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Department Mission Statement: 

The History and Government faculty is guided by the philosophy that how students learn is as important as what they learn. The study of history and political science helps to develop “higher order” thinking and transferable skills, producing citizens who become participants and leaders in their communities and the world. The intellectual abilities that will be nurtured by our department for use in the professional world include: learning to analyze and think critically about the past and the present; the ability to read and grasp essential ideas in print, visual and electronic media; to feel at home in the world of ideas; to speak and write clearly and forcefully; to do productive research; to examine a problem from many different angles often from opposing points of view; to combine factual analysis with deductive and inductive reasoning; to construct logical arguments and spot flawed reasoning; to employ comparative analysis relating the past to the present; and to foster an appreciation for diversity both locally and globally and an understanding of the history and culture of other peoples. 
Department Description: 

Relationship of dept. mission to College’s mission.  Description of curriculum, contributions, role, & uniqueness within College.


The department made substantial changes in the curricula for the History & Government, History & Government/Adolescence Education, and History & Government/Environmental Studies tracks, effective Fall 2007. Changes were also made in the Political Science curriculum (and approved by EPC) and will be effective Fall 2008. A proposal for a true History major was approved by EPC in Fall 2007, and is currently being reviewed by the Registrar prior to submission to the State Education Department. A new course, GVT 347 Political Science Research Methods (to be re-numbered GVT 331 after submission to EPC), was introduced to fill a gap in the curriculum, as faculty noted that political science majors were not well served in preparation for the thesis by taking the existing Historical Methods course. 


An Introductory Seminar, HG 103, was also taught for the first time, as a requirement for all H&G freshmen and transfers, effective Fall 2007. It will be required for Political Science majors, effective Fall 2008.

Among the motivations for these changes were a desire to provide a stronger content foundation to students, enhance research and writing skills, and clarify the distinctions between the disciplines of history, political science, & legal studies. 

Given these changes, we have also made revisions to our advisement process to reduce any confusion that might occur due to the curricular revisions. Two versions of a department manual (one for students on the old curricular plans, and one for the new ones) were developed to give students and advisors explicit information about advisement, curricula, department policies, etc. Advisement duties, which had been largely the province of two faculty members in the past, have now been more equitably divided among faculty. Advising materials, including the students’ individual advisement folders and updated credit evaluations, have now been centralized (located in a locked cabinet in the department suite to which all faculty have a key), so that any faculty member can assist a student if their assigned advisor is unavailable.

Our department’s emphasis on strong research and writing skills, through the revised thesis requirement, has become a trailblazer for other departments on campus, and reflects our beliefs that these skills are the hallmarks of a liberal arts education.


These issues are more fully explored in the department’s new philosophy, as follows:

All graduates from any of the H & G majors will possess a sound knowledge of the basic skills and competencies stated in the Daemen core curriculum. Having completed a rigorous series of foundational courses, all graduates will have a far better knowledge of world history and politics, as well as American history and politics, than under the old program plans. Our graduates will possess the sort of global awareness mandated by the Daemen College mission.

Moreover, our graduates will possess solid skills in written and oral communication. Again, commensurate with the Daemen College mission, our graduates will have benefited from a series of ongoing learning experiences -- in foundational courses in the first two years of the program, in the wide range of elective courses, and especially in the capstone sequence of courses -- that hone their writing and oral communication skills.

In the newly-enhanced foundational sequence of courses, as well as in the invigorated capstone experience, our graduates will acquire the critical thinking skills that will enable them to flourish in graduate or professional programs, as well as in the wide range of careers they may seek.

Finally, as a result not only of classroom learning, but also through service-learning and study-abroad experiences, our graduates will possess an appreciation and understanding of the diversity of opinions, the diversity of cultures, and the myriad challenges and opportunities present in the 21st century world.
Student Learning Objectives:

This year’s assessment focused on department learning objectives (LO’s) 8 & 9, noted below. We believe these objectives reflect a synthesis of objectives 1-7, and provide the foundation for objective 10 (preparing the student for graduate study and/or future employment).

8) Employ the scientific approach (i.e., critically analyze the argumentation, data, evidence cited, interpretations, and conclusions of historical and political scholarship) in studying history, political behavior and public policy.  

9) Generate, develop, present and defend a thesis in both oral and written form through argumentation supported by detailed valid & reliable evidence from a multiplicity of written, visual and oral sources. 


