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Religion & Philosophy

As a department whose primary responsibility is to the core, the Religion and Philosophy department has been working on developing a rubric for assessing the competency of Moral and Ethical Discernment.  There were a number of meetings during the year to identify the issues at stake in the composition of such a rubric.  (These meetings were attended by Shawn Kelley, Mimi Steadman, Intisar Hibschweiler, Brent Robbins).  

Several complicating factors were discussed: the different sorts of classes that fall under the competency, the fact that courses our taken without following any sequence, etc.  These factors made the construction of a rubric difficult.  Several steps were taken to help us develop criteria to be employed in the rubric.  

First, the department met and discussed what it is that we try to do in all of the courses that our department offers that have the Moral and Ethical discernment as a primary competency.  After much discussion, we concluded that it would be ideal if students were able to do the following, although further discussion is required to see if we might be elevating expectations excessively.  What follows is offered for further reflection, rather than as definitive learning objectives.   

Students will be able to: 

1. Identify ethical issues and distinguish them from other sorts of issues and other interpretive frameworks.

2.   Recognize the complexity of multiple ethical perspectives.

a. Identify their own point of view, and the culture in which it developed, or family/religious/societal influences on their ethical perspective. 
b. Recognize other points of view and discuss them with empathy and respect.

c. Offer a critique of a variety of different perspectives. 

3. Examine evidence in a thoughtful and informed way.  
4. Construct a well reasoned argument 
On June 12, 2008, following faculty/administrators met: Shawn Kelley, Mimi Steadman, Intisar Hibschweiler, Matthew Ward, Cheryl Nosek.  We gathered some representative student work and began the process of turning the earlier reflections into a rubric, using the tentative learning objectives as a guide.  The goal was to begin with the student work and to proceed inductively towards a rubric, which could then be disseminated and further refined.    

The following document represents a draft of the rubric that emerged out of today’s meeting.  

	
	Emerging

This is similar to the “entry” or “pre-collegiate” level in the Comp rubric, trepresenting where we expect most students to be upon arrival.

1
	Developing

2
	Proficient

3
	Exemplary

4

	Identify Ethical issue, distinguish from other sorts of issues
	Has difficulty identifying Ethical issues; is uncertain about difference between ethical and other sorts of analysis.

For ex: May use term “ethics” or “morals” but not connect to topics addressed in paper.
	Can identify some ethical issues, begins the process of analyzing ethical questions.
For example, may introduce an ethical question or topic, but did not pursue it further.
	Frequently  identifies ethical issues with accuracy, and weaves ethical questions throughout the paper or discussion or analysis 

	Consistently  identifies ethical issues with accuracy, and creatively  weaves ethical questions throughout the paper.  

	Examine evidence in a thoughtful and informed way
	Misreads or misinterprets the evidence; or makes assertions without recourse to any evidence
	Employs some evidence, generally properly interpreted, in the argument.  Makes claims that are plausible or even correct but that are not supported.
	Supports analysis with careful reading of the evidence
	Supports analysis with careful, insightful and nuanced reading of the evidence

	Recognize complexity and multiple perspectives 
	Maybe: 
Unable to acknowledge that perspectives other than ones own might also be ethically grounded; sees own perspective as self-evident 
	Struggles to go beyond the position he/she had developed before entering the class.  Begins to recognize other positions, but does not fully integrate these positions into the analysis.  

May appear overwhelmed, threatened or confused by competing perspectives. 
	Frequently recognizes the existence of multiple perspectives and frequently recognizes the complexity of the issues involved.  Frequently treats competing perspectives with respect.
	Consistently 

recognizes the existence of multiple perspectives and consistently recognizes the complexity of the issues involved.  Consistently treats competing perspectives with respect.

	Construct a persuasive argument, draw well reasoned conclusion
	Unable to articulate an argument or draw conclusions.  
	Struggles to develop an argument and draw conclusions.  Begins but does not complete the process (or draws unwarranted conclusions, etc)
	Constructs an adequately developed argument.

Works through the complexity and draws an adequately supported conclusion
	Constructs a well developed argument.

Works through the complexity and draws a well supported conclusion
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