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1. Department Mission Statement:  See web site.
Philosophy:  See web site.
Department Description:  See web site.
2. Outcomes

Student Learning Goal(s). 
Due to RATE accreditation for our Department, several methods of determining student learning goals have been established.  
A.
During the 2005-06 academic year, the faculty adopted INTASC standards as our student learning goals, creating a one-to-one correspondence between the student learning goal number and the INTASC standard number.  Each of our syllabi reflect one or more of the standards and our Department has begun the process of reviewing all of our syllabi.  The goals and the INTASC standard numbers are as follows:
Goal 1 – Knowledge of Subject Matter

Teacher candidates will understand the central concepts, tools of inquiry, and structure of the discipline(s) they teach and create learning experiences that make these aspects of subject matter meaningful to students.

Goal 2 – Knowledge of Human Development and Learning

Teacher candidates will understand how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

Goal 3 – Instructional Strategies for Diverse Learners

Teacher candidates will understand how students differ in their approaches to learning and create instructional opportunities that are adapted to diverse learners.

Goal 4 – Multiple Instructional Strategies

Teacher candidates will understand and use a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Goal 5 – Motivation and Management

Teacher candidates will encourage an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.
Goal 6 – Communication and Technology

Teacher candidates will use knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom and across learning communities.

Goal 7– Instructional Planning
Teacher candidates will plan instruction based on knowledge of students, subject matter, the community, and curriculum goals.

Goal 8 – Assessment of Learning 
Teacher candidates will understand and use formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
Goal 9 – Professional Development
Teacher candidate, as reflective practitioners, will continually evaluate the effects of their choices and actions on others (students, parents, and other professionals) and actively seek opportunities to grow professionally.
Goal 10 – School/Community Involvement

Teacher candidates will foster relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.
In addition to the INTASC standards, the philosophy, purpose and learning goals of the Department are reflected in each syllabus offered by the Education Department across all program certification areas.  They align with the missions of the college and the department and further align with the department’s statement of commitment and vision, as evidenced by the congruency table below.
Table of Congruency 

	Daemen College Mission
	Statement of Commitment and Vision
	Department Mission
	Department Philosophy and Purpose
	Department Learning Goals

	“understand that learning is a life-long journey”
	“preparing teacher candidates to become ….reflective practitioners”
	“…graduate life-long learners/teachers”
	Philosophy:

“promote faculty and teacher candidate commitment to an established paradigm for life long learning.”

Purpose:

“Our paradigm for Life Long Learning consists of the concepts of discourse, knowledge, professional preparedness, understanding regarding equity, diversity and exceptionality, practica, assessment and growth, and serves as the framework upon which our Purpose is based.” 


	Goal 8 – Assessment of Learning

Teacher candidates will understand and use formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.



	“foster civic responsibility and compassion”

“education should elevate human dignity”

“comfortable with diversity.. recognize the importance of a global perspective.”


	“preparing teacher candidates … who are responsive to the diverse needs of all learners…”
	“possess… understanding regarding equity, diversity and exceptionality”
	Philosophy:

“This discourse also fosters community understanding regarding equity and the needs of diverse and exceptional students”

Purpose:

“…promoting understanding regarding equity, diversity and exceptionality in teacher candidates”
	Goal 3 -- Instructional strategies for diverse learners                                Teacher candidates will understand how students differ in their approaches to learning and create instructional opportunities that are adapted to diverse learners.                                              Goal 5 – Motivation and Management       Teacher candidates will encourage an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.                                           Goal 7– Instructional Planning          Teacher candidates will plan instruction based on knowledge of students, subject matter, the community, and curriculum goals.

	“recognizes equal value in liberal studies and professional programs”
	“…highly qualified faculty who model, and expose teacher candidates to, the general education core in liberal arts and sciences, the content core and the pedagogical core through exemplary teaching methods and practices”
	“…ensure that our graduates… posses the following: knowledge, understanding and skills in the liberal arts and sciences; content core knowledge; pedagogical core knowledge; …”
	Philosophy:

We believe that an active discourse regarding the general education core in the liberal arts and sciences, content core and the pedagogical core can be utilized to instill knowledge and professionally prepare teacher candidates

Purpose:The Purpose of the Education Department is to foster active discourse regarding the general education core in the liberal arts and sciences, content core and the pedagogical core within our learning community and thereby instill knowledge and professional preparedness while promoting understanding regarding equity, diversity and exceptionality in teacher candidates.
	Goal 1 – Knowledge of Subject Matter Teacher candidates will understand the central concepts, tools of inquiry, and structure of the discipline(s) they teach and create learning experiences that make these aspects of subject matter meaningful to students.


B.
The second evaluation of student learning objectives involves a Three-Tiered Review process, the long term purpose of which is to evaluate all of our programs.   First, each faculty member was asked to individually assess his/her syllabi and collect an array of student assignments which could be used to demonstrate student mastery of course objectives.  Collectively, the faculty will review each syllabi and attendant assignments, with the aim of evaluating how our teacher candidates are achieving the INTASC standards we have adopted.  The members of the faculty have adopted a Rubric for reviewing each of the syllabi.  At our April 22nd Faculty Retreat, Jeff Arnold modeled the peer review process for learning experiences after NYSATL guidelines (a complete handout outlining these guidelines was distributed).  These guidelines were developed to establish criteria, to encourage implementation of the state standards, and to imbed assessments.   On May 28, 2008, at the Education Department Faculty Retreat, faculty members began the process of reviewing the Protocol for the Syllabi Rubric (A copy of the Rubric was provided, as was a comment form on which faculty could take notes while reviewing syllabi (See Appendix A for comments from faculty).  Faculty members agreed to use the Rubric to self-determine if their syllabus is written in such a way that it meets the standards for being rated as Exemplary, Proficient, Developing or Unacceptable, in each of the appropriate categories.  Each faculty member will then ask a peer to review the syllabus for both collaboration and validation of the self-assessment.  An additional rubric will be developed and reviewed for graduate courses.