While not related to any one LO, students were also surveyed regarding the adequacy of departmental advisement, given the amount of changes that were implemented over the last academic year.

Measure/Tool/Evidence of student achievement of each SLO: 

(Preferably 2 for each specified outcome)
a. Measurement method (Source of assessment data and any evaluation criteria): 


Baseline data have been collected regarding student performance in the thesis preparation courses (HG 331, GVT 347/331, & HG 442) and the thesis course itself, HG 443. Student performance was assessed by course instructors via a common rubric (See attachment: Thesis Assessment Rubric).


A qualitative assessment of HG 103 was also performed.


As noted above, an online survey of department majors was conducted regarding the effectiveness of department advisement.

b. Summary of Results (Data Collected and Analysis related to intended outcome): 

Thesis:


The thesis requirement for H&G majors originally involved HG 331 and an HG 443 split between a non-credit fall section and a three-credit spring section. Political science majors had no equivalent of HG 331; they were required to take HIS 343 Historical Methods and HG 443. While students generally took these courses in a sequence (HG 331/HIS 343 to HG 443), there were no formal prerequisites for them; thus, students were permitted to proceed to the next course in the sequence regardless of whether they had passed earlier courses.


In an effort to better prepare students for the final thesis course, and give them additional time for research, the courses involved were restructured and re-sequenced. The non-credit HG 443 section was replaced by a 1-credit HG 442 (always now offered only in the spring, as of 2007, in order to give students more time for research) and the 3-credit 443 section, which now is always to be offered in the fall. HG 331 is a spring only co-requisite with HG 442, as of 2007, and incoming H&G freshmen and transfers, as of Fall 2007, must achieve at least a D in both HG 331 and 442 in order to proceed to 443. Political science majors will now have a spring-only co-requisite with 442 in GVT 347/331, and incoming freshmen and transfers, as of Fall 2008, will also have to achieve at least a D in both to proceed. The courses are taught as co-requisites to reinforce transferable knowledge and to include methodological and historiographical assignments related to the thesis.


The data below summarize student performance as the department transitioned to the more rigorous thesis requirement, but before implementation of the prerequisite requirements. This data is what led us to require passing HG 331/GVT 331, and HG 442 as prerequisites for HG 443.  For example, in Fall 2005, only 1 of 6 students successfully completed the HG 443.  In the semester following a revision of the HG 443 syllabus, 13 of 16 students successfully completed it and in the Fall of 2006 100% (n=3) completed the course.  The data reflected the instructors’ assessments that the revisions were having a positive impact on both the quality of the theses produced, as well as on the number of successful outcomes.  The increased rigor did have some anticipated consequences as a small number of students dropped or had to repeat .  We fully expected that, as the requirements were formalized and more rigorous elements were added to fulfill the Core Research and Presentation requirement, there would be a transition period.  On the whole, the unsuccessful outcomes represent the weakest of our students (some of whom, if our upper division requirement had been in effect, should have been redirected to different majors), as well as students who were resistant to strict assignment deadlines and the application of the new standards.  It should be stressed however, that if these students were not capable of successfully completing the thesis requirement with all the supports of the new course structure (i.e., regularly scheduled class meetings, instruction on thesis research and writing, deadlines and regular feedback) there is virtually no chance they would have been successful in producing a passable thesis under the old system of independent study. 

It also should be noted that among this group of problematic students there were some successful outcomes – i.e., one student who had made multiple attempts at the class, failing to complete an incomplete (from Fall 2005) and did pass in the Spring of 2007 with a strong thesis and a couple of student who previously failed the 442 and 443 requirements but appear to be on their way by successfully passing 442 this semester.  There is convincing evidence that the “culture” among our majors has been steadily improving with a larger number of students actively engaged in their thesis research and who are producing “stronger” theses as gauged against more demanding standards: at least two students from HG 443 in Spring 2006 used their thesis research as writing exemplars for admission into graduate school; one student in Spring 2006 received an internal grant to travel to the Library of Congress to conduct research related to her thesis; another received a AAUW grant in the Fall 2007 semester; and yet another will be basing her thesis research on work done related to HIS 331 for which she received an internal, departmental grant. In short, the course revisions have been instrumental in shifting our thesis requirement from an unguided, independent project (for which most students produced poor quality work and received low grades) into a meaningful research experience which imparts transferable and employable skills for our graduating seniors. Drs. Messinger and Parshall presented their assessment of the favorable impact of the early revisions at the 2007 Teaching and Learning Symposium.

