	
	
	
	
	
	
	
	

	SOC 224 Ethnicity, Race and Cultural Diversity*
	
	
	
	
	
	
	
	
	
	
	

	6 Credits Foreign Language*
	
	
	
	
	
	
	
	
	
	
	

	MTH 111 Math for Elementary School Teachers*
	
	
	
	
	
	
	
	
	
	
	

	Three credits in science*
	
	
	
	
	
	
	
	
	
	
	

	EDU 203 Learning Theory
	
	X
	X
	
	X
	
	
	
	
	
	3

	EDU 217 Facilitating Reading Literacy/Primary Level
	X
	X
	X
	X
	
	
	
	X
	
	
	5

	EDU 218 Facilitating Reading Literacy/Intermediate Level
	X
	X
	X
	X
	X
	
	
	X
	
	
	6

	EDU 237 Instructional Design
	
	
	X
	X
	X
	
	X
	X
	
	
	5

	EDU 267 Practicum in Teach. Lang. Arts
	X
	X
	X
	X
	X
	
	
	X
	
	
	6

	SED 270 Intro to nature and Ed. Needs of Students with Disabilities
	
	
	X
	
	
	
	
	
	X
	X
	3

	EDU 313 Foundations of Education
	
	
	
	
	
	
	
	
	
	
	

	EDU 316 Elem. Ed. Methods Social Studies
	X
	
	X
	X
	
	
	X
	
	
	
	4

	EDU 320 Elem. Ed. Methods MST 
	X

**
	X
	X

**
	X

**
	X
	X

**
	X

**
	X
	
	
	8

	EDU 319 Assessment Methods in Ed.
	X
	
	
	
	
	
	X
	X
	
	
	3

	EDU 327 Teaching to the Standards
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	SED 371 Classroom Management Techniques for Ind. w/Dis.
	
	X
	X
	X
	X
	X
	
	
	
	
	5

	EDU 473 Student Teaching and Sem. Primary Level 1-3
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	EDU 474 Student Teaching Sem. Intermediate Level 4-6
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	AND 30-31 Credit Hours in Area Study*
	
	
	
	
	
	
	
	
	
	
	

	TOTAL
	9
	9
	12
	10
	9
	5
	7
	9
	4
	4
	78


* Required course work outside our department.  Do any of these courses need to be aligned with INTASC?

** These standards we identified for both sections of the course, standards without ** were only indicated by one professor 

Appendix C

B.S. Childhood Education/ Special Education (1-6) Course Alignment with INTASC

	

	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total

	PROGRAM & ESSENTIAL COURSES
	
	
	
	
	
	
	
	
	
	
	

	B.S. Childhood Education (1-6)
	
	
	
	
	
	
	
	
	
	
	

	PHI 232 Learning Through Service*
	
	
	
	
	
	
	
	
	
	
	

	PSY 103 Introduction  to Psychology*
	
	
	
	
	
	
	
	
	
	
	

	SOC 224 Ethnicity, Race and Cultural Diversity*
	
	
	
	
	
	
	
	
	
	
	

	6 Credits Foreign Language*
	
	
	
	
	
	
	
	
	
	
	

	MTH 111 Math for Elementary School Teachers*
	
	
	
	
	
	
	
	
	
	
	

	Three Credits in Science*
	
	
	
	
	
	
	
	
	
	
	

	EDU 203 Learning Theory
	
	X
	X
	
	X
	
	
	
	
	
	3

	SED 270 Intro to nature and Ed. Needs of Students with Disabilities
	
	
	X
	
	
	
	
	
	X
	X
	3

	SED 340 Inclusive Ed. for Children with EBD
	
	
	X
	X
	X
	
	
	
	
	
	3

	SED 363 Inclusive Ed. for Children with LD
	
	X
	X
	X
	
	
	X
	
	
	
	4

	SED 364 Inclusive Education for Children with Mod/Sev. Disabilities
	
	X
	X
	
	X
	X
	
	
	X
	X
	6

	SED 371 Classroom Management Techniques for Individuals with Disabilities
	
	X
	X
	X
	X

**
	X
	
	
	
	
	5

	SED 401 Methods of Inclusive Special Education
	X
	
	X
	
	
	X
	X
	
	X
	X
	6

	SED 476 Student Teaching and Sem. Childhood Level 1-6
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	EDU 217 Facilitating Reading Literacy/Primary Level
	X
	X
	X
	X
	
	
	
	X
	
	
	5

	EDU 218 Facilitating Reading Literacy/Intermediate Level
	X
	X
	X
	X
	X
	
	
	X
	
	
	6

	EDU 237 Instructional Design
	
	
	X
	X
	X
	
	X
	X
	
	
	5

	EDU 267 Practicum in Teach. Lang. Arts
	X
	X
	X
	X
	X
	
	
	X
	
	
	6

	EDU 313 Foundations of Education
	
	
	
	
	
	
	
	
	
	
	

	EDU 316 Elem. Ed. Methods Social Studies
	X
	
	X
	X
	
	
	X
	
	
	
	4

	EDU 320 Elem. Ed. Methods MST 
	X

**
	X
	X

**
	X

**
	X
	X

**
	X

**
	X
	
	
	8

	EDU 319 Assessment Methods in Ed.
	X
	
	
	
	
	
	X
	X
	
	
	3

	EDU 327 Teaching to the Standards
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	SED 371 Classroom Management Techniques for Ind. w/Dis.
	
	X
	X
	X
	X
	X
	
	
	
	
	5

	EDU 475 Student Teaching Childhood Level
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	10

	AND 30-31 Credit Hours in Area Study*
	
	
	
	
	
	
	
	
	
	
	

	TOTAL
	
	
	
	
	
	
	
	
	
	
	102


* Required course work outside our department.  Do any of these courses need to be aligned with INTASC?

** These standards we identified for both sections of the course, standards without ** were only indicated by one professor 

Appendix D

INTASC Standards

	Standard 1 – Knowledge of Subject Matter

The candidate understands the central concepts, tools of inquiry, and structure of the discipline he or she teachers and can create learning experiences that make these aspects of subject matter meaningful to students.

	Standard 2 – Knowledge of Human Development and Learning

The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

	Standard 3 – Instructional Strategies for Diverse Learners

The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	Standard 4 – Multiple Instructional Strategies

The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Standard 5 – Motivation and Management

The candidate encourages an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.

	Standard 6 – Communication and Technology

The candidate uses knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.



	Standard 7 – Instructional Planning

The candidate plans instruction based on knowledge of subject matter, students, the community, and curriculum goals.

	Standard 8 – Assessment of Learning

The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	Standard 9 – Professional Development

The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals) and who actively seeks out opportunities to grow professionally.

	Standard 10 – School/Community Involvement

The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.
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