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paGe 1

Daemen College Self-Study Report

ExECuTivE SummARy 

in the words of our mission statement, daemen College “seeks to integrate the intellectual qualities acquired through study of the

liberal arts with the education necessary for professional accomplishment.” our comprehensive self-study process was an opportunity

to analyze and assess systematically the evolving ways in which we are actualizing our historic mission for the 21st century. institu-

tional stability, health, and growth are evident in our development of new academic programs at both the undergraduate and graduate

levels, including Bfa animation, master of public Health, and master of social Work; our achievement of full membership in NCaa

division ii; and renovations and expansion of our physical plant, including the fall 2015 opening of the new academic and Wellness

Center. With the aid of a $2 million title iii grant, we have made substantial progress in improving student retention and graduation

rates. a twenty-two percent (22%) increase of full-time faculty between 2010 and 2014 has enhanced the rigor and breadth of our aca-

demic programs, while an integrated assessment program ensures that institutional and student learning outcomes are achieved and a

culture of renewal is cultivated.

organized thematically into four chapters, the self-study report provides evidence, in Chapter one, of effective, mission-centered

leadership and institutional integrity. Chapter two demonstrates integration of institutional assessment, strategic planning, and budget-

ing. Chapter three examines daemen’s admissions policies and student services, focusing on enrollment trends, including improved

retention and graduation rates; enrollment strategies in light of projected demographic shifts; and enhanced student support services,

especially in the areas of student wellness and services for academically underprepared students. Chapter four evaluates the strengths

and challenges of our competency-based general education (Core) curriculum, generally affirming the efficacy of the Core in attaining

its learning objectives but also engaging the question of whether all undergraduates are obtaining sufficient learning in the liberal arts.

the related question of the extent to which we are fostering the global competency of our students is engaged. self-study has also

made clear the desirability of examining whether extant organizational structures best serve and support our current academic pro-

grams, including the needs of faculty.

referenced throughout the self-study report are the goals of our 2012 strategic plan, including: rigorous education for the 21st

century; global competency and service to the global community; persistence to professional excellence; and fiscal stability. self-study

has demonstrated the considerable extent to which these goals are being attained at the present time and how these strategic goals

align with, incorporate, and enable us to meet the fourteen standards of excellence (2006) of the middle states Commission on

Higher education. 
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iNTRODuCTiON

iNSTiTuTiONAL OvERviEw

daemen College is an independent, nonsectarian, comprehensive, master’s (larger programs) institution located in amherst, a 

first-ring suburb of Buffalo, New york, and enrolling 2800 students. founded in 1947 as rosary Hill College by the sisters of st.

francis as a liberal arts college for women, the institution became coeducational in 1971 and nonsectarian in 1976, changing its 

name to daemen College. daemen has been accredited by the middle states Commission on Higher education since 1956; 

accreditation was last reaffirmed in 2011.

daemen offers 40 undergraduate majors and 17 graduate programs in two academic divisions: arts and sciences and Health and

Human services. the College's integrated undergraduate Core Curriculum comprises seven competencies, all of which aim to

strengthen students’ abilities to become intellectually curious, acquire professional rewards, become responsible citizens, and deal

with change. Beginning with an interdisciplinary learning community in their first semester, students participate throughout their 

daemen careers in other high-impact practices including service learning, career internships, and opportunities for student-faculty 

research. the academic year culminates in the College-wide academic festival, where students present posters, papers, and 

performances in collaboration with sponsoring faculty.

significant events in the life of the College since our 2011 periodic review report include the inauguration of the sixth president

of the College, dr. Gary a. olson (september 2013); the addition of seven new academic programs; achievement of full membership

in NCaa division ii (July 2015); and the fall 2015 opening of a new $5.6 million academic and Wellness Center, providing 26,000

square feet of additional learning and indoor recreational and fitness space for the daemen community.

in fiscal year 2014-15, the College increased its endowment by over $1.6 million through federal and private grants, and individual

and corporate gifts and pledges. as the year concluded, we also received news of the award of a $480,000 New york state grant for 

a Graduate technology Center, the second largest state grant received in daemen’s history. the College is now in the midst of the

silent phase of a comprehensive campaign, with the public campaign slated to be launched in 2017.

With the support of a $2 million u.s. department of education title iii strengthening institutions grant (2011-16), the College 

continues to make substantial progress in improving the retention and six-year graduation rates of students. our most recent data 

show an increase of 6.7 percentage points in retention rates for all students (from 74.7% in 2012 to 81.4% in 2013) and 8.3 

percentage points for underrepresented minority (urm) students (from 71.2% in 2012 to 79.5% in 2013). in addition, the data 

indicate an increase in four-year graduation rates of 8.2 percentage points (from 25.7% to 33.9%) between the fall 2009 and the 

fall 2010 entering cohorts.
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in 2014, daemen College was honored to receive two awards, one local and one national, based on confidential surveys of its 

employees. locally, Business First Buffalo recognized daemen College as a “Best place to Work” and nationally, daemen received

honor roll distinction as one of the Chronicle of Higher Education’s “Great Colleges to Work for.”

DESCRipTiON OF SELF-STuDy pROCESS

the self-study process was intended to provide a thorough evaluation of the operations of the College, determining the degree to

which all aspects of operations further our mission to “prepare students for life and leadership in an increasingly complex world.” 

in addition to its demonstration that the College meets the fourteen standards delineated in Characteristics of Excellence in Higher 

Education (2006) of the middle states Commission on Higher education, the self-study served — equally and importantly — as a 

focused opportunity to engage questions and issues of particular significance to the institution itself at this point in time.

the comprehensive self-study model was selected as best suited to the needs and current circumstances of daemen College. as had

been hoped, this model allowed the College to examine the effectiveness of its skills-and-competencies-based Core Curriculum and 

to engage ongoing and robust campus conversation about the evolving 21st century identity of an institution that values both liberal

learning and professional preparation. integrated throughout the self-study are the goals of the 2012 strategic plan: rigorous education

for the 21st century; global competency and service to the global community; and persistence to professional excellence. these ideals

both informed the self-study design and served as key measures of institutional effectiveness and progress.

the Commission’s fourteen standards of accreditation were grouped into four areas of study according to both thematic linkages

and the anticipated breadth and depth of analysis required for each standard at this juncture in the life of daemen College. these areas

and their associated standards are as follows:

i: integrity, transparency, and a shared mission

standard 1: mission and Goals

standard 4: leadership and Governance

standard 5: administration

standard 6: integrity

ii. institutional stability, sustainability, and renewal

standard 2: planning, resource allocation, and institutional renewal

standard 7: institutional assessment

standard 3: institutional resources

iii. supporting student excellence and Global Competency
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standard 8: student admissions and retention

standard 9: student support services

standard 13: related educational activities

iV. rigorous education for the 21st Century

standard 10: faculty

standard 11: educational offerings

standard 12: General education

standard 14: assessment of student learning

The Standards referenced at the end of each Appendix and Document Room citation throughout this Self-Study are noted

in brackets [ ]. Document Room citations are accessible at: sites.google.com/a/daemen.edu/middlestates

a broad spectrum of daemen community members representing all areas of the College participated in this opportunity for 

reflection. for the working groups assigned to each area, members were selected with a view to ensuring a productive blend of (a) 

expertise in the standards under review; (b) objectivity of perspective from persons outside the immediate area of study; and (c) 

cross-institutional representation. Charge questions developed by the steering Committee guided the research of each group. 

members of the steering Committee, including the co-chairs, were distributed among the working groups (appendix 0.1 - 

self-study Working Groups).