The Three-Tiered evaluation process began with the Department adopting EDU 327 Teaching to the Standards as our capstone course for the Childhood, the Childhood Education/Childhood Special Education, the Early Childhood Special Education and all Adolescent Education programs, with the exception of Foreign Languages and Visual Arts.  Having a capstone course (EDU 327 Teaching to the Standards) that incorporates and measures each of the INTASC standards/Department learning goals will help us in evaluating how each of our programs is preparing teacher candidates to meet our adopted standards.  It is our intention to develop a feedback loop that will allow faculty to review and then revise, as needed, our program plans.
The Three Tiered Program involves the following:
· Peer review of student work product in all courses relating to INTASC standards informs syllabi revision (fall 2008-spring 2009);

· Syllabus Review: Self- Assessment, followed by scheduled peer review to determine which INTASC standards are embedded in each course and how are they assessed, assess content of each syllabi; align content with EDU 327 learning goals and assessment tools where appropriate

· Program Review:  Are we adequately covering all INTASC standards based upon syllabus review and feedback loop from EDU327?   

The process will allow faculty to determine if we are covering all of our learning goals and to look for any gaps between the syllabi coverage and the programs. As we review each of our syllabi, we will examine specific goals for each of our standards and determine if we are providing assignments that reflect the desired outcomes.  By using data to be derived from our capstone course, we will be able to establish a feedback loop that will help us determine where we are meeting our goals and where we may need to strengthen our course assignments to better prepare our teacher candidates to meet the desired standards.  For example, for those syllabi which state that Goal 7– Instructional Planning is incorporated, we will examine student products from the course assignments in order to determine if, in fact, our “teacher candidates are planning instruction based on knowledge of students, subject matter, the community, and curriculum goals”.  Ultimately, a review of assignments from EDU 327 will help faculty determine if we are preparing our teacher candidates to meet each of our INTASC standards, as all standards are covered in our capstone course.  Data will be collected from EDU 327 to help with this assessment process, including samples of students’ work, already available on line at http://www.daemen.edu/offices/teacher_leader/studentExperiences.php.  It is anticipated that this will take several years to complete; it will not be accomplished in days.

3. Measure/Tool/Evidence of student achievement of each SLO: 
1a.  Pass rates of student teacher placements

2.a. Pass rates for the Assessment of Teaching Skills-Written (ATS-W)
2.b. Pass rates for the Liberal Arts and Sciences Test (LAST)
2.c. Pass rates for the Content Specialty Test (CST) in Disabilities
2.d. Pass rates for the Content Specialty Test (CST) in Multi-Subject.

3.a-f Data reflect pass rates of students who are earning certification in secondary education in one of the following areas:  English, French, Mathematics, Natural Sciences (Biology), Social Studies, and Spanish.
3.a  Pass rates for the Academic Content Area Test for English.

3.b  Pass rates for the Academic Content Area Test for French.

3.c  Pass rates for the Academic Content Area Test for Mathematics.

3.d. Pass rates for the Academic Content Area Test for Natural Sciences (Biology)

3.e  Pass rates for the Academic Content Area Test for Social Studies.

3.f   Pass rates for the Academic Content Area Test for Spanish.

3.g  Pass rates for the Academic Content Area Test for Visual Arts.

4.a  Data collected from Student Exit Surveys completed by teacher candidates following their student teaching experiences.
Measurement method (Source of assessment data and any evaluation criteria): 
1. a 
Program Year 2007-2008.  A total of 68 teacher candidates registered for their two student teaching courses.  There were 32 teacher candidates in fall, 2007, and 36 teacher candidates in spring, 2008.  Only two students did not pass during this academic period, one student received a W (Withdrawal) and the other student received an I (Incomplete) from her second placement.  All others passed successfully, which yields a success rate of 97% for our teacher candidates.  In 2006-2007 the overall passing rate was 98%.
2.a-b
Program Year:  2006-2007.  Pass Rates for NYS Assessment Tests for Teacher Candidates are based on 2006-2007 data, as the 2007-2008 statistics are not yet available.  As required by the New York State Education Department, reports of our Institution’s pass rates and comparison data are as follows: 100% pass rate on the ATS-W (Assessment of Teaching Skills-Written; 342 students tested, 341 passed; statewide pass rate = 99%; 99% pass rate on the LAST (Liberal Arts and Science Test); 348 students tested, 345 passed; statewide pass rate = 99%; 94% summary pass rate (individuals who passed all tests they took); 354 students tested, 333 passed every test, statewide summary pass rate = 94%.

2.c  The measurement method was to compare the number of students who took the Content Specialty Test (CST) in Disabilities (N=127) to the number who passed (N=122).  The pass rate was 96% and the pass rate for the State was 90%.  Daemen College students consistently perform at or above the state average for this CST.
2.d   The measurement method was to compare the number of students who took the Content Specialty Test (CST) in Multi-Subject (N=257) to the number of students who passed (N=250).  The pass rate was 97% and the pass rate for the State was 95%.  Daemen College students consistently perform at or above the state average for this CST.