Assessment of HG 443   


Fall 2005 (n=6)



Passed course: 1 (Research=3, writing = 3, presentation not yet a requirement)



Dropped course: 1



Failed course: 1



Incompletes: 3 (2 finished in Spring 2006, 1 failed Spring 2006 but finished Spring 2007)


Spring 2006 (n=16)

Passed course: 13 (Research mean: 2.367, Presentation mean: 2.467, Writing mean: 2.3)

Failed course : 3 (1 student still failed to complete work from Fall 2005)


Fall 2006 (n=3)

Passed course: 3 (Research mean: 2.167, Presentation mean: 2.667, Writing mean: 2.167)

Spring 2007 (n=19)


Passed course:  16 (Research mean:  2.281, Presentation mean:  2.312, Writing mean: 2.187)


Failed course: 2


Late withdrawal: 1

Fall 2007 (n=12)


Passed course: 7 (means unavailable; Presentation grade range: 75-90, Final Thesis grade range: 60-94)


Dropped course: 5

Assessment of HG 442


Fall 2006 (last year of non-credit portion of 443, graded Pass/Fail)



(n=14)



Passed course: 12



Failed course: 2


Spring 2007 (converted to 442 as credit bearing course)



(n=11)

Passed course: 9 (Research mean: 2.091, Presentation mean: 2.636, Writing mean: 2.045)

Failed course: 2

Dropped course 1


Spring 2008 (n=27, including audits – grades given according to what audits would have received)

Passed course: 21 (Research mean: 2.00, Presentation mean: 2.444, Writing mean: 1.889)



Failed course: 5



Dropped course: 1

Baseline Data for HG 331 and GVT 347

HG 331 – 2008 

(n=17) - Research mean: 2.294, Presentation mean: 2.353, Writing mean: 2.411

GVT 347 – 2008 (initial year of offering)


(n=6) - Research mean: 1.667, Presentation mean: 2.00, Writing mean: 1.833


A survey of the class indicated that 100% (6 students) found the course helpful in preparation for their senior thesis and, in a written questionnaire completed by 4 of the 6 students, feedback on the structure and purpose of the course was overwhelmingly positive.  The instructor additionally reports that, unlike previous years, all six of the students selected senior thesis topics that were germane to the discipline of political science and which posed empirically focused research questions, describing the methodologies to be used in their project.  In earlier semesters, more than 50% of political science majors had selected topics that were historical in focus, or were only tangentially related to the study of political behavior/phenomenon, and only a few of which gave explicit attention to the methodologies to be employed.

Advisement Survey Data


All majors in the department were sent an online survey to determine the effectiveness of the department advisement process. Eighteen students responded, for a 30% response rate. Key questions received the following responses:










Often/Almost always

My advisor gave accurate advice about departmental requirements          14/18 (77.8%)

My advisor gave accurate advice about Core requirements

        14/18 (77.8%)

My advisor returned my calls/emails within 24 hours                               14/18 (77.8%)











Yes

My advisor discussed the availability of department minors

        10/18 (55.6%)

My advisor discussed the availability of minors in other departments        5/18  (27.8%)

My advisor encouraged me to do an internship/co-op

          5/18  (27.8%)

To the question, “Overall my experience with History & Government department advisors could be improved by…”, the most common responses were as follows:

No need/already good: 5/12 comments

Better Adolescence Ed advising: 2/12 comments

HG 103:


Dr. Penny Messinger has completed an extensive qualitative assessment, which is also attached. Assessment indicates that this initial offering, co-taught by Dr. Messinger and Dr. Wise, was largely successful in achieving its goals. These included providing an early introduction to the critical thinking and research skills that will be needed to work on the thesis and clarification of the differences between the different disciplines represented in the department. Students who took the course now demonstrate a clearer understanding of departmental expectations regarding the quality of work, including the thesis requirement. See the attached memo for details about the course assessment.

c. Action plan for change, modification, and/or improvement:

Thesis: While overall completion rates have improved since 2005, the overall quality of the writing, research, and presentation components has not improved as much as we would have liked. Students entering the thesis preparation courses still demonstrate generally weak skills in these areas, despite generally having already completed relevant research & writing coursework in the Core and department. It was our intention, in revising the curricula, to strengthen skills in these areas prior to the thesis preparatory coursework. We will not see our first students under the new curricula in these courses, however, until spring 2010. Continued assessment will indicate whether these curricular changes have been sufficient to improve relevant student skills prior to the preparatory thesis coursework.