Self-Study Co-Chairs:

Kevin telford, associate professor, modern languages; Core Curriculum director

Kathleen Boone, associate Vice president for academic affairs

susan marchione, director, New program development & strategic initiatives, academic affairs

Steering Committee Members

lisa arida, Controller & assistant treasurer

patricia Beaman, director of institutional research

Kelly duran, Chief information officer

erica frisicaro-pawlowski, associate professor, english

Kathryn Graf, director of alumni relations

shawn Kelley, professor & department Chair, philosophy & religious studies; faculty senate president 2014-15
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linda Kuechler, professor, accounting/mis

isiah marshall, associate professor and msW program director, social Work

Karen moronski-Chapman, data analyst, institutional effectiveness & title iii Grant

Cheryl Nosek, associate professor and director of undergraduate programs, Nursing

Kimberly pagano, director of orientation & student leadership development

lisa parshall, associate professor, political science

mimi steadman, associate Vice president for institutional effectiveness

adriane Williams, senior academic advisor

frank Williams, associate Vice president for enrollment management & dean of admissions

elizabeth Wright, associate dean for the education department
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ChApTER 1: iNTEgRiTy, TRANSpARENCy AND A ShARED miSSiON

this chapter examines how daemen’s mission and the 2012 strategic plan align to support both a short- and long-term shared vi-

sion for the College, including the level of effectiveness with which institutional leadership communicates this vision to various cam-

pus constituencies (appendix 1.1 - daemen College mission statement [1-14]; appendix 1.2 - daemen College strategic plan 2012

[1-14]). 

it focuses on the degree to which the College’s organizational structure and governance result in collegial decision-making; the

ability of institutional leadership, including the Board of trustees, senior administration, and faculty, to manage the needs of the 

College and yield positive student learning and institutional outcomes; and the College’s ability to ensure, preserve, and support 

integrity on a variety of levels, including a commitment to diversity in multiple forms. the chapter demonstrates the College’s 

compliance with the fundamental elements of standards 1 (mission and Goals), 4 (leadership and Governance), 5 (administration),

and 6 (integrity).

STANDARD 1: miSSiON AND gOALS

OvERviEw

the extent to which the daemen College mission statement guides decision-making and informs college goals will be evident

throughout this self-study report. its most salient passage is tangibly informing the life of the College at this moment in time, as 

we engage questions of identity and challenges of growth and sustainability which are certainly not unique to daemen, as a relatively

small private institution grounded in the liberal arts, but are framed, as they are for any institution, by distinctive language and rooted

in a unique history.

that passage reads: “Founded on the principle that education should elevate human dignity and foster civic responsibility and 

compassion, the College seeks to integrate the intellectual qualities acquired through study of the liberal arts with the education

necessary for professional accomplishment.”

What does it mean to call ourselves, as we do, a “liberal arts” institution, albeit one which “equally values” professional 

accomplishment? With over 70% of our undergraduates majoring in professional programs and a growing graduate enrollment in 

exclusively professional preparation programs, can daemen still legitimately claim a liberal arts identity? Conversely, may not 

“study of the liberal arts” be less identified with counting how many students are in which majors and more focused on the degree 

to which the liberal arts are demonstrably integral in a variety of ways – both traditional and more contemporary – to a daemen 

education, regardless of major? Conversely again, on the intimately related matter of our skills-and-competencies-based Core 
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Curriculum, some faculty argue that competency-based learning devalues the approach of a discipline-based distribution requirement

and question whether our students are graduating with the breadth of knowledge necessary to be informed, active citizens of the world.

this brief glimpse at the robust debate among our faculty will receive detailed attention in this report, especially in the section of

Chapter 4 focusing on General education. the debate is, we believe, an institutional strength and not a weakness, reflecting active 

faculty engagement with general education requirements, institutional responsiveness to the ever-changing demands of the world 

and workplace, and a commitment to ensuring our students are prepared and competitive in a challenging market.

two decades into the 21st Century – and throughout the nearly 70-year history of daemen College – the constant that has informed

how we go about responding to ever-changing demands and equipping our students to engage those demands is the foundational 

belief that “education should elevate human dignity and foster civic responsibility and compassion.” this principle too will be found

woven throughout the self-study report, appearing in discussions of how we engage not only a changing student demographic but an

ever-evolving local and global community – whether it be veterans transitioning from the military to a college campus, the growing

and diverse refugee communities of the City of Buffalo, or first-generation students of all ethnicities, ages, and special needs.

institutional priorities reflected in the following pages – among them, more effectively supporting equity and diversity initiatives,

strengthening the global competency of our students (and employees), sustaining and continuously improving our services for students

in need of academic and other supports – are all tangibly informed by that mission-centered valuing of the dignity of every human being.

REALiziNg OuR miSSiON AND ShARiNg A viSiON FOR ThE FuTuRE

the 2012 strategic plan constitutes the daemen College community’s most contemporary exposition of our mission. it develops

themes of excellence in five broad areas: rigorous education for the 21st century; global competence and service to the global 

community; persistence to professional excellence; campus facilities, aesthetics and sustainability; and fiscal stability. under the

leadership of president Gary olson, who began his tenure with the current strategic plan already in place, particular areas of focus

among these priorities have been student persistence to professional excellence, campus facilities and aesthetics, and growing the 

endowment as an essential component of fiscal stability.

recently developed undergraduate offerings in animation studies, paralegal studies, entrepreneurship, and global and local 

sustainability, as well as master’s degree programs in cytotechnology, social work, and public health clearly demonstrate an emphasis

on professional development. an ed.d. in interprofessional education: concentration in health professions is in development and, if

approved, will be daemen’s first academic doctorate. an additional program in the development phase is a dietetics internship (di)

program. the di program builds on the strengths of our natural science and health care studies programs, and is being developed in

partnership with testing and training international (tti), the organization with which we collaborate in serving the orthodox Jewish

community at our additional location in Brooklyn. similarly, articulation agreements have been developed with Nova southeastern
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university’s school of osteopathic medicine and lincoln memorial university’s College of Veterinary medicine, enabling seamless

transition to the do and dVm degree, respectively, for five qualified daemen students per program per year.

increasing student persistence to graduation is, of course, critical to our strategic goal of persistence to professional excellence. 

daemen can celebrate a 14.7 percentage point increase in overall retention rates over the last decade, with an 81.4% retention rate for

the fall 2013 entering cohort. six-year graduation rates have also improved, from 39% for the 2004 entering cohort to 47.4% for the

2008 entering cohort. along with academic challenges to persistence, financial pressures also pose barriers. approximately 40% of

daemen students are pell Grant recipients, and according to the 2012 Nsse, 42% of first-year students report working off-campus,

with 4% reporting 30+ hours per week. sixty-six percent of our seniors report working off-campus, with 16 % of them working over

30 hours per week.

our strategic plan goals of “rigorous education for the 21st century” and “global competency” are treated so thoroughly in the 

following pages that detailed mention of them here risks redundancy. the reader will encounter, we trust, tangible evidence of the

rigor of our programs along with substantial engagement in defining - as we reflect on our liberal arts identity - what does that 

education for the 21st century look like exactly? surely “global competency” is an essential component, but do our curricular 

offerings, requirements, and co-curricular opportunities provide sufficient opportunity for student engagement?

fewer ambiguities attend the strategic plan goal of enhancing campus aesthetics. a stated priority of president olson, 

accomplishments in this regard have been many and visible, including new landscaping, well-placed and consistent signage, and 

traffic flow adjustments. plants and a new fountain have replaced a poorly designed and dangerous crosswalk in front of the Wick

Campus Center. the lobby of the Wick Center has a refreshed, modern look, with student artwork added to walls adjacent to a 

renovated front reception area. a newly installed decorative stone wall, entirely funded by private donations, now graces the front 

of the daemen campus with new entrance signage enhancing the College’s visibility. in fall 2013, the College community answered

the president’s “one Hundred tree Challenge” by donating funds and volunteering their time to plant memorial trees on the front lawn

of the College. Complementary memorial stone benches have also been placed throughout campus. this transformative beautification

effort occurred in partnership with re-tree of Western New york. Nearly 300 donors contributed almost $40,000 to the project.