For 3.a-g, Pass Rates for NYS Assessment Tests for Teacher Candidates are based on 2006-20078 data, as the 2007-2008 statistics are not yet available.
3.a, the measurement method was to compare the number of students who took the Academic Content Area Test for English Language Arts (N=17) to the number of students who passed (N=15).  The pass rate was 88% and the pass rate for the State was 96%.
 3.b, the measurement method was to compare the number of students who took the Academic Content Area Test for French (N=4) to the number of students who passed (N=--*).  The pass rate for the State was 86%.

3.c, the measurement method was to compare the number of students who took the Academic Content Area Test for Mathematics (N=8) to the number of students who passed (N=*).  The pass rate was --% (pass rate not provided by state)  and the pass rate for the State was 95%.

 3.d, the measurement method was to compare the number of students who took the Academic Content Area Test for Natural Sciences (Biology) (N=8) to those who passed (N=--).  The pass rate was --* and the pass rate for the State was 99%. 

 3.e, the measurement method was to compare the number of students who took the Academic Content Area Test for Social Studies (N=36) to the number of students who passed (N=29).  The pass rate was 81% and the pass rate for the State was 90%.

 3.f, the measurement method was to compare the number of students who took the Academic Content Area Test for Spanish (N=2), number passed and pass rate is too low to be provided by the State.  Pass rate for the State is 93%.

 3.g, the measurement method was to compare the number of students who took the Academic Content Area Test for Visual Arts (N=8), number passed and pass rate is too low to be provided by the State. The pass rate for the State was 94%.

The aggregate for all Academic Content Area tests, including the Multi-Subject test, is  (N=340) compared to the number of students who passed (N=321), yielding a percentage of 94% of DC students passing.  The aggregate pass rate for the State is 95%.

Summary Totals and Pass Rate for all NYS Teacher Certification Examinations for Daemen College:  Number tested (N=354), Number passed (N=333), DC pass rate 94%, and State pass rate 94%.
*”--“ indicates “Numbers Passed” and “Pass Rate” not shown because “Number Tested” is less than 10.
For 4.a., the measurement method was to quantify and then qualitatively analyze teacher candidate exit surveys (N=24).  Teacher candidates are asked to rate the program, facilities, faculty, advisors, practicums, student teaching experiences, how they would improve the programs in which they were enrolled, and their graduate aspirations.  The following themes were present: very strong positive comments in the areas of faculty and practicum experience. Comments were generally positive with several students placing stars beside faculty areas.  
Twenty-four (24) surveys were completed and submitted to the Department.  The data reflect teacher candidates in the ECSE, the elementary education, the dual elementary and special education, the adolescent education programs and the special education masters program.  

N = 24

The results are as follows:

	Childhood Education
	2

	Special Education
	1 (M.S.)

	Dual:  Childhood Education and Special Education
	19

	Adolescent Education
	2 (French; Spanish)

	Full-Time
	22

	Part-time
	1

	Entered as Freshmen
	16

	Transferred 
	6

	Non-Traditional
	1


	
	Very Much
	Somewhat
	Very Little

	Program
	
	
	

	A.   Were program goals and objectives clear when you began?
	19
	7
	2

	B.   Was a written curricular plan developed when you began?
	11
	11
	1

	C.   Were you able to adhere to the program design?
	17
	6
	1

	D.   Were courses available when you needed them?
	12
	11
	0

	Course Work
	
	
	

	A.   Did course work emphasize classroom application of theory?
	15
	7
	1

	B.   Was excessive repetition of material avoided?
	7
	12
	2

	C.   Was the number of related area courses sufficient?
	15
	7
	1

	D.   Was the number of electives/concentration courses sufficient?
	13
	9
	1


	Facilities
	

	A.    How frequently did you use the Marian Library for your education courses?
	

	Less than 4-5 times per semester
	13

	More than 4-5 times per semester
	8

	B.   For which of the following purposes did you use the library? (check all that apply)
	

	Special Education course assignments
	13

	Elementary Education course assignments
	12

	Other
	16

	C.   How frequently did you use the TRC (Teaching Resource Center) for your education courses?
	

	Less than 4-5 times per semester
	18

	More than 405 times per semester
	5

	D.   What instructional materials did you use (check all that apply)
	

	opaque projector
	0

	commercially prepared teaching materials
	12

	curriculum guides
	10

	curriculum materials
	12

	other
	6 (laminator & assessment tools)

	E.   Which audio-visual services and equipment did you use?  (check all that apply)
	

	opaque projector
	2

	overhead projector
	10

	VCR
	10

	cassettes (tapes)/CDs
	4

	camcorder
	1

	transparencies
	11

	Other/none
	9


	
	Very Much
	Somewhat
	Very Little

	F.  Were the library materials you needed available?
	13
	9
	1

	G.  Were the instructional materials you needed available?
	17
	6
	0

	H.  Were the TRC materials you needed available?
	15
	7
	1

	I.   Were the Marian Library and the TRC open at times convenient for you?
	13
	8
	2


	Faculty
	Very Much
	Somewhat
	Very Little

	A.   Were the faculty interesting and effective instructors?
	18
	5
	0

	B.    Did they interact freely with students outside of class?
	16
	7
	0

	C.   Were they available for consultation outside of class?
	16
	6
	1

	D.   Did they provide suggestions for classroom problems?
	18
	4
	1

	E.   Did they demonstrate competence in their areas of expertise?
	20
	2
	1


	Advisor
	Very Much
	Somewhat
	Very Little

	A. Was s/he available for consultation at convenient times?
	8
	12
	2

	B.  Did s/he explain college requirements clearly?
	7
	13
	3

	C.  Did s/he make an effort to understand your problems?
	11
	10
	1

	D.  Did s/he give advice which was correct and useful?
	11
	4
	7

	E.  Was s/he regular and prompt in keeping appointments?
	12
	7
	3

	F.  How often did you consult with your advisor?
	
	
	