In the meantime, discussions are underway regarding increasing the research and writing content  in courses offered by the department, particularly those courses that are required, or at least taken by a large number of majors, in order to strengthen research and writing skills prior to the preparatory thesis coursework. Currently, GVT 223 Political & Civil Rights in the US is writing intensive. Dr. Lisa Parshall is currently reviewing GVT 113 Introduction to American Politics to include writing assignments that will advance writing skills and may used for departmental assessment purposes. Though not formally designated as WI courses, HIS 105-06 (World History sequence) and HIS 220-221 (US History sequence) include a substantial amount of writing and HIS 221 includes assignments that incorporate library work and analytical writing. These latter four courses are required of all H&G majors.
Advisement: Responses to the survey indicated a generally positive view of advisement services within the department. Advisors were, however, encouraged to place greater emphasis on student goals after graduation in the advisement process; advisement regarding minors and coop/internship experiences would likely increase success in graduate school or employment opportunities. Additionally, faculty were encouraged to better familiarize themselves with the requirements of the Adolescence Education program, as set forth in the department handbook. A certain amount of confusion was to be anticipated this year, as advisement responsibilities were spread around throughout the department for the first time; in the past, virtually all adolescence education majors were advised by one person. 

HG 103: Dr. Messinger and Dr. Wise will teach the course again in the Spring of 2009, when assessments will be repeated. A new iteration will then be developed for Spring 2010, around a different theme, and one of the instructors will be replaced with a political science/legal studies faculty member. Faculty will continue to rotate in a similar manner after that, to insure some continuity in the course, while introducing diversity of views and approaches.

Changes/Improvements to Assessment Plan:
Recommended changes to assessment mechanisms for next cycle (if necessary in outcomes, measures or processes) to keep future assessments relevant to current department/unit activities or focus.


Mimi Steadman has recommended use of the ETS Major Field Tests for History and Political Science. While we had requested funding for that purpose in our proposed budget, the substantial cuts made to the department budget for the next academic year will not permit this. We hope to do so in the future if these cuts are restored.


We will continue to collect data on performance in the key courses HG 331, GVT 331, HG 442 & HG 443 and on the advisement process over the next academic year.


Anecdotally, we have also noted that transfer students, who are exempt from a number of core requirements and often are transferring the equivalents of the lower level H&G courses (thus, missing the Daemen coursework we have developed to help prepare students for the thesis requirement), seem to have particular difficulties with the thesis requirement. We intend to track this to see if, in fact, there is a correlation between the type and number of courses transferred and performance in the thesis courses.


We will continue to assess the performance of the HG 103 course.


We will repeat the advisement survey and will include a question as to whether the advisor has asked the student about their plans after graduation. We will try to ascertain how the switch to the Datatel system has affected the advisement process.

In the spring of 2009 we will also begin to implement a formal review process for admission to upper division for those students who entered in Fall 2007. This process will involve a shared faculty review of students applying to upper division. In addition to earning the required QPA (2.25), students must successfully complete required foundational coursework, and submit a portfolio. The portfolio at this point will consist of artifacts generated in HG 103 and any additional writing samples from H&G courses (totaling at least 5 pages). This review process will be completed before any student is allowed to register for HG 331, GVT 331, or HG 442 in Spring 2010. Our intention is to ensure that students will now have the skills to produce better quality work in the thesis and thesis preparation courses. Students requiring remedial work will be identified and referred to the Learning Center.

Department Resources: Faculty/Staff - current resources and future needs
Analysis of number, quality, and demographics/characteristics of staff relative to outcomes described, results and action plans

As noted above, part of the vision for future of the department is to bring it into the 21st century; to put greater emphasis on student goals after graduation. We would like to diversify offerings within the department, especially those combining the liberal arts with a career orientation. Among the areas in which we are conducting feasibility studies are public history, public administration and paralegal studies. Budgetary limitations, however, limit our ability to provide these options to our students; indeed, they make it difficult even to conduct the feasibility studies.