EFFECTivE COmmuNiCATiON OF iNSTiTuTiONAL pRiORiTiES

avenues through which the College administration communicates with constituencies have increased significantly under president

olson’s direction, given his stated commitment to transparency. these initiatives include: instituting a spring state of the College 

address to complement the traditional fall address and videotaping these addresses and other similar events for posting on the 

president’s webpage; regular e-letters to the campus community; and establishment of a president’s leadership advisory Council,

which meets regularly and includes Cabinet members, deans, the faculty senate president, and other key campus leaders.
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daemen’s digital communication presence is managed by the director of Web Communications and features official daemen ac-

counts on social media, including twitter, facebook, and instagram. a weekly electronic newsletter, the Daemen Voice, keeps all con-

stituents on and off campus informed about campus developments in a timely manner; it reaches roughly 15,000 subscribers, of which

alumni constitute approximately 70%, current students around 20%, and faculty, staff, and friends of the College the remainder. the

Voice includes news items submitted by faculty and staff from across the campus and is collaboratively produced by members of the 

College’s marketing Committee. as of fall 2014, Voice was realizing a modest click rate of 1.4% and a 9.7% open rate, compared 

to an education and training industry benchmark average of 3.7% click rate and 18.7% open rate. as a relatively new communication

initiative, the Voice has already raised daemen’s profile and its full potential to grow in readership continues to be explored.

in spite of, or perhaps because of, the addition of new avenues of communication as well as numerous scheduled meetings with the

stated purpose of information sharing, the College is continually challenged to balance its valuation of transparency with the 

possibility of “information overload.” some positive steps have included consolidation of numerous emails about student events into 

a weekly digest format; a new student engagement “app” for mobile devices, Campus Quad, is also providing students with updates 

on campus services and activities. 

during the fall 2014 term, the College’s executive director of academic Computing was appointed to the newly created Cabinet-

level post of Chief information officer, thereby uniting three separate it units within the College. among the several anticipated 

positive impacts of this restructuring is a more centralized and streamlined flow of information to campus consumers. further 

discussion of improved access to data and information as a result of restructuring it is included under standard 7.

STANDARD 4: LEADERShip AND gOvERNANCE

AN ENgAgED AND COmmiTTED gOvERNiNg BODy

the Board of trustees bears ultimate responsibility for daemen College, with the president as Chief executive officer having day-

to-day responsibility for overseeing all matters concerning the institution, its students, faculty, and staff, and its physical plant. the 

23- member Board is diverse with respect to ethnicity, gender, and professional backgrounds, including law, health care, banking and

finance, education, and business. recent appointees have included the Ceo of a major health care system, the Ceo of a manufactur-

ing and aerospace technology company, the president of the Buffalo division of m&t Bank, an erie County family Court Judge, an

assistant u.s. attorney, the Ceo of a construction management company, and the regional executive of a national utility company.

the president of the College is an ex officio member of the Board (document room 01 - Board of trustees roster 2015-2016 [4]).

the Board’s standing committees and their subcommittees oversee all aspects of the College’s operation, with the Board Chair and 

the executive Committee of the Board regularly monitoring the performance of these committees. selection and vetting of Board
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members is managed by the Nominations and Governance Committee, a standing committee of the Board of trustees, which 

forwards to the full Board qualified candidates for approval.  

there are various mechanisms in place to ensure that Board members act in the best interests of the College at all times. in august

2014, the Board approved significant modifications to its bylaws, including the conflict of interest section (Bylaws article X; sections

1-4), which states, in part, that “a Board member shall be considered to have a conflict of interest if he or she, or person or entities

with which he or she is affiliated , has a direct or indirect interest that may impair his or her independent, unbiased judgment in the

discharge of his or her responsibilities to the Corporation” (article X, section 1, p. 22) (document room 02 - Bylaws of daemen 

College [4,6]). Board members are required to disclose on an ongoing basis any conflicts that may arise, with any potential conflicts

submitted to its audit Committee for review, resolution, and record keeping of the matter (article X, section 2). in the event of a 

conflict, the Board member will recuse him or herself from any discussions or decisions related to the actions of the Board in that 

area. each member of the Board signs an annual statement and disclosure in Compliance with the daemen College Board of

trustees’ Conflict of interest policy. these revisions are compliant with mandates contained in the Not for profit revitalization 

act that was signed into law in december 2013.

in its august 2014 bylaws revision, the Board also reinforced active participation by all of its members by expressly defining 

attendance expectations: “any Board member who has been absent from three consecutive regular meetings of the Board shall be

deemed to have resigned from the Board, unless the Board has approved such absences in advance.” (article iii, section 8, p.7). in 

addition, the revised bylaws put in place term limits for Board members, allowing a Board member to serve no more than three 

three-year terms.

in april 2014, the Board of trustees engaged a consultant from the association of Governing Boards to assist in strengthening its 

assessment mechanisms. the consultant provided a day-long workshop on best practices of strong boards, focusing on self-assessment

and implementation of best practices. several of the changes to the by-laws were a result of this workshop. every Board member is

now required to complete an annual self-assessment survey, as a component of the Board’s comprehensive assessment plan

(document room 03 - Board of trustees self-assessment performance evaluation procedures [4,6]). an annual meeting is held that 

specifically focuses on how assessment informs the setting of annual performance goals, along with the development of governance

improvement and continuing education plans. triennial retreats are also scheduled for more in-depth reflection and resulting action 

for continuous performance improvement. 

pOLiCy- AND DECiSiON-mAkiNg ThROugh ShARED gOvERNANCE

as the general representative agency of the faculty, daemen’s faculty senate shares institutional governance in a lateral relation-

ship with the president. the senate also works to promote close liaison with the Board of trustees, administrative offices, and stu-
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dents. the faculty senate president issues an annual faculty senate report summarizing the senate’s efforts and accomplishments

over the past academic year. in ay 2013-2014, for example, faculty senate worked with the administration to consolidate the 

College’s retirement providers into one plan. Joint action was also taken to finalize the College’s research conflict of interest policy.

the faculty Handbook is the principal document governing the relationship between the faculty and institution and it defines the 

role of the faculty in policy development and decision making (document room 04 - faculty Handbook [4,5,6,10]). the Handbook 

is revised as needed through joint action, subject to the ultimate authority of the Board of trustees, which “in its sole discretion may

add, delete, or modify the policies in this Handbook” upon mandatory consultation with the faculty (faculty Handbook, p. 7).

as detailed in section Vii of the Handbook, faculty are evaluated on a regular basis by department chairs, divisional deans, and the

Vice president for academic affairs (Vpaa). departmental faculty have the opportunity to evaluate their department chair every 

three years when a chair’s term expires and an election is held. they can also take action to remove a chair or divisional dean during

the term of office (sections iii.a.4 and B.4, respectively).

there is no formal process whereby faculty can assess the performance of non-faculty administrators; however, faculty have a 

number of opportunities through the College’s committee structure to work collaboratively with administrators and provide their 

recommendations. all faculty also have direct access to the Vpaa and their divisional dean whether by appointment or on an “open

door” basis. administrative staff also have various opportunities to meet with their department heads and/or respective vice presidents

through regularly scheduled staff meetings and one-on-one conversations.

a suggestion emerged through the self-study process that formation of a staff council to represent the interests of non-exempt staff

would provide all major campus constituencies a designated structure for voicing any concerns.

COLLEgiAL DECiSiON mAkiNg

a pattern of regular meetings, built into the academic calendar, is well defined at daemen. every academic department holds a 

meeting with its majors four times a year (departmental meetings) and key faculty committees (e.g., faculty senate, educational 

policy Committee) meet regularly on an established schedule. the faculty senate sponsors a full faculty forum four times during the

academic year. divisional deans meet with their respective faculty at least twice a semester. each Cabinet member meets with his or

her unit heads and directors on a regular basis, with meeting schedules established according to the needs of the unit.

faculty and administrative representatives are appointed to all major College-wide committees, including significant ad hoc 

committees, such as search committees for key positions. faculty, staff, and other stakeholders were integrally involved in the 

development and implementation of the College’s strategic plan and facilities master plan. the 2012 strategic planning committee

included sixty faculty, staff and administrators from across all divisions of the College. the input of these committee members, 
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combined with campus-wide feedback, resulted in the clarification and refinement of goals and key performance indicators. the 

2014 facilities master plan Committee was led by a steering committee with representatives from all divisions of the College and 

its subcommittees involved 18 additional faculty and staff. other advisory groups with broad, cross-divisional representation include

the equity and diversity initiatives Council, step task force (student excellence & persistence), academic festival Committee,

Website task force, and the Commencement Committee. at the request of the faculty senate, faculty representation was added to 

the institution’s retirement funds committee. the majority of Board of trustees sub-committees, including Business affairs, 

student affairs, and academic affairs, include faculty, student, and administrative staff representation.

in areas where interdepartmental communication and planning have been impeded by “silo” operations, the College has moved to 

facilitate cross-divisional communication and processes that provide for constituent participation. a good example is the creation of

the aforementioned Cabinet-level Chief information officer (Cio) position, bringing three previously separate functional areas, under

three separate Vice presidents, under a single roof. Cross-unit committees ensure that diverse campus constituencies are part of 

frequent and open communication related to budget, planning, and governance of the institution (document room 05 - Campus 

Communication [2,4,6]).

the College’s data & information Committee, discussed in more detail in Chapter 2 under standards 2, 3, and 7, was established in

2012 to foster cross-divisional collaboration around access to, and use of, data and information. Quarterly meetings of the Business

office, institutional advancement, and the academic Grants office promote the tracking and monitoring of funding resources. the 

existence of such groups signifies a willingness on the part of daemen College officials both to seek input from and share information

with administrators, faculty, staff, and students. 