	Less than 3 times per semester
	12
	-
	-

	3-5 times per semester
	-
	6
	-

	More than 5 times per semester?
	-
	-
	3

	Practicum
	Very Much
	Somewhat
	Very Little

	A.  Did the sites provide a variety of teaching experiences?
	20
	1
	1

	B.  Were the sites suited to your career goals?
	17
	4
	1

	C.  Was the length o the practicum sufficiently long?
	18
	3
	1

	D.  Was the daily duration of the practicums sufficiently long?
	19
	2
	1

	E.  Did personnel demonstrate competence in supervision?
	19
	3
	0

	F.  Were your practicums meaningful learning experiences?
	20
	1
	1


	Student Teaching Experience
	
	

	A.  My student teaching experience was at the:
	
	

	Elementary level
	21
	

	
	
	Area:

	Secondary level
	2
	French; Spanish

	
	
	Type of Disability:

	Special Education
	19
	Varied; language impaired; autism; LD, speech/language impaired; moderate/severe; EBD; CP; Aspergers; ADHD; blind; physically disability


	
	Very Much
	Somewhat
	Very Little

	B.  Program courses provided the appropriate knowledge and skills for competency for student teaching.
	10
	5
	1


	How would you improve the program (check all that apply)
	

	A.  Additional course work in elementary education


	4

	B.  Additional course work in special education.
	11

	C.  More electives
	1 (less) 4 (more)

	D.  More practicum experiences and hours
	7 (1 of whom indicated it was because she was a transfer student)

	E.  Fewer practicum experiences and hours
	1

	F.  Other:  Specify
	Less repetition in ECSE courses; more behavior management; extension to 6th grade for ECSE students; different concentrations for area of study; class on teaching phonics and reading; more field preparation (French student); eliminate transdisciplinary course from ECSE program because it’s covered in other courses.


	Graduate Program
	
	

	
	Yes
	No

	Are you currently enrolled in a Master’s program
	1 (accepted)

1 (currently in DC program)
	19

	
	Yes
	No

	Daemen’s Education Dept. now offers a graduate program in special education.  Would you consider applying for admission?
	8 (one said too expensive)

1 said “not sure”
	12

	If not already enrolled, in what type of Master’s degree program would you be most interested?  Check one.
	Elementary Education
	6

	
	Special Education
	7

	
	Early Childhood Education
	1

	
	Reading Specialist/Literacy
	12

	
	Other
	Montessori; ESL


The qualitative themes, as garnered in the student teacher exit surveys, indicated the following themes from teacher candidates who finished their student teaching capstone activity: for the childhood, the dual childhood and special education, and the early childhood/inclusive early childhood special education majors, the practicum experience and the faculty received the most positive feedback.   Areas that need to be further analyzed concern the overall program.  Only one student commented on the need to limit the number of practicum experiences, while seven students suggested the need to increase the number of practicum hours and experiences.  An area in need of improvement is advisement and this may be handled with the introduction of on-line registration.  Comments related to increasing course options and eliminating repetition should be addressed as we move through our three-tiered assessment process and analyze all of our course syllabi and how each relates to all programs in which the course is offered.  However, steps have already been taken to remedy some of the concerns related to repetition in the ECSE program.  EDU 327 Teaching to the Standards has been added to the program plan, and SOC 303 Sociology of the Family and ECSE 221 Language/Communication Development for the Young Child have been deleted as required courses.  Content in the later two courses will be subsumed under ECSE 279 Atypical Child Development and Intervention Strategies for Preschoolers with Special Needs:  Part 1 and  ECSE 280  Atypical Child Development and Intervention Strategies for Preschoolers with Special Needs:  Part II.
Adolescent education majors in both the 2006-07 and the 2007-08 surveys have consistently commented on the need to include more practicum experiences prior to their student teaching.  In our current program for secondary education majors, with advisement emanating from their specific areas of study (i.e. English, Foreign Language, Mathematics, Natural Science [Biology], Social Studies and Visual Arts), students indicated that there were an insufficient number of practicum hours and experiences provided to them before they student taught.  Efforts to address this concern will be addressed at Secondary Chairs meetings in the fall, 2008.
In addition, the Department faculty members have already agreed to reformat the methods courses for math, science and technology.  Dr. Andy Steck, the new faculty member hired for math, science and technology will be undertaking this project in the fall, 2008.  
4. Summary of Results (Data Collected and Analysis related to intended outcome):    