- Ruth Stratton’s line has never been filled. Dr. Joe Sankoh and Dr. Lisa Parshall were hired by the department before Ruth left. Dr. Tae Hyung Kim was hired to replace Dr. Baohui Zhang. Professor Laurie Walsh was transferred into the department under explicit assurances that she was not filling Ruth’s line. Filling this line would allow us to diversify and, in particular, offer more career-oriented options to students. Our history component is becoming particularly weak, as we have only three historians, and only two of those have PhD’s.

- Recent budget cuts have also limited our ability to use adjuncts for this purpose. (See below)
Department Resources: Operating and physical space resources 
Analysis of current resources and future needs – quantity, quality, and accessibility relative to outcomes described, results and action plan

We are facing significant budget cuts for the coming academic year. The proposed budget for the 2008-09 academic year reduced the cost of adjuncts by $500, but requested an increase in the supplies/equipment line of $500. We intended to use the increase, and any discretion remaining in the budget, on assessment (as noted above), as well as providing some small support for student research efforts (given our limited success in accessing internal sources of funding outside of the department and limited success in accessing external sources), promoting our minors (such as purchasing resources for studying for the LSAT for Pre Law minors) and improving offerings for Constitution Day. The supplies line increase, however, was denied and an additional $1400 in cuts were made. Consequently, the non-salary and benefits portion of the budget was reduced by 15% from 2007-08 to 2008-09. 

To demonstrate the difficulties faced, let me use the example of Dr. Messinger’s efforts to promote the Women’s Studies Minor. She initiated Daemen’s first-ever program for Women’s History Month (March) this past year, without any budget, relying on help from volunteers and Chris Malik’s office.  Our activities included screening 3 films with commentary/discussion by faculty volunteers (Dr. Sommer discussed “Killing  Us Softly 3” and coordinated a display and discussion of women in advertising; Dr. Messinger screened “Sisters of ‘77” and led a discussion about 2nd wave feminism; Dr. Thurman showed “In Whose Honor” and led a discussion), and we had a faculty panel on feminist thinkers (with Jim Moran, Shirley Peterson, and Bridget Niland; moderated by Kathy Boone). Student Affairs also arranged a musical performance and dinner in honor of Women’s History Month, and there was a reception for past participants in the Woodhull Retreat (with interested students invited as well).  Had there been financial support available, Dr. Messinger might have been able to get at least one off-campus speaker for the event.

Another example is Constitution Day, which we are mandated to provide by federal law. We have never been given any funding for this purpose, and what limited programming we have been able to provide has been supported by modest contributions ($50 gift certificates for winners of political cartoon and Jeopardy contests) from the Career Development and Enrollment Management Offices. Given the amount of civic illiteracy that exists among most college students, we should have the support to provide more meaningful programming.

In these instances, the department has made creative use of collaborations with other departments and offices; however, this will likely not be possible in the future. There are a number of minors (as noted above) that we think would be of interest and use to students, both within and outside of the department and we would like to do more to promote them. Dr. Sankoh, for example has developed at least two new courses to strengthen the Black Studies Minor; however, as with the other minors, the department was limited in what it could do given our modest budget, which now has been further reduced. Chris Malik has also pointed out that any films now screened on campus will require payment of a licensing fee.  This year, his office absorbed the cost, but that may not be possible in the future.  Given that many departments and offices will experience budget cuts for the coming year, such collaboration will be hard to come by.

These cuts will make it difficult to implement changes needed to move the department forward. We will, nonetheless, continue to try to collaborate in pooling resources with other departments/offices where there are common goals, and continue to try to access internal and external grant funding in order to implement our vision for the department. 

Physical space resources are adequate at the current time.
Appendix 1

Thesis Assessment Rubric HG 442-443:

Research:

1. Confuses primary & secondary sources, sources fail to adequately address thesis questions, relies on few sources, little follow up effort to identify sources, Limited/inappropriate use of log/notes, incomplete bibliography with improper format/citation, limited and superficial material regarding thesis

2. Appropriately distinguishes primary & secondary sources, sources partially address thesis questions, developing ability to use log and notes (need to work on organization and depth) , developing but limited analysis of material relative to thesis, developing but limited skills in creating bibliography format & citation.

3. Adequately develops bibliography with sufficient material to address thesis, with appropriate format and citation, generally makes appropriate use of log and organized notes, adequately analyzes and synthesizes source material to support address thesis question.