STANDARD 5: ADmiNiSTRATiON

dr. Gary olson was inaugurated in september 2013 as the sixth president of daemen College. previously provost and Vice presi-

dent for academic affairs at idaho state university, dr. olson is a scholar of rhetoric and has been a regular commentator on higher 

education policies and practices in such national publications as The Chronicle of Higher Education and Huffington Post. His stated

vision for the College includes “expanding our collective sense of ourselves beyond the artificial boundaries of Western New york to 

a national and international scope” (document room 06 - president Gary olson Biography and Curriculum Vitae [4,5]).

daemen’s senior administrative team - the Cabinet - functions collaboratively and deliberately in guiding the institution toward

achievement of its goals. assembled and led by the president, the Cabinet meets weekly and comprises: the Vice president for 

academic affairs, Vice president for Business affairs, Vice president for student affairs, Vice president of enrollment management,

Vice president of institutional advancement, Chief information officer, special assistant to the president for Government relations,

the athletics director & special assistant to the president, and the executive director of the office of the president & Board of
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trustees (appendix 1.3 - daemen College organizational Chart [1-14], document room 07 - Cabinet members’ Curriculum Vitae

and Job descriptions [1,5]). representing all units of the College, the Cabinet discusses broad issues of institutional concern including 

policy matters, new academic initiatives, student supports, and enrollment and financial projections. daemen's administrative leaders

ensure that units of the College work collegially to prioritize strategic plan goals within their areas; advance the mission of the College

among both internal and external constituencies through the development of partnerships in local, national, and global settings; 

allocate resources for purposeful faculty and staff professional development; and secure grants to support new academic programs 

and student affairs initiatives. 

in addition to welcoming a new president, the College has made a number of other senior administrative appointments in recent

years. in 2013, the College’s longtime Vice president for student affairs and dean of students began service as interim Vice president

for institutional advancement upon vacancy of that position and was subsequently appointed to the position upon the College’s 

embarkation on its first comprehensive campaign under her leadership. National searches were then conducted for a new Vice 

president for student affairs as well as a registrar and a Vice president for Business affairs, the latter two positions becoming 

vacant upon the retirement of employees with over 30 years of distinguished service to the College. the new Chief information 

officer (Cio) position was filled internally, as noted above, by a senior it administrator. With the appointment of the College’s 

faculty athletic representative to the position of director of athletics, president olson also used this occasion to shift the reporting

line of athletics from student affairs to his direct report, a change strongly encouraged by the NCaa, as daemen entered its final

year of moving to NCaa division ii status.

ENSuRiNg EFFECTivE ADmiNiSTRATivE pERFORmANCE

annual performance evaluations for administrative staff are submitted to the office of Human resources at the end of august. this

annual evaluation cycle overlaps with the preparation of annual assessment reports by administrative units, a deliberate concurrence

given the extent to which performance elements included in employee evaluations intersect with elements of unit performance. 

supervisors are encouraged to set goals, review progress made on prior goals, and update job descriptions as part of the evaluation

process. administrators are evaluated in nine categories: job knowledge, judgment and problem solving, self-management, teamwork,

excellence, innovation, community relations, communication, and supervision. one of three possible ratings may be selected for each

of the categories: exceeds expectations; meets expectations; does not meet expectations. according to the Human resources director,

most supervisors are satisfied with this format, although some would prefer additional rating opportunities to allow for more “grading”

within the categories.

Human resources has commenced an exploratory process relative to the feasibility and efficiency of an electronic, web-based 

evaluation system. an e-based system could facilitate “360 evaluation,” if desired, a group evaluation process which includes one’s
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supervisor, selected peers, reporting staff, and individuals from other departments with whom one regularly works. additionally, Hr

staff have prioritized exploring a similar e-format for performance reviews for program directors, divisional deans, and other faculty

administrators, along with establishing an agreed procedure for utilizing such a system.

at the Cabinet level, the president has reviewed and updated formal job descriptions and performance expectations for each of his 

reports, instituting more formalized annual performance reviews, as well as regularly scheduled one-on-one meetings with each 

Vice president.

administrative positions at daemen require a baccalaureate degree, at minimum. administrators are afforded mutually beneficial 

professional development opportunities, including the ability to earn a graduate degree at daemen, such as the m.s. in executive

leadership and Change or m.s. in Global Business. the employee benefit package includes remission of tuition and fees for all full-

time and limited full-time employees to pursue graduate studies at daemen. Budgetary allocations also ensure that administrators can

participate in conferences and other professional development opportunities, provided the experiences benefit the College as well. 

on-campus opportunities, such as leads (leadership and empowerment for the active development of students) workshops,

executive leadership events and Career services programs offered to students also welcome participation by administrative staff.

OpEN AND EquiTABLE SEARCh pROCESSES

National searches for full-time faculty and senior administrators are the norm at daemen; however, institutional circumstances have

entailed certain exceptions to that norm. upon the retirement of president martin anisman in may 2011, for example, the Board of

trustees appointed then-Vice president for academic affairs, edwin Clausen, as president under terms of a two-year contract in order

to maintain institutional continuity while undertaking a thorough presidential search process. dr. Clausen subsequently chose one of

the divisional deans to serve as Vice president for academic affairs. Notwithstanding the views of some faculty that a full search

should have been conducted for the Vpaa, dr. Clausen explained his position to the faculty senate at its march 23, 2010 meeting,

stating that both he and the Board of trustees felt it would be too disruptive to the College to search simultaneously for a new Vice

president for academic affairs and that a new president would likely want the opportunity to select his or her own Vpaa in due

course. president olson subsequently confirmed his own satisfaction with the incumbent Vpaa, who continues to serve, as do all 

vice presidents, at the pleasure of the president.

on a related note, the faculty senate took up the issue of clarifying when and how faculty should participate in the selection and 

appointment of administrators. the faculty Handbook states that “in the selection of a major administrator, a search committee shall

be formed. this committee shall include at least two faculty members selected by their constituency” (faculty Handbook, section

V.H.). during the spring 2014 semester, questions arose regarding the definition of "major administrator," how faculty are appointed

to search committees, and how search committee chairs are selected. the minutes of april 29, 2014, reflect the faculty senate 
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president’s commentary that the principle of “selection by their own constituency” had been inadvertently overlooked initially and

subsequently rectified (document room 08 - faculty senate minutes of april 29, 2014 [5,6,10]).

it appears that issues in these areas have been clarified and resolved. the most recent vice presidential appointments (student af-

fairs and Business affairs) resulted from national searches, with search committees comprising administrators, faculty, and staff, and,

in the case of the Vice president for student affairs search, students. open forums were provided for all internal constituents to meet, 

question, and evaluate the candidates. during academic year 2013-14, the faculty senate drafted proposed Handbook language to 

further define and clarify faculty involvement in the selection of major administrators; the president of the College subsequently 

concurred, and the proposed Handbook modification was approved by a faculty vote and forwarded to the Board of trustees for 

approval.