A.
Based upon feedback from previous years, the faculty has revised our upper division portfolio requirements and students will now have the opportunity to submit portfolios in both the fall and spring semesters.  This will help with transfer students who sometimes miss opportunities for registering in upper division courses because they enter our program out of sequence.  During the 2007-08 academic year, the department revised our rubric for upper division and, as mentioned below (see 4. B), we will be reviewing options for adding a screening test for writing and grammar proficiency.
B. Once the student has been accepted into upper division, the student can enroll in upper division methods classes EDU 316, EDU 320, EDU 325, SED 371, and SED 401.   EDU 203, EDU 217, EDU 237 and SED 270 are included in the upper division portfolio application process because each one represents core competencies required for pre-service teachers, and EDU 217 has a field placement.  Discussion has occurred at Department faculty meetings that centers on the need to develop, and carry out, a more standardized system of surveying the cooperating teachers for any class that has a practicum component.  This data collection will be possible through the assistance of our new Practicum Coordinator, Ms. Lisa Drewniak.  With the assistance of Dr. Sue Krickovich, the Department is now developing a calendar of events so that steps along the assessment process can be initiated at appropriate dates.  In addition, the Secondary Chairs meetings have spawned a number of initiatives, one of which will be to include a screening test for writing and grammar skills.  It is the intention of the Education Department to require that students take and pass the screening test as part of their request to be accepted into upper division.  Once the new English Department faculty member is on board, fall, 2008, the Chair of the Education Department will work with him/her to adopt an appropriate tool to help screen for students who need additional help with writing and grammar skills.  A subcommittee will be formed to pursue this endeavor.
C.  According to the 2006-2007 Annual Institution Report from the New York State Department of Education, the Daemen
College student pass rates for the ATS-W is 100% and the LAST is 99%, both of which are above (ATS-W) or equal to (LAST)  the pass rate for all students taking the two exams in New York.
D. 
According to New York State Education Department data, the Daemen College teacher candidate pass rates for the Academic Content Area Tests are not as positive as are the pass rates for the ATS-W and the LAST.  The most successful pass rates are in the area of Academic Content Specialty Test in Disabilities, with a pass rate for Daemen College of 96%, and a State passing rate of 90%; Visual and Performing Arts is too low to report, and the pass rate for the State is 94%; and the Multi-Subject test, with 97% of Daemen College students passing, compared to a 95% pass rate for the State.  The Mulit-Subject test is similar to the LAST and includes questions that truly address a wide range of subject areas.  The other Content Area Tests include English Language Arts, with a Daemen College pass rate of 88%, compared to a State pass rate of 96%; French, with a number of Daemen College students too small to include in the measurement figures and  a state pass rate of 86%; Mathematics, with a Daemen College pass rate too small to include in the measurement figures and a state pass rate for the State of 97%; Natural Sciences (Biology), with a passing rate for Daemen College students too small to measure, compared to a passing rate for the State of 99%; and Social Studies, with Daemen College students passing at a rate of 81% ( we had a pass rate of 73% in the 2005-06 report), compared to a passing rate for the State of 90, with a 92% pass rate for the state in 2005-2006.  Due to the low percentage figures for the social Studies CST in 2005-2006, a plan was submitted to the state for improving our pass rate and is in the process of being implemented.  Each of the chairs of the liberal arts programs in which our students are enrolled for Adolescent Education have reviewed and modified their curriculum and/or areas of study to facilitate our students academic achievement and to align their programs so that students could succeed in taking and passing the appropriate Content Specialty Tests.  
E. Aligning the weekend master’s education program (AKA, the Canadian Scholar’s Program) with the other masters level programs has been undertaken and is ongoing.  This alignment of our masters programs has allowed the faculty to scrutinize all of our programs and remedy any inconsistencies encountered. Thus far, several changes have already been initiated.  For example, students who had been enrolled in the master’s of special education initial/professional were required to choose one of four specialty tracks: autism spectrum, literacy, emotional and behavioral disorders, or learning disabilities.  The faculty agreed to modifying these options and to creating one set of courses that would avoid “pigeonholing” a student into one of the four specialty tracks.  The faculty concurred with the premise that students in the initial/professional major should be given an opportunity to explore more than one disability.  For one reason, by their certification, our students are qualified to teach in all areas of special education, not just the one they selected.  In the previous program design, it was quite possible that a student who selected autism spectrum may end up teaching in a classroom comprised principally of students with emotional and behavioral disorders or students with learning disabilities.  The old structure did not allow for this “cross-exposure” to different disabilities. In addition, there was a misconception that choosing the “literacy” specialty track qualifies that person to be certified in literacy instruction; it does not.  Most “literacy” programs consist of approximately 24 credit hours and deal with childhood and/or early childhood students, not special education students.  Compressing the four specialty tracks into four courses will accomplish: (a) Better use of faculty expertise [fewer adjuncts will be necessary], (b) More predictable course enrollments, (c) More efficient class sizes, and (d) Students will be prepared more generically to teach various types of disabilities.  The changes were submitted to EPC and approved during the 2007-08 academic year.  The four courses that will now comprise the “specialty track”, all of which will be required, are as follows:  
· SED 513  Survey of Learning Disabilities
· SED 535 Reading Diagnosis and Instruction

· SED 540 Survey of Emotional and Behavior Disorders
· SED 559 Introduction to Autism Spectrum Disorders

F. Other changes have included eliminating SED 699 Research Project in Special Education as a required course for all masters
programs and adding a comprehensive exam in lieu of the traditional thesis, extending seat time through technology enhanced
courses, and hiring additional faculty with terminal degrees to deliver instruction to our graduate students.  Since the 2006-07 academic year, three new faculty have been hired for the weekend program; Assistant Professors Don Wheeler, Marybeth Fortune and Dennis Scheitinger.  In addition, Dr. Ed McMahon has agreed to move from the traditional day program to the weekend masters program as a full-time instructor.