4. Comprehensive, appropriately formatted bibliography, consistent and appropriate use of log, well-developed & organized notes, In depth, comprehensive acquisition and analysis of source material.

Presentation:

1. Poorly prepared and organized, superficial and inaccurate content, fails to address thesis question, poor command of material, visually & verbally disorganized and unclear

2. Developing but limited organization and presentation of material, superficially address thesis question, developing but limited command of material

3. Adequate organization and preparation, adequately demonstrates command of material and addresses thesis question, adequately conveys materially visually and verbally

4. Well organized and prepared, strong command of material, clearly addressed thesis question, visually and verbally appealing and well-presented

Writing:

1. Vague & incomplete proposal, Lack of or vague/superficial bibliographic annotations, incomplete and poorly organized outline. Final thesis – level 1

2. Adequate proposal, limited/developing annotations, limited/developing outline, Final thesis – level 2

3. Adequate proposal, annotations and outline. Final thesis – level 3

4. Thorough proposal and annotations, well drafted outline. Final thesis – level 4

Appendix 2

Assessment of HG 103

By Penny Messinger

May 31, 2008

Overview of HG 103

In the spring semester of 2008, Dr. Andrew Wise and I taught the first iteration of HG 103:  The History and Government Introductory Colloquium.  HG 103 is a new course that we designed in response to the shortcomings reflected in the performance of students graduating from the History and Government Department.  Among other goals for the course, we sought to develop students’ abilities to analyze knowledge from disparate sources, to enhance critical thinking skills, to introduce students to departmental faculty, and to introduce basic concepts and research skills used in the disciplines of History, Political Science, and Legal Studies.  These course goals derived directly from data demonstrating that students achieving upper-level status in the department (particularly in courses such as HG 331, HG 442, and HG 443) had not achieved mastery of concepts and research skills that are fundamental to the disciplines represented in our department.  The course was also intended to staunch the loss of students from the department – including some of our strongest and most promising students – during their sophomore and junior years by encouraging them to get to know each other and to bond with departmental faculty and get to know us better at an earlier stage of their academic career.  We also wanted to identify student weaknesses (in writing, study skills, analytical abilities, etc.) at an early stage and thus provide a means to address these weaknesses early in their college careers rather than seeing those students encounter failure in the more demanding upper-level courses in the major or, even worse, fail to complete the thesis requirement because of inadequate skills and knowledge.  HG 103 is required for all majors housed in the History & Government Department (e.g., History and Government, Social Studies Adolescent Education, and Environmental Studies), starting with students entering in Fall 2007, and for Political Science majors starting in Fall 2008.  

We began the semester began with 12 students enrolled in the course.  Two students dropped the course during Add/Drop.  One told us that, since she found out Anthropology existed, she wanted to change her major, even if it mean transferring from Daemen.  The other student sporadically attended classes for the first 5 weeks of class, failing to submit required assignments.  She self-disclosed that she did not like to read, study, or write.  The remaining 10 students completed the course successfully.  We saw progress in the analytical abilities displayed (as reflected in the 7 assignments for the course) in student work at all levels (that is, among the stronger students as well as among average and weaker students).  Students identified similar gains of knowledge themselves, including explicit discussions of goals and learning in the narrative self-reflective essays they wrote for class. 

In Spring 2008, the subject of HG 103 was “The American Declaration of Independence and Its Legacy.”  The various Learning Objectives for the course were designed both to build skills that students will need for courses in their major and in other courses that make up Daemen’s Core Curriculum.  The course had 11 Learning Objectives (listed below), which the syllabus connected to Daemen’s core competencies:  

Learning Objectives for HG 103 (with core competencies identified in parenthesis)
1.  Analyze the significance of the Declaration of Independence in American history and the American political tradition.  (CC)

2.  Analyze the impact of the Declaration of Independence in modern world history (CC)

3.  Analyze the political theories influencing the Declaration of Independence (CC)

4.  Analyze the impact that the Declaration of Independence has had upon political theory and ideas in the United States and other nations.  (CC)

5.  Analyze and synthesize data from a variety of written texts and lectures. (CT)

6.  Analyze and discern the meaning and importance of primary sources (CT)

7.  Explain the moral and ethical implications of the Declaration of Independence (ME)

8.  Explain the civic responsibilities stemming from the ideas expressed in the Declaration of Independence and related documents in American history. (CR)