ROLES AND RESOuRCES OF mAjOR pOLiCy COmmiTTEES

the Educational Policy Committee (EPC) advises the Vice president for academic affairs, and thereby the president, on aca-

demic policy at the College, oversees the regular review of academic programs, and approves new programs and courses, as well as

significant modifications to existing ones. the epC oversees the Core Curriculum with the Core director serving as the chair of the

Core advisory subcommittee of the epC (CasC). the epC comprises fifteen elected faculty members (seven from each division and

one at-large member) serving two-year terms, which are staggered to provide continuity from year to year. two co-chairs are elected

from within the epC; they receive administrative reassigned time at the rate of three credits hours per semester. Clerical support is

provided.

serving as the general representative agency of the faculty, the faculty senate is composed of 11 members representing both 

academic divisions: arts and sciences, and Health and Human services. to ensure that continuity is maintained, yearly elections 

alternate between divisional voting and at-large voting. in divisional elections, six faculty are elected (three per division) and in 

at-large elections the five faculty receiving the highest number of votes, regardless of division, are elected. With the exception of one

term beginning in 2010, the representation between the divisions on the senate has been more or less equal. since 2008, three senators

have been elected from the arts & sciences division and two from the Health and Human services division during each of the at-large

elections. in 2010, all five senators elected were members of the division of arts & sciences. all full-time tenure track faculty with a

minimum of one year’s employment at the College are eligible to serve as senate members. the senate has substantial input into 

policy which includes, but is not limited to, writing and revising the faculty Handbook in consultation with the president of the 

College. all changes to the Handbook are brought forth to the full faculty by the senate and must be voted on and passed by the 

faculty at large before any changes are made. the faculty senate president receives three credits of reassigned time per semester.
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While not an institutional governance committee, the Human Subjects Research Review Committee (HSRRC) - i.e., the Col-

lege’s institutional review Board (irB) - is a work-intensive committee, particularly for its faculty chair. for this reason, there have

been concerns about the adequacy of committee resources, specifically the HsrrC Chair’s stipend. restructuring of the HsrrC in

2013 did provide administrative support for the coordination and review of research proposals, as well as other administrative tasks.

absent a chair willing to accept the minimal financial resources offered during the summer months for chair’s duties, however, no pro-

posal review occurred during summer 2014, creating challenges for the departments of Nursing, education, and physical therapy. the

Vpaa responded by providing resources to support the HsrrC co-chairs’ summer 2015 duties, as well as improvements to 

committee protocols and the HsrrC website.

the faculty senate is examining whether chairs of these three major committees are receiving adequate reassigned time and 

resources, and further, whether the compensation that is provided is equitable among these positions. the faculty senate also 

continues to address a concern as to whether the senate and the epC have broad enough representation from the faculty, including

whether non-tenure-track faculty, who are not eligible for election to these bodies, have an appropriate voice in policy decisions 

affecting them, a topic further discussed in Chapter 4/standard 10: faculty. 

EFFECTivENESS OF DAEmEN’S TwO ACADEmiC DiviSiONS iN mANAgiNg NEw pROgRAmS AND gROwTh

the College’s two academic divisions - arts & sciences and Health & Human services - house all of daemen’s programs, 

undergraduate and graduate. arts and sciences (a&s) offers 30 degree programs, all undergraduate with the exception of the Bs 

Biology/ms Cytotechnology and ms arts administration. Health and Human services (H&Hs) offers 11 undergraduate, 3 Bs/ms,

and 15 graduate degree programs. New program development within the past decade is evident in both divisions. programs developed

in a&s include: Bs Biology/ms Cytotechnology; Bfa animation; Ba liberal studies; Ba Global and local sustainability; Bs 

paralegal studies (subsequently moved to the HHs division); Bs applied theater; and Bs and ms arts administration. New 

programs developed within the Health and Human services division include: Bs/ms athletic training; Bs Nursing (1+2+1 format);

ms public Health; and ms social Work.

daemen’s graduate program offerings include several linked undergraduate-graduate programs (4+1 and 4+2 curricula), including

two of the College’s largest programs, the entry- level Bs/ms physician assistant and the doctor of physical therapy (dpt) pro-

grams. the faculty Handbook makes no distinction between undergraduate and graduate faculty. the two divisional deans oversee 

all matters of faculty resources, budgets, and program development. at the College level, the associate Vice president for academic

affairs handles student-focused matters at the graduate level in her capacity as dean of Graduate studies, in tandem with her 

responsibilities as associate dean of the College for student academic needs and concerns at the undergraduate level.
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Given the linked undergraduate-graduate curricula noted above, the College has heretofore not considered a separate graduate

school/graduate faculty a helpful structure, but given the growth of our graduate programs, current structures may bear revisiting. 

indeed, in may 2015, the College held separate undergraduate and graduate Commencement ceremonies for the first time in its history

to accommodate the increased number of graduates at both levels. the number of may graduates totaled 489; an additional 96 students

and 139 students received degrees in september 2014 and January 2015, respectively totaling 724.  

it is apparent that the College is growing steadily both in its graduate-level programming and enrollment. the self-study process

has also helped bring to light whether some relatively large departments, specifically Natural sciences and Visual and performing

arts, could be better served by a structure that, in their view, might provide greater balance of attention to new program development, 

resources allocation, and faculty workload. 

Citing increasing demand for science, engineering, technology and math (stem) education, daemen’s Natural sciences depart-

ment faculty have stated that they would be better served in a different type of divisional structure – one they posit could specifically 

promote the significance of their disciplines in remaining competitive regionally. the Natural sciences faculty, along with colleagues

in art and Business administration, requested that the faculty senate explore this issue.

similarly, the department of Visual and performing arts (Vpa) has different needs than other departments within the arts and 

sciences division. Vpa faculty assert that sustaining two buildings, the on-campus VpaC and our additional location at the tri-main

Center housing Bfa animation facilities, requires a more direct association to the Vice president for academic affairs rather than to 

a divisional dean. in a strategic move to address this circumstance, the Vpa department head position was changed from chairperson

to program director, and from a nine to a twelve month contract. (all chairs and other program directors within the arts and sciences

division are on nine month contracts.) the program director has stated that these changes have helped better meet the department’s

program development and curriculum oversight needs.

Notwithstanding questions about the contemporary adequacy of the current divisional structure, there is evidence of collaboration

among faculty and departments across both divisions. the Natural sciences department (a&s) services many of the programs in 

the Health and Human services division with ongoing communications related to budget and course offerings between that 

department and the professional programs. one full time faculty member, an assistant professor of physics, has a shared workload

within the Natural sciences and athletic training departments. an associate professor of art education, who is paid through the 

education department but whose office is located in the Visual and performing arts department, maintains regular contact between

the two divisions and is evaluated primarily by the Chair of Vpa with input from the associate dean of education.

to facilitate a data-informed and deliberative approach to revisiting the College’s academic division structure, the faculty senate

began discussion of the matter at its february 10, 2015 meeting and subsequently at a faculty forum on february 17. a number of 

issues were identified, possible models were discussed, and a committee was formed in summer 2015 by the faculty senate president
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to begin examination of the current organizational structure, including exploration of alternative structures that may better meet 

departmental needs.

STANDARD 6: iNTEgRiTy

the self-study process has confirmed that daemen adheres to ethical standards and practices integrity in its delivery of programs

and services, in matters of professional and student conduct, and in its formal policies and procedures, including its safeguarding of 

academic freedom, its articulation of student rights and responsibilities, and its commitment to diversity in a multiplicity of forms.

DELivERiNg ON OuR COmmiTmENT TO iNTEgRiTy

one of the highest aspirations articulated in our mission statement is that “education should elevate human dignity.” a legacy of

our franciscan founders, this aspiration still serves, nearly seven decades later, as an often-quoted principle underscoring our historic 

commitment to integrity in all undertakings and the dignity of every human being, as we seek to meet the needs of an increasingly 

diverse faculty and student body.

daemen’s strategic plan and title iii grant include goals to improve student retention and graduation rates for all students, and for 

underrepresented minority students in particular. the College is in the process of a national search for a director of diversity and 

multicultural affairs, with an anticipated start date of January 2016 (document room 09 - director of diversity and multicultural 

affairs position description [6,8,9]). this new full-time senior staff hire will play a critical role in providing holistic diversity 

education and programming for all members of the campus community, working in close collaboration with faculty, student support

services, residence life, and enrollment management. discussion under standard 9 in Chapter 3 provides additional narrative on how

this cross-unit collaboration will support the academic and wellness needs of students.

the College is also working to enhance faculty diversity. in 2013, the office of Human resources implemented an online applica-

tion system, features of which are enabling diversity recruitment efforts. at any point during the process, a search committee can col-

lect and review demographics of applicants to ensure that the pool is suitably diverse. the system links with the indeed.com job search

program to cast a wider net for qualified applicants. additionally, advertisements placed in The Chronicle of Higher Education include

a supplemental fee for a diversity link which targets eleven diversity sites. Human resources also posts faculty positions on the 

diverse Job Board. this activity is in keeping with the strategic plan goal: “recruitment and retention of a diverse faculty and staff

mirroring daemen’s diverse student population” (document room 10 - faculty and staff demographics [6,10]).