G. Another significant change is the addition of an interim co-chair to the department, Dr. Sue Krickovich.  Dr. Krickovich now assists Liz Wright and Mary Fox with RATE accreditation issues and helps Mary Fox with chair duties.  The exponential growth of the education program, with the added responsibilities of accreditation issues, necessitated the additional resources for meeting the vast and growing needs of the department.  
H. In addition to hiring faculty for the weekend program, additional faculty members have also been hired for the Brooklyn program.  Since 2006-07 academic year, three new faculty have been hired for the Brooklyn program:  Assistant Professors Felicia Combs, Pessy Sloan and Miriam Dresinger.  In an effort to build connections between Brooklyn faculty and campus faculty, web cams were sent to faculty in Brooklyn and ordered for our lap tops on our home campus and, thus far, faculty from Brooklyn have been able to participate in our Department faculty meetings on several occasions, when technology and availability of faculty permitted.
I. One other change, based on recommendations made in last year’s annual departmental report, includes the addition of a practicum coordinator.  Lisa Drewniak has now agreed to serve as the practicum coordinator for the Department and will help in making field placements for teacher candidates and keeping departmental records regarding practicum placements.

J. Collaboration with high-needs schools has also been undertaken during the 2007-2008 academic year.  Buffalo Public Schools (BPS) invited Daemen College and the Daemen College Education Department to participate in a collaborative agreement with their district.  Since the invitation was offered, numerous meetings have been attended over the course of the 2007-08 academic year by President Martin Anisman, Dean Ed Clausen, Dean Mike Brogan, and Chairs Mary Fox and Sue Krickovich, as well as Ms. Michele Ratzel, our student teaching placement personnel, all of which has resulted in increased involvement between Daemen College and the BPS.

K. Collaboration has also increased between Daemen College and Liberty Partnership.  For example, at the suggestion of Bev Hill, an adjunct instructor who teaches EDU 402 Methods in Classroom Management for Secondary Education, Adrianne Williams, Dir. of Liberty Partnership, met with Adolescent Education majors on Tuesday, April 15, 2008, for a “Seminar on Teaching In an Urban Setting:  Open and honest discussion of what to expect, things you may encounter and ways to respond”.  Subsequent to the seminar, Mary Fox met with Adrianne and Bev Hill and it was decided that this seminar will become a regular offering for our Adolescent Education majors.
L. Building connections between the secondary departments and the Education Department was also accomplished through a breakfast meeting on February 22, 2008, when instructors who teach Adolescent Education methods courses, as well as other adjunct instructors who teach education courses, were invited to attend a session in which our Department explained our syllabus changes and updated those in attendance on RATE requirements.  It was at this meeting where Adrianne Williams, Dir. of Liberty Partnership, was invited to speak.   It was Adrianne’s presentation that inspired Bev Hill to suggest to us our pursuing an Urban Education seminar.  Also, following this breakfast, Linda Zemel, who attended the breakfast and who teaches LNG 337 Practicum in Implementing English Language Arts Strategies at the Secondary Level (7-12), suggested offering a two-weekend preparation course designed to prepare teacher candidates for taking the NYS Teacher Certification Exam for English. She, in turn, contacted Adrianne Williams to discuss the possibility of offering the seminar next year, following the next time Adrianne offers the Urban Education seminar.   Also, Laurie Walsh, chair of the History & Government Department, helped in connecting Bob Heffern, who also attended the breakfast and teaches HG 333 Methods of Teaching Secondary Social Studies, with Dr. Don Wheeler, our faculty member who teaches Social Studies during the weekend program.  Don and Bob met on Fri., the 29th of Feb. and Don will be keeping Bob in the loop.  Don has been working on and has almost completed an on-line tutorial for the Social Studies CST and, when it is available, Bob will also share this with his class.

M.
Another significant change this academic year was the development of a plan to remedy our low passing scores for the NYS CST in Social Studies.  A report was written and submitted to the State, December, 2007, outlining our plan of action and subsequently the State notified Dr. Anisman that the plan was approved.  Dr. Don Wheeler contributed greatly to this enterprise.  The first study guides will be distributed to teacher candidates in our weekend program Friday, June 20, 2008, and Dr. Wheeler intends to have an on-line tutorial available, summer, 2008.  The study guide already completed only addresses US history, while civics, government and other content areas covered in social studies will be developed at a later time.
In addition, one of the RATE requirements is to document the effectiveness of our graduates.  A review of the form that had been sent to our graduates and their employers revealed that it was not aligned to INTASC standards.  Dr. Don Wheeler helped in developing a new form and the modified forms have just been mailed to our graduates.  In addition, a focus group is being assembled that will bring together administrators from local suburban and urban schools for the purpose of obtaining feedback on the strengths of our graduates and to determine areas that may be in need of improvement.
N. One of the areas in need of improvement last year was that the data from the weekend program was not incorporated with our departmental data.  This has now been remedied.  The surveys that were just mailed to our graduates and their employers were sent to all of our graduates, including those in the Brooklyn program.  

O. We have also secured a designated classroom for methods courses.  Previously, faculty members had to use carts to transport the array of textbooks and materials necessary to teach in methods courses.  This strategy limited the amount of material which could be transported.  In addition, storing the carts outside of the cramped offices of the individual faculty members was also taxing and needed to be addressed.  Space is at a true premium.  As of June, 2008, three cabinets have been ordered for a single classroom in Duns Scotus so that faculty teaching methods courses can use this classroom and store their supplies in the cabinets.  
P. Faculty and Student Handbooks have also been updated and/or developed and will be ready for desimination fall, 2008.  Web pages have also been updated and will continue to be monitored.  A subcommittee will be formed to monitor this essential feature.  Information about employment opportunities across the country will also be made available in our FQA section of the Education Department home page.