9.  Develop better proficiency in writing skills (CS)

10.  Develop better proficiency in oral communication skills (CS)

11.  Develop proficiency in using the library research databases to locate scholarly sources (IT)

12.  Evaluate electronic sources (IT)

Assessing Learning Objectives for the Course and HG Department through HG 103: 

In assessing student performance for HG 103, I have selected one of the seven assignments required of students taking the course: the final assignment, which was a narrative self-reflective essay worth 10% of the course grade.  The assignment had two parts.  The first part of the assignment (not assessed below), required students to identify the goals they set at the start of the semester and discuss their progress towards these goals, with explicit criteria for measuring progress.  The second part of the assignment, which is assessed below, required students to do the following:  

· “Using evidence from class materials, choose two historical examples to explain the political, moral, and/or ethical implications of the Declaration of Independence.”  

This assignment addresses the following course and departmental learning objectives:  

Course Learning Objectives (Competencies in parentheses):

4)  Analyze the impact that the Declaration of Independence has had upon political theory and ideas in the United States and other nations (CC)

5)  Analyze and synthesize data from a variety of written texts and lectures (CT)

7)  Explain the moral and ethical implications of the Declaration of Independence (ME)

9)  Develop better proficiency in writing skills (CS)

Departmental Learning Objectives:

1)  Identify major social, political, economic, geographic, technological, and cultural developments and concepts in history and political science and be able to place them within the appropriate cultural and temporal context. 

8)  Employ the scientific approach (i.e., critically analyze the argumentation, data, evidence cited, interpretations, and conclusions of historical and political scholarship) in studying history, political behavior and public policy.  

9)  Generate, develop, present and defend a thesis in both oral and written form through argumentation supported by detailed valid & reliable evidence from a multiplicity of written, visual and oral sources.

Assessment of specific Learning Objectives for the course and the HG department: 

The chart below summarizes students’ proficiency at achieving HG 103 Learning Objective #5 (“Analyze and synthesize data from a variety of written texts and lectures”), which correlates to Departmental Learning Objective #9 (“Generate, develop, present and defend a thesis in … written form through argumentation supported by detailed valid & reliable evidence from a multiplicity of written…sources.”)


[image: image1.emf]Name HG 103 LO #5

Allen, Meghan 2.5

Anderson, Mary 4

Chadwick, Mary 3

DeCosta, John 3

Haynes, Matthew 2

McArthur, Bryan 2

Miskovski, Mark 2

Parker, Dylan 2

Pumm, Bridget 3.5

Tierney, Liz 2

Average: 2.6


Levels of performance reflected in chart:  

4=exemplary performance.  Accurately and effectively analyzes and synthesizes evidence from texts and lectures in a persuasive and well-integrated argument.  

3=adequate performance.  Presents evidence from texts and lectures effectively.  Might have minor errors in evidence or argumentation.  

2=adequate/developing performance.  Presents evidence, but might stray from topic or otherwise include errors in evidence or argumentation.  Argument is very basic, with little development of themes. 

1=inadequate performance.  Does not meet expectations for assignment.  Argument vague or not present.  Partial or incorrect evidence, significant factual errors.

Discussion of Data

Although the assignment did not ask students to discuss what they had learned in the course, most students did include such a discussion in the final narrative self-reflective assignment.  We speculate that this was because one part of the assignment (not assessed above) required them to evaluate their success at achieving the goals they had identified at the beginning of the course.  Many students self-reported significant progress in working toward goals, especially short-term goals related to schoolwork.  The students’ discussion of what they had taken from the course proved to be a useful source of qualitative data, as 8 of 10 students identified skills and knowledge that they had gained from the course.  It was notable that both strong and weak students reported gaining both knowledge and skills from the course, and identified example of each, although they were not asked to do so.  I have excerpted these comments form their final essays (see below).  Because this assignment was not anonymous, it will be illustrative to compare these comments with the anonymous comments (if provided) from student evaluations for the course.  It is also worth noting that many of their comments related directly to the stated Learning Objectives for HG 103 (see list of HG 103 Learning Objectives, above).

Qualitative data:  students self-report on skills and knowledge from HG 103:

Allen:  “This colloquium course was a good preview to the classes that are offered and the different topics that a student could study.  It was also neat to preview the different teaching styles of the other teachers in the department and get a feel for the professors I will be working with for the next three years.”