the equity and diversity initiatives Council (ediC), together with the diversity action Committee (daC) - a faculty and staff 

grassroots, voluntary collective of long standing on our campus - have played an integral role in the College’s vision and effort to 

promote diversity in all settings. in addition to overseeing the College’s 2008-2013 diversity plan, which encompassed curriculum,
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student life, faculty and staff development, and campus climate, ediC and daC members have spoken on behalf of issues raised by

constituents related to equal opportunity and nondiscrimination (appendix 1.4 - daemen College diversity plan 2008-2013 tracking

[1,6,7]).

in 2012, the College engaged a diversity consultant, who developed, administered and analyzed a faculty-staff campus climate sur-

vey and subsequently facilitated student focus groups. the consultant’s analysis concluded that faculty and staff were conflicted in

their assessment of daemen’s relationship with diversity. for example, respondents were likely to agree with a statement indicating

that daemen values, supports, embraces diversity. However, the consultant reported that the comments also revealed a “general feeling

that daemen ‘talks the talk, but does not walk the walk,’ so to speak. While people acknowledged that daemen has good intentions

(wants to be accepting, inclusive, actively understanding diversity), they also feel that there are not consistent and sustained actions

that follow the intentions” (document room 11 - daemen College 2014 Campus Climate report [1,6,7,9], p. 10). overall, the survey

revealed that faculty and staff were in favor of sustained and meaningful diversity and multicultural education for faculty, staff and

students. in addition, several respondents recommended the creation of a diversity office with a full-time director, even though there

were no survey items specifically referencing such measures. 

ENSuRiNg ACADEmiC iNTEgRiTy

maintaining the academic integrity of the curriculum is a charge of the educational policy Committee (epC) in accordance with

the College’s academic Honesty policy, degree and Curricula rules, degree requirements, and Grade appeal procedures, essential 

statements of our academic requirements and performance standards, all of which are contained in the College’s undergraduate and

Graduate Catalogs and/or student Handbook (document room 12 - undergraduate Catalog [6,8,11,12,14]; document room 13 -

Graduate Catalog [6,8,11,12,14]; document room 14 - daemen College student Handbook [6,8,9]). academic integrity is also 

ensured by accreditation reviews for those programs subject to them, namely, Nursing, education, physician assistant studies, 

physical therapy, accounting and Business administration, social Work, and public Health. evidence of program integrity and 

quality includes the strong performance of graduates on licensure exams, with pass rates that routinely exceed national averages 

(document room 15 - performance of Graduates on licensure exams [6,14]).

We pride ourselves on maintaining a student centered atmosphere and a close professional and collaborative association between 

faculty and students. a focus on student progress toward completion of requirements for graduation is evident in the daemen strategic

plan, academic department strategic plans, and the goals of daemen’s title iii strengthening institutions program. students are 

encouraged to meet regularly with their advisors to verify progress. as noted by academic advisement staff, it is common practice

that when at all possible, individual students are accommodated in closed courses and/or additional sections are opened to ensure 

that students remain on track to graduate.
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academic freedom is ensured by Article XIV of the faculty Handbook: “every faculty member is entitled to freedom of research

and publication, and freedom of classroom discussion.” in addition, the College’s “policy prohibiting unlawful Harassment including

sexual Harassment” contains language to safeguard academic freedom in the classroom, stating in part: “daemen College, its 

employees and students also must be aware of the need for freedom of inquiry and openness of discussion in its educational and 

research programs, and must strive to create and maintain an atmosphere of intellectual seriousness and mutual tolerance in which

these essential features of academic life can thrive.” (article XXii, faculty Handbook). the College’s intellectual property policy, 

included in the faculty Handbook, delineates general rules of ownership of intellectual property, as well as the role of the faculty 

senate-appointed intellectual property Committee in making initial determinations about property rights, deciding disputes over 

ownership, and hearing appeals regarding intellectual property decisions. the intellectual property policy was developed by the 

faculty senate, guided by faculty input garnered at faculty forums, and approved by faculty vote. the policy was subsequently 

endorsed by the Vice president for academic affairs, the president of the College, and the Board of trustees.

to date, there have been no reported claims of violations either of academic freedom or intellectual property rights at the College.

ACCuRACy AND ACCESSiBiLiTy OF iNFORmATiON

the undergraduate and Graduate Catalogs, together with the student, faculty, and administrative & staff Handbooks provide 

comprehensive information about the rights and responsibilities of these primary constituencies of daemen College, including 

applicable policies, procedures, and avenues of appeal. each of the documents is available on the College website and, in compliance

with New york state department of education expectations, print copies of the Catalogs are available on request through the office 

of admissions. the student, faculty, administrative & staff, and part-time faculty Handbooks each detail processes to address 

grievances and other disputes (document room 16 - staff and administrative Handbook [5,6]; document room 17 - part-time 

faculty Handbook [6,10]). in 2013-14, the faculty senate formally endorsed the aaup statement on professional ethics for 

inclusion in the faculty Handbook.

to ensure accuracy of content and necessary updates, the above mentioned publications are reviewed annually by the appropriate 

division or department head (e.g., associate Vice president for academic affairs - College Catalogs; director of Human resources —

faculty, administrative & staff Handbooks; and Vice president for student affairs and director of student activities — student

Handbook). the College’s marketing staff and marketing Committee annually review promotional materials to keep information 

relevant and contemporary including campus building, and staff and student photographs.

the director of institutional Communication is responsible on a day-to-day basis for the accuracy and timeliness of our 

communications with the press and other external media outlets. the College’s social media presence is updated by admissions, 
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marketing, and institutional advancement for currency and accuracy. an a-Z page is included on our website as an additional 

reference tool: a comprehensive list of services, offices, and programs, arranged alphabetically to facilitate keyword searches.

as part of the self-study process, we sought to verify the accuracy of our marketing claims by consulting pertinent data from the 

2014 Noel-levitz student satisfaction inventory (document room 18 - 2014 Noel-levitz student satisfaction inventory Comparative

results by transfer plans [6,7,8,9]). students were most satisfied with the safety of the campus, their academic advisor’s knowledge

of the major, and faculty accessibility outside of class. responses also confirmed that staff were caring and helpful and that the 

institution has a good reputation outside of the college. also of note is the fact that academic support services adequately meet the

needs of students and that students perceive course content within their major to be valuable. analysis of Noel-levitz data revealed

close alignment of student satisfaction with our marketing of daemen College as a safe, caring, high quality learning environment

where personal attention from faculty is key.

the College continues to fully investigate all the capabilities and the challenges afforded through electronic publication. College 

Catalog content (academic policies and procedures, educational programs and program requirements) remains constant throughout

each academic year; curricular and policy revisions, regardless of when approved, become effective in the ensuing academic year. 

revisions to the electronic student Handbook are ongoing and made in real time; this flexibility allows office staff to make updates

when necessary or desirable. 

employee handbooks can be updated in a similar fashion, but faculty Handbook changes require formal consultation between the 

administration and the faculty senate. this consultative process has resulted in inconsistencies between texts common to both the

faculty and the administrative & staff Handbooks or, conversely, less than timely updates of texts in both handbooks, a matter that

has been potentially problematic where compliance issues may be concerned (e.g., addition of new protected classes to non-

discrimination clauses). in addition, certain student Handbook changes may have direct or indirect impact on employee policies and

procedures, again in areas typically having legal or other compliance implications (e.g., nondiscrimination policies and associated

grievance procedures), where complainants and respondents may well be members of different campus constituencies. 

a significant step in alleviating this problem was made during ay 2014-15, when through joint action the faculty Handbook was

amended to incorporate by reference rather than verbiage within the Handbook the College’s nondiscrimination statement, thereby 

ensuring that legally necessary updates could be implemented without delay. the College should continue to explore additional cre-

ative ways to manage both the output of information and revisions of that information to ensure timeliness, clarity, and consistency.

in keeping with a daemen leadership priority to increase national recognition of the College (discussed in more detail under 

standard 2), an ad hoc committee was appointed by the Vice president for institutional advancement in may 2014 to “to discover, 

investigate, research, and document the current state of [the College’s] web presence” (document room 19 - ia memorandum of may

6, 2014 [6]). in January 2015, this ad hoc committee was replaced by the Website task force, chaired by the recently appointed Cio,
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to continue work on a website renewal initiative. the committee’s efforts involved assessing and redesigning the overall architecture

of the website to enhance public awareness of the College. the new public website launched in october 2015. an overall guiding 

principle of website redesign was to improve dissemination of College news and information and communication with our constituents. 

additional items of note with regard to institutional integrity and transparency include the November 2013 adoption of a new poli-

cies and procedures manual detailing ethical standards for charitable giving, donor activities, and fundraising. in that same month, the

Board of trustees also approved a research financial Conflict of interest policy that promotes objectivity in research and the “open

exchange of ideas in an atmosphere free from commercial conflict and influence;” this policy also serves to affirm daemen’s commit-

ment to the integrity of the College as a community of scholars (document room 20 - research financial Conflict of interest policy

[5,6], p. 1).