5. Action plan for change, modification, and/or improvement*:

A. 
The department’s most pressing challenge is the need to be accredited at the conclusion of our accredited period, ending in January, 2009. Accordingly, the department is working toward meeting the deficiencies noted in the previous self-study and we have made enormous gains this academic year.  The most significant is the development of our Three-Tiered assessment model, based, in part, on work developed from the Teacher/Leader Quality Partnership.  Through funding provided by the New York State Education Department, Daemen College has hosted a Teacher/Leader Quality Partnership since 1999. The Education and the Natural Sciences Departments at Daemen College, in partnership with the Buffalo Public Schools and the Catholic Diocese, collaborate to improve student achievement in math and science. The Teacher/Leadership Quality Partnership (TLQP) at Daemen College provides professional development to administrators and teachers in Buffalo Schools with the intent of increasing student achievement in math and science. A cadre of highly effective educators forms the core of the TLQP learning community that continually engages in the peer review process to hone instructional classroom practice and to develop leadership skills. The TLQP project assists cadre members as they host student teachers and mentor new teachers to develop pedagogical content knowledge and continually improve instructional effectiveness.  It is the work from the peer review process that eminated from the TLQP work that has contributed to the Three-Tiered model of assessment adopted by the members of the Education Department faculty.  A great deal of thanks should go to Jeff Arnold for his work on behalf of the TLQP and the Education Department.
B.
We are moving forward in revising all of our course syllabi so that they reflect and incorporate the standards we’ve adopted.  Liz Wright has spearheaded this effort and faculty members have submitted information to her for the purpose of creating a visual display of our current course offerings, and how each aligns with accepted standards.  We will be moving forward with our Three-Tiered assessment process during the 2008-09 academic year.  Liz Wright has assumed the bulk of the work in negotiating the Department through the RATE review process and the Department owes her a great deal of gratitude for her tireless efforts on behalf of the Department, over and above what she does for her job as Director of the Thomas Reynolds Center.  Her extrodinary efforts are to be commended.
C.
We still need to develop a plan to increase enrollment of candidates from underrepresented groups.  We are working with Admissions towards this end.  In addition, having Liberty Partnership as part of our Department is another way to address this critical area.  One of the primary reasons for Liberty Partnership moving to the Education Department was to provide faculty and students with additional opportunities to work with schools and students in high-need areas.  Our increased work in BPS should help with this effort as well. 
D.
One aspect of the department that still needs to be considered is the hiring of a Dean, or Associate Dean for the Education Department.  With its growth and variety of programs and majors, along with the ongoing challenges, including accreditation, the collapsing of art education back to the education department (from Art) and the secondary education programs, the time may be ripe to hire a full-time administrator to oversee the Education Department. Dr. Krickovich has accepted the responsibilities of being co-chair, but only as an interim position.   When the chair reverts to a single individual, then the chair’s position should be restructured to ensure that the administrative functions are a priority, not teaching classes, not securing tenure, and not being involved in scholarly activities.  The sheer breadth of tasks and duties required of the chair of the Education Department is tremendous and requires consistent and constant effort, beyond that which a 10 month position allows.  
E.
It is also the intention of faculty members of the Department to develop a Masters Program in Literacy and one in ESL.  The Department of Foreign Languages has been contacted and is interested in collaboration on the effort of developing a masters in ESL.  A professor from another university has also agreed to help with the development of the Literacy program, as creating a Masters in this critical area will necessitate hiring an additional faculty member who specializes in Literacy, and she has expressed an interest in working for our Department.  
6. Changes/Improvements to Assessment Plan*:
Recommended changes to assessment mechanisms for next cycle (if necessary in outcomes, measures or processes) to keep future assessments relevant to current department/unit activities or focus.

Fully implement department assessment plan

Inclusion of secondary/adolescence into the department’s statistics

Inclusion of art education into the department’s statistics
Inclusion of master’s program into the department’s statistics
Revise Student Exit Surveys and then distribute them to all teacher candidates, including those in our weekend programs, and then

 quantify and analyze the data from all students, not just those primarily from the undergraduat programs. 
7. a. Department Resources: Faculty/Staff - current resources and future needs*
Analysis of number, quality, and demographics/characteristics of staff relative to outcomes described, results and action plans

Clearly define the role of chair along with auxiliary programs and initiatives                 

Orient new faculty

Additional secretarial support

Make a practicum placement office a permanent position
Limiting enrollment in methods courses
7. b. Department Resources: Operating and physical space resources*
Analysis of current resources and future needs – quantity, quality, and accessibility relative to outcomes described, results and action plans

Separate education building or, at the least, larger and more user friendly office space.

As it is now, faculty is separated into two buildings, DS and the Thomas Reynolds Center.
Lab school

Additional hardware (computers)

Wireless campus
Updating and purchasing resources and materials for the Teaching Resource Center (TRC), DS 348.

Comments on Syllabi Rubric

	Topic
	Warm comments
	Cool Comments
	Response

	Communicating

Expectations
	Very well written

Clearly Communicated

Thorough explanation of expectations.

Good to include written description of the INTASC standards.

Show how assignment links back to assessment tool.

Requirements regarding elements 1-5 are clear.

Expectations are detailed.

I like to be able to focus on the exemplary level.  I need clear expectations.
	How is the % of INTASC & core competences determined?

Number criteria to align with template.

Add new expectations if agreed upon.

Having a hard time measuring the effectiveness of the rubric as tool to help the instructor see his/her strength.

Which instructors’ name goes there? – the lead teacher, actual teacher or both. (pg 2)

Why specify top of page 2? (page 2,box 4)

Wouldn’t we want all INTASC standards linked for exemplary?