Anderson:  “After reflecting on this class I realize I am going to take a lot from it.  In addition to expanding my knowledge of the Declaration of Independence, I have also learned general things that will help me throughout my years at Daemen.  Some of these things include study skills, writing strategies, and goal setting.”  

Chadwick:  (did not discuss the class in her essay)

DeCosta:  “HG 103 has really been a learning experience for me, not merely in matters that involved the constitution, and the methods of research I will be using in my future work here at Daemen, but also in what good study habits are and what they produce.  It took me three tries to write a good self reflection, to really understand the original assignment and write something I could really get behind.  But ultimately, what I learned in doing is what I really achieved from the class.  The understanding of the constitution, and ability to set achievable goals, is just a nice bonus….I believe that I truly have changed the type of student I am, turning myself from a lack luster B average student, to a straight A student.  I don’t want any longer to settle for mediocrity, but to truly apply myself to school and see just how far I can go, just how much I can learn….HG 103 has taught me a lot, as a student and historian.  I feel as if I have grown both morally and intellectually as a person.  The ideas I have been presented with will hopefully stay with me for the rest of my life, and help me to better interpret the constitution, declaration, other historical documents, and my future.”  

Hayes:  “Through taking the class HG 103 I have learned to better manage my time and focus on the things that are the most important to me.  This course has taught me how to not only become a better student, but also how to be a better historian, and has shown me several different approaches that I could take in order to better interpret such historical documents as The Declaration of Independence, and The U.S. Constitution, in not only one way but to look at them in all aspects….I have learned how to become a better rounded writer, historian and student through taking this class.  I have made very much progress from last semester and I hope that my grades will reflect that.  Through doing the readings for this class I have also been able to depict the true meanings of most documents, and have been able to better analyze them and put them into my own interpretations, as well as look for any other possible interpretations that may come from the document.”  

McArthur:  “As a whole this class has been very useful mainly due to the fact that it has helped me to realize some of the things that I need to change in order to become a better student.  I also found the history and analysis part of this class interesting because it is a skill that will be very useful throughout my college career.”  

Miskovski:  “HG 103 has been an interesting and thought-provoking class.  The assigned books and readings, lectures, and guest speakers have all taught me many new things, which I feel have vitally changed many of my views on history and how it was effecting [sic] by the Declaration of Independence.  They have shown me the many different opinions that historians and political scientists have taken toward the Declaration of Independence.  These opinions have shown many different views of different political, moral, and ethical implementations of the Declaration of Independence.”  

Parker:  “My goals long term was [sic] to go to Buff St. College and receive my masters.  I know that I had a long way to go before I would be able to achieve this goal but I believe that this class helped me.  This class made me become a better writer which will help me achieve my goal.  Not only did this class help me achieve my goal but it also made me very knowledgeable on the Declaration of Independence…I didn’t realize how important this was to our history until I took this class.  The m[o]st surprising thing of all was that the United States Declaration of Independence affected many other countries as well…Even this year the Declaration of Independence was recited at the Super Bowl.  The final thing that really surprised me this semester was how women and African Americans used the Declaration of Independence to gain there [sic] civil rights.  Before I took this class I didn’t really know what the meaning of freedom was or how much it means to be able to pursue Life or Liberty.  This class showed me the struggle that we had to go through as a country for what I have today.  This class made me more interested in the history of this country, and how this great document still affects people today.  
“Overall, this was a great class for me to take being a history and government major.  I was able to become a better writer, which should help me achieve my short and long term goals.  I also feel that I grew as a student beyond my writing.  I now know how to spend my time each day because of that study log.  This class didn’t only help me achieve my long and short term goals it also help [sic] me understand the document that this nation is built upon.  I believe that more people should take this class not just history and government majors.”  

Pumm:  “In HG 103 I’ve learned a few lessons as well.  I’ve learned that one event in history can cause many more to occur, and is usually the result of another action.  That one event can change the way people think and act, resulting in precedents [sic] and new ideas to arise.  I really didn’t learn anything else other than if I apply myself to my studies, I can be a better student for it has shown with the marks from last semester and into this semester.  It has proven to me that I should, and will, apply myself to studying and preparing for my classes more than I have in the past…I have learned a great deal from this one class; one document in history, intentional or not, can alter the lives of millions of people.  We would not live in a world of freedom and liberty if not for the Declaration of Independence.”

Tierney:  (Did not discuss the class in her essay).  
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