English Department

Mission Statement
The Daemen College English Department builds upon our students’ interest in literature in order to prepare them to assume their place in a rapidly changing and increasingly complex as well as global world. With its three streams (straight English, Adolescence  English Education, and Communications/Public Relations), the English program integrates the intellectual qualities acquired through the study of literature, the other liberal arts, and professional programs that prepare students whose knowledge, imagination, critical thinking and creative problem-solving skills will enable them to take their places in the local and global communities.

In order to better prepare students for a rapidly changing world, the English curriculum reflects changes in the field of English studies over the past several decades. The curriculum offers broad historical surveys but also incorporates new methodologies and fields of study. While making optimum use of the range of Daemen faculty expertise, it permits students considerable freedom in selecting areas of study but also requires students to work closely with their individual faculty advisors and other departmental faculty in making those choices. The core English curriculum prepares students both for graduate study and for positions that require advanced reading, writing, critical and creative thinking abilities. The core English curriculum also serves as the basis for specializations in Adolescence English Education and Communications/Public Relations, which direct these same abilities to more specific professional ends.

The English Department also prepares students to write for academic, professional, and creative purposes.  All students learn the principles of academic writing in a first-year composition course, and subsequent upper-division composition courses help students develop and apply various strategies for writing.

Finally, the English Department actively encourages students to fulfill an especially important part of Daemen College’s mission by becoming involved in their campus and local communities in the following program-related ways: as members of the English Club, as peer tutors in the Writing Lab, as staff and contributors to the college newspaper and literary magazine, and as organizers of the Chaucer Banquet.
Outcomes
Goals and Objectives

Goal 1:

English majors will be able to independently develop research topics appropriate to the discipline and present that research in both written and verbal forms.  

Measures:  

Direct:  Written Proposal, Oral Presentation, Drafts, Final Essay.

Indirect:  Conferences, Course Grades

Results:   Fall 2006 English Majors Seminar:  

Criteria for Evaluation:  Appropriateness of Topic; Specificity of Supporting Content; Clarity and Effectiveness of Execution.

Total Students:               4

Average Performance:    2

Above Average:              2

Action Plan:  To prepare more formal guidelines for oral presentations.  Rubric.

Goal 2:  Freshmen Composition students will be able to write fluent and effective standard academic research papers on topics determined independently or by their instructors.  This overlaps with the Core Assessment Project. 
Measures: 
Direct: Evaluation of Final Research Paper.  
On May 23, 2007, an evaluation committee of 8 full-time interdisciplinary faculty evaluated a random selection of 40 final research papers according to criteria established on a writing rubric (see attached rubric).  
Results:  See table and graph next page:
	Student Scores on 2006-2007 CMP 101 Research Papers

	Score Level:
	Level 1

(1 or 1.5)
	Level 2

(2 or 2.5)
	Level 3

(3 or 3.5)
	Level 4

(4)
	Total

	Description of Rubric Level
	Meets expectations of an incoming student
	Meets expectations of a first year student

who has completed 

CMP 101
	Meets expectations of an upper-classman’s writing
	Writing similar to that of a college graduate or professional
	

	number
	21
	16
	3
	0
	40

	percent
	52.5
	40
	7.5
	0
	100


Student Scores on CMP 101 Research Papers


[image: image1.emf]0

10

20

30

40

50

60

Level 1 Level 2 Level 3 Level 4

2006-07 Papers


Few students achieved level 3 and none achieved level 4 on the rubric, levels which were designed to represent the writing of upperclassmen or college graduates.  More than half of students were not proficient at a minimum level of proficiency for freshmen who have complete CMP 101.  

Indirect:  Grades

Action Plan:  To further assess the need for full-time Composition faculty to help improve the percentage of students who perform below level 2.
Future Objectives:

Goal 3:  Students will be conversant with conventions of literary genres (fiction, poetry, drama, prose and film), literary terminology, analytical strategies, and common standards for written critical analysis.  

Will be considered in next year’s assessment plan.
Goal 4:  Adolescence Education students will develop and implement lessons on literary topics for a literature course .

Will be considered in next year’s assessment plan.
	APPENDIX A: Daemen College Writing Rubric/Draft

	Level 4 – The paper  indicates that the author exhibits all of the following principles of writing (Meets expectations equal to a professional or college graduate):
	Level 2 – The paper  indicates that the author does all of the following: (Meets expectations of a first-year college student)

	□
	Thesis clearly stated and supported in body of paper by a variety of relevant facts, examples, and illustrations from experience, references to related readings, examples, detail. 
	□
	Thesis is clearly or implicitly stated and topic is partially limited. Thesis or purpose is minimally supported in body of paper by facts, examples, and details. 

	□
	Major points are organized and divided into paragraphs and signaled by use of transitions and sentence variety. Introduction and conclusion effectively related to the whole. (Coherence)
	□
	Essay is generally organized with major points divided into paragraphs and signaled by use of logic and transitions. Sentence variety is limited and monotonous. Introduction and conclusion are somewhat effective.

	□
	Voice, Diction, and Tone are consistent and appropriate to the college-level audience.
	□
	Voice, Diction, and Tone are adequate although often generic or predictable, informal, and conversational.

	□
	Few, if any, minor errors in sentence construction, usage, grammar, punctuation, or mechanics.
	□
	Errors in sentence structure, usage, grammar, punctuation, and mechanics do not interfere with writer’s ability to communicate the purpose but present obstacles.

	□
	Source material is incorporated logically and insightfully, and sources are documented fully and accurately.
	□
	Source material is incorporated adequately and usually is documented accurately.

	□
	
	□
	

	□
	
	□
	

	□
	
	□
	

	
	
	
	

	Level 3 – The paper  indicates that the author does all of the following: (Meets expectations of an upper-classman’s writing level)
	Level 1 – The paper indicates that the author does many or all of the following: (Does not meet expectations of a first-year college student)

	□
	Thesis or purpose is presented and well supported in body of paper by facts, examples, and illustrations from experience, references to related readings, examples, detail.
	□
	Thesis is unclear and/or inadequately supported in body of paper by few facts, examples, details. More than one paragraph with inadequate support. 

	□
	Most major points are organized and divided into paragraphs and signaled by use of logical transitions and consistent sentence variety. Introduction and conclusion effectively related to the whole.
	□
	Only some major points are organized and/or set off by paragraph. Transitions are abrupt, illogical, and weak. Sentence variation is limited and monotonous. Introduction and conclusion may be lacking, misdirected, or ineffective.

	□
	Voice, Diction, and Tone are consistent and appropriate to a college-level audience although somewhat generic or predictable in places.
	□
	Voice and Tone noticeably generic or inappropriate (e.g. first person narrative may predominate in an analysis assignment). Diction dominated by conversational language/slang or inaccuracies.

	□
	Minor or major errors in sentence construction, grammar, punctuation, usage, or mechanics do not detract from the essay’s mission or create obstacles for the reader.
	□
	Consistent major and minor errors in sentence construction, grammar, punctuation, usage, or mechanics that disrupt the writer’s ability to communicate the purpose.

	□
	Source material is incorporated logically, but in some cases, may create disconnectedness. Sources are documented accurately.
	□
	Source material incorporated but sometimes inappropriately or unclearly, creating coherence breaks. Documentation is accurate occasionally.
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	Prepared by Dr. Karl Terryberry, 

Daemen College Writing Coordinator
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