Aren’t Education Dept. & INTASC standards same?

How is relevant & rigorous determined? (pg. 3)

How are points assigned to aligned assignments?

What are “benchmark syllabi?” (pg 6)

How will we define “rigor” for course materials?

How will we define an “appropriate” policy regarding behavioral expectations?

An annotated bibliography (pg 5) is, in my opinion, totally unnecessary.

Why is there a need to post the syllabus on blackboard?
	Before numbering is this the order we would like to keep?

Appropriate behavior will be in line with the college policy.

	Dimensions & Language


	Like adding competency.

Post on blackboard & self-assessment.

Clear language (except “APA”)

I am expected to look at my syllabus in relation to % of INTASC standard & core competencies so I can gain a “meta look” at my syllabus.
	Not sure why course materials need to be APA format (pg 3).

Core competences are for specifics courses not departments.

How is comprehensive annotated bibliography defined?

Has the faculty determined what the “Relevant” core competencies are for each course? (pg 5)

There is more than one “APA” format.  Please specify which “APA” format (different disciplines have different formats).

Is there a formula for the % of INTASC standard & core competences?

How is rigor different?
	Some courses are related to the core competencies.

A formula should be given for this.

	Level Descriptors
	Very well thought out.

Levels clearly represent where syllabi falls in relation to expectations.

Descriptors seem clear.

Clear 

Specify if descriptor is strong in the exemplary category.
	Annotated bibliography excessive.

Appropriate behavior is different from professional.

What if competencies NA?

Do we need exemplary?

How are points assigned to aligned assignments? On what basis?

Are all course materials to be “rigorous” or only the major ones like a text?  

Do “course materials” equal “text?”

Are descriptions relevant for both undergrad & graduate courses?

Academic integrity statement – what’s the difference? between correctly quoted, references & given?  Same for Disabilities statement. (pg 4)

Reliability % of total points linked to INTASC Standards too subjective.

Don’t think 4 levels are necessary for items on page 2 – these are really “yes/no” items that are either “yes” (exemplary) or “no” (unacceptable).

An attempt has been made at including the Logo & Motto or Dept. Mission/Philosophy? (pg 2)  What does that mean?
	Teacher would use wrong motto or logo to be unacceptable.

	Writing Mechanics


	No big mechanical errors overall.
	Exemplary-descriptor

Course objectives:(pg 3) should read course objectives not course objects.

No closed parenthesis (pg2) % of points.

No written description of core competency.

Attendance policy – 2nd box not finished (pg 4)

Course schedule – 3rd box over – changed give to given.

Course objectives (pg 3)

Attendance policy (pg 4)

Semi-colons (pg 2)

Periods for some descriptors, missing for others.

Explain core competencies and how they are assigned.

“Reviewer” on yellow sheet rather than “Review”
	

	General Comments
	Course specific information is clear.

Good distinction between levels.

Very good to weight use in INTASC standards in our assignments.
	Course specific information might also include email address of instructor.

Should there be an agreed upon font & font size for department’s syllabi.

Not sure about Exemplary – where is states “heading of this rubric” (pg 5 – bottom)
	

	Assignments/exams
	Including due dates for assignments and exams in syllabi
	
	Syllabi should include all due dates to prepare the students for the semester.  

	Bibliography
	Instructors include all sources on the bibliography page.
	Some instructors give out articles/written material that is not listed in bibliography.
	Sources should be listed for reference purposes.

	Rubric Template
	Rubric gives details needed to include in Syllabi e.g. APA format, office hours, …  
	Should all syllabi look exactly the same?
	Setup of syllabi can be flexible, as long as it includes all required items.

	Attendance Policy 
	Unifying the attendance policy would help support faculty when a student is brought up. 
	What if an instructor does not want to include the Attendance Policy in their syllabi?  
	Attendance policy is not Daemen College policy, but class participation is.

	Course Requirements
	Like rubric for identifying need to have measurable course objectives linked to INTASC, course requirements, assignment & assessment tool.
	Need in-service to gain the knowledge.
	Need in-service to provide the knowledge to link the requirements.

	Student Assessment
	
	Each assignment does not need to be a “Key Assignment”.
	Students should be made aware of what assignments are key and ones that are not.

	Grading Process
	
	Do we want to use numbers for grades or A, B, C, D, F? 
	Should be uniform with in the department.

	Rigor of the Assignments
	
	Weekly assignments need to be rigorous enough.  
	Exemplars to judge individual assignment against would be helpful.

	Textbooks
	
	Should Textbooks be required by each course?  
	Some courses do not require textbooks.  Instructor uses articles and other written materials.

	
	
	
	


Appendix D

INTASC Standards

	Standard 1 – Knowledge of Subject Matter

The candidate understands the central concepts, tools of inquiry, and structure of the discipline he or she teachers and can create learning experiences that make these aspects of subject matter meaningful to students.

	Standard 2 – Knowledge of Human Development and Learning

The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

	Standard 3 – Instructional Strategies for Diverse Learners

The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	Standard 4 – Multiple Instructional Strategies

The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Standard 5 – Motivation and Management

The candidate encourages an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.

	Standard 6 – Communication and Technology

The candidate uses knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.



	Standard 7 – Instructional Planning

The candidate plans instruction based on knowledge of subject matter, students, the community, and curriculum goals.

	Standard 8 – Assessment of Learning

The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	Standard 9 – Professional Development

The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals) and who actively seeks out opportunities to grow professionally.

	Standard 10 – School/Community Involvement

The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.
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