FOSTERiNg iNTEgRiTy iN STuDENT LiFE

during academic years 2013-14 and 2014-15, substantial revisions were made to the student Code of Conduct and associated 

procedures for disciplinary hearings and appeals (document room 14 - daemen College student Handbook [6,8,9], p. 81). these

changes reflected an evolving compliance environment, particularly with regard to title iX, the Clery act and its incorporation of the

Violence against Women act (VaWa), New york state’s “enough is enough” campus sexual assault legislation, as well as the need

to further ensure a level of due process appropriate to a private institution, including implementation of a cross-disciplinary campus

standards board.

in fall 2012, the division of student affairs, in collaboration with the College’s title iX Coordinator (associate Vice president for 

academic affairs) took a proactive approach to the issue of campus sexual assault by implementing a public awareness campaign 

entitled “right to Know," designed to inform the campus community of every person’s right to a safe and nondiscriminatory learning

environment. a series of visually and verbally impactful posters were displayed throughout campus and faQ leaflets were placed in

central locations and in Welcome Weekend packets at orientation. since fall 2014, all new students, including transfers and graduate

students, complete Campus Clarity’s Think About It online training program on prevention of substance abuse and sexual assault. a

comprehensive Bystander intervention training program, developed through a partnership with Crisis services of Buffalo, was

launched in fall 2015 for student leaders, including student athletes, students in Greek organizations, resident assistants, orientation

leaders, peer mentors, and campus tour guides.

these activities, developed and implemented under the auspices of our sexual assault prevention and education task force, are an

example of how daemen develops or refocuses college policies, procedures, and services to meet the holistic academic and wellness

needs of its students. informed by a campus climate survey administered in spring 2015 that addressed ways to improve the college’s

educational efforts and programming related to sexual assault prevention, this task force continues to provide prevention education 
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as noted above and will identify new interventions going forward. the task force, chaired by the Vice president for student affairs,

includes student and academic affairs staff, faculty, and a student liaison.

opportunities for student leaders to represent the interests of the student body are plentiful, including the student affairs subcommit-

tee of the Board of trustees, the equity and diversity initiatives Council, library Committee, Campus safety and security advisory

Committee, and the peer disciplinary review Board. the latter operates in collaboration with the office of residence life and is

composed of resident students focused on preserving ethical standards through student self-discipline, behavior modification, and 

respect for the rights and privileges of others within the residential community.

SUGGESTIONS:

• Continue to explore creative ways to manage both the output of information and revisions of that information to ensure 

timeliness, clarity, and consistency.

• Consider formation of a staff council to ensure that non-exempt employees have a formal structure for representation of their 

interests and concerns.

RECOMMENDATIONS: 

• the suitability of the current divisional structure to daemen’s current needs at the institutional, departmental, and individual 

levels requires examination. the faculty senate should continue its exploration of this matter, with specific attention to the 

impact of new and proposed programs, both graduate and undergraduate. senate and College administration should collaborate 

to effect any changes needed to ensure the most effective and efficient delivery of quality instruction.

• Now that the decision has been made to establish an office specifically devoted to diversity and multiculturalism, the College 

should use this opportunity to regroup and to revive its stated commitment to diversity. specifically, attention should be given to 

the expired 2008-2013 diversity plan as planning goes forward.

daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

paGe 24



daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

ChApTER 2: iNSTiTuTiONAL STABiLiTy, SuSTAiNABiLiTy, AND RENEwAL

this chapter examines the work of the College in aligning strategic planning, resource allocation, and assessment to ensure that 

institutional goals are achieved and a culture of renewal is cultivated. fiscal and human resources and infrastructure, including 

physical plant and technology, have been found adequate to deliver and sustain current and proposed projects, in compliance with

standards 2 (planning, resource allocation, and institutional renewal), 3 (institutional resources), and 7 (institutional assessment).

STANDARD 2: pLANNiNg, RESOuRCE ALLOCATiON AND iNSTiTuTiONAL RENEwAL

OvERviEw

strategic integration of planning, assessment, and resource allocation processes at daemen College has been in place for a decade. 

the linkages across these processes are made explicit by annual assessment reporting templates, and will be discussed in more detail

under both standards 7 and 14. the hiring of a full-time assessment director in 2006, the ongoing expansion of her role, and her 

promotion in 2014 to associate Vice president for institutional effectiveness signal the importance placed on access to data and 

assessment information to inform planning, budgeting and decision making.

STRATEgiC pLANNiNg pROCESS

daemen’s strategic planning steering Committee, appointed in december 2010 by daemen’s former president martin J. anisman, 

met regularly throughout the 2011 calendar year. driven by a mission-informed vision statement: Daemen College will continue to

thrive by preparing students for professional excellence, intellectual rigor, and service in the global community, two subcommittees

were created with broad cross unit representation: a student success subcommittee, chaired by the Vice president for academic 

affairs (Vpaa); and a finance subcommittee chaired by the Vice president for Business affairs (VpBa). proposed goals were

aligned with the College mission and informed by existing institutional assessment data and other information collected as part of the

strategic planning process, including data on demographic and workforce trends. once initial goals were crafted, the VpBa used the

draft plan to inform long range budget planning for the development of the College’s 2011-2015 annual budgets. 

the resulting 2012 strategic plan, referenced throughout the self-study, features three overarching themes of intellectual rigor,

service in the global community, and professional excellence. five key goal areas are: I) Rigorous Education for the 21st Century;

II) Global Competency and Service to the Global Community; III) Persistence to Professional Excellence; IV) Campus Facilities, 

Aesthetics and Sustainability; and V) Fiscal Stability. each goal area includes objectives and associated key performance indicators
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(Kpis). Kpis are tracked annually by the office of institutional effectiveness, using data provided by units across campus. strategic

plan progress updates are communicated to Cabinet and other campus leaders through a dashboard website that provides data for each

Kpi (document room 21 - strategic plan tracking dashboard [1,2,7,8]). the color-coded dashboard tool indicates whether a goal has

been met (green), is in progress (yellow), or delayed (red). this assessment tool allows accountable departments to monitor progress,

confirm objectives have been met, identify and address specific areas for improvement, focus resource allocations, or revise objectives

as needed. 

substantial progress on the 2012 strategic plan, and the subsequent 2015 facilities master plan is evident across campus, with

progress communicated and celebrated in the president’s state of the College addresses and other venues, including the Daemen Voice.

TABLE 2.1: OvERviEw OF 2012 DAEmEN STRATEgiC pLAN
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GOAL OBJECTIVES

daemen College will prepare stu-
dents for 21st century careers and
service to the local and global
community by offering rigorous
academic programs that are
aligned with current market de-
mands and that develop the liberal
arts-based skills and competencies
necessary to professional excel-
lence.

I. Rigorous Education
for the 21st Century

• Grow recently developed programs (e.g., animation, 
paralegal studies, sustainability, and entrepreneurship)

• develop new programs (e.g., msW, mpH, ed.d. in  
interprofessional education: Concentration in Health 
professions, and Cytotechnology)

• Conduct academic program review
• align Core curriculum (general education) and academic 

department curricula
• assess Core outcomes with a national instrument
• improve student writing
• develop online course quality framework

daemen College will foster the
global competency of its students
and faculty by increasing global
content in the curriculum, increas-
ing participation in experiential
learning opportunities, and contin-
uing to grow its population of stu-
dents and faculty from
international and other diverse
backgrounds.

II. Global 
Competency and
Service to the Global
Community

• enhance global content in courses
• increase global service learning, study abroad, and other 

experiential learning opportunities and student participation
• increase recruitment and retention of international students, 

including local immigrant and refugee students
• provide student services meeting the diverse needs of 

international students, including an expanded esl program
• recruit and retain diverse faculty and staff

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWRiMTA1ZmE4ZGI1ODFjNg
http://voice.daemen.edu/
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(Full plan can be found in: Appendix 1.2 - Daemen College Strategic Plan [1-14])
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daemen College will continue to
improve its rates of student reten-
tion and persistence to graduation
by using the resources of its title
iii grant (retention activities cen-
tering on faculty development and
student underperformance in gate-
way courses), enhancing student
services, and strengthening career
readiness through professional de-
velopment initiatives.

III. Persistence to
Professional 
Excellence

• maintain a stable enrollment with focused growth
• increase retention and graduation rates
• increase student satisfaction with student services
• develop formal application process and training for 

students working in on-campus jobs
• Grow and enhance the athletic program

daemen College will provide a
sustainable campus environment
consonant with intellectual rigor
and professional excellence by
renovating classrooms, acquiring
necessary additional space, and
improving campus aesthetics, in-
cluding landscaping and on/off-
campus parking options.

IV. Campus Facilities,
Aesthetics, and 
Sustainability

• renovate classrooms and faculty office space in duns 
scotus Hall

• improve landscaping, signage, and campus traffic flow
• integrate technology
• design energy saving capital initiatives and waste 

reduction initiatives
• establish a sustainability Committee
• develop plans for campus expansion

the College will continue to oper-
ate in a financially sound manner
that will produce balanced budg-
ets, maintain competitive tuition
and fee rates, provide and maintain
quality physical plant facilities and
equipment, strive for cost efficien-
cies, and provide sufficient re-
sources for new and current
academic programs.

V. Fiscal Stability • achieve annual balanced budget (audits, financial ratios, 
and federal compliance)

• set tuition and fee rates equal to or lower than the national 
average for private institutions

• strengthen donor relations and increase giving
• secure funds to areas of giving that will provide unrestricted, 

capital, restricted and endowment support in the $500,000 to 
$1 million range per year

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MjgxYmU3Yjc3NDdhZTA4MA
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daemen’s strategic plan originally established institutional priorities for 2012-2017. to more closely align with the institution’s

new facilities master plan, College officials developed an abridged document: Daemen’s Drive to National Distinction: Strategic

Plan 2015-2020, which extends the scope of strategic plan activities to 2020 while maintaining the vision expressed in the original 

document (document room 22 - daemen’s drive to National distinction: strategic plan 2015-2020 [1,2]). New key performance 

indicators for 2017 forward will be developed during the 2015-16 academic year.

OThER pLANNiNg EFFORTS ALigNED wiTh STRATEgiC pLAN

President’s Leadership Priority Planning: president Gary olson assumed office in february 2013 with a strategic plan launched

just one year earlier already in place. in summer 2013, dr. olson hosted his first Cabinet retreat during which leadership priorities

were also developed and subsequently published in Daemen’s Drive to National Distinction: Strategic Plan 2015-2020. these 

priorities were discussed and further refined by the president’s leadership advisory Council and Cabinet. three of the four leadership

priorities aligned with and expanded upon the 2012 strategic plan, while the introduction of a focus on increasing visibility was a 

new area of emphasis for the College.

Since 2013, Daemen’s endowment and long-term investments have grown from $11 million to $17 million — 
an increase of 54% — and the College is poised to embark on the public phase of a comprehensive campaign.

TABLE 2.2: DAEmEN’S LEADERShip pRiORiTiES AND ALigNmENT wiTh ThE STRATEgiC pLAN
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DAEMEN’S LEADERSHIP PRIORITIES STRATEGIC PLAN

increase Visibility regionally and Nationally (e.g., media
presence, awards, and surveys)

n/a

enhance Campus infrastructure (e.g., 100 tree Challenge,
new campus signage, and academic building improvements)

alignment with: Campus facilities, aesthetics, and sustain-
ability (goal area iV)
– renovation of former ymCa building

implement Cost savings measures and Create revenue 
Generators

alignment with: fiscal stability (goal area V)

manage enrollment and international recruitment alignment with: maintain stable enrollment within and beyond
WNy (goal area ii)

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MTQwMjczYzVjOWRiMzQ1Nw
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FACiLiTiES pLANNiNg 

facilities planning at daemen is an ongoing process that involves identification of needs aligned with the mission and strategic plan,

budgeting for improvements, implementation of projects, and ongoing management of the physical plant. in 2013, president olson 

appointed the Vp for Business affairs as chair of the facilities master planning steering Committee, tasked with developing a plan 

to align with the goals of the 2012 strategic plan and respond to emerging campus needs and opportunities. the academic and 

administrative needs of the College guided planning, with consideration for how facilities will support current capacity and anticipated

growth and renewal (e.g., revenue generating projects such as adding residence hall rooms in Canavan Hall). planning subcommittees

were organized by focus areas, and lauer-manguso & associates architects were engaged to provide architectural and technical 

assistance (table 2.3).

TABLE 2.3: FACiLiTiES mASTER pLAN SuBCOmmiTTEE ChARgES AND FOCuS AREAS

subcommittee reports yielded information on the conditions and usage of existing facilities, areas in need of improvement, and

short- and long-range priority recommendations, with cost projections provided by the VpBa (document room 23 - facilities master

plan Cost projections [2,3]). targeted financing for the master plan includes gifts, private and public grants, the use of operating re-

serves, and a limited amount of new debt.

following the retirement of the VpBa in July 2014, dr. olson tasked the Vp for institutional advancement with finalizing the

master plan and soliciting campus feedback. Building a Campus for the Future: The Daemen College Facilities Master Plan 2015-
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FOCUS AREAS CHARGE: TO CONDUCT COMPREHENSIVE ANALySIS OF…

Academic Facilities Classrooms, laboratories, library, faculty offices, study space, and teaching/ research
technology needs.

Administrative Facilities administrative office space, technology, and storage.

Student Life athletics (on- and off-site needs), residential, dining, and student social/study/meet-
ing space needs.

Common/ Community Space facilities needed for campus and community events, conferences, lectures, and out-
door programming space.

Site Improvements parking, road and walkway systems, landscaping, green space areas, building de-
ferred maintenance, signs and future land acquisition.

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWY0ZTYwNDNjNmYyNzA0YQ
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2020 was published in early 2015 (document room 24 - Building a Campus for the future: the daemen College facilities master

plan 2015-2020 [1,2,3,4,13]).

ACADEmiC DEpARTmENT AND ADmiNiSTRATivE uNiT STRATEgiC pLANNiNg

in 2012, at the request of the Vice president for academic affairs and the divisional deans, each academic department developed a 

department-level strategic plan aligned with the College’s strategic plan (document room 25 - academic affairs assessment reports

2011-12 [2,5,7,14]). progress updates on departmental plans are included as part of the annual academic department assessment

process, discussed under standard 7. administrative unit planning also aligns with the strategic plan, at both the office and division

(e.g., athletics, information technology, and institutional advancement) level. the Vice president for institutional advancement

(Vpia), for example, in collaboration with her staff, launched a strategic planning process for the division (document room 26 - 

institutional advancement strategic plan: inspire, innovate, imagine 2015-2020 [1,2,3]). in the institutional advancement strategic

plan, three overarching goals in the areas of facilities enhancement, student support, and faculty and academic success link to themes

of the daemen strategic plan and provide a foundation for a Comprehensive Campaign that will be launched in 2017. Both the 

athletic department’s strategic plan and the information technology strategic plan further demonstrate administrative division 

alignment with the College’s strategic plan (document room 27 - strategic plan daemen athletics 2011-2016 [1,2,8,9]; document

room 28 - office of information technology June 2015 report [1,2,3]).

LiNkED pLANNiNg, BuDgETiNg, AND ASSESSmENT

as part of the institutional assessment process, discussed in more detail under standard 7, all units of the College annually assess 

unit level goals and identify areas for improvement and related resource needs. a review of archived assessment reports from both 

academic departments and administrative units provided evidence that the majority of units provided information on outcomes or 

resource needs linked to the College’s five strategic planning goal areas (appendix 2.1 - 2013-14 annual assessment reports: 

initiatives & resource Needs linked to daemen strategic plan [2,3,7,14]). in ay 2013-14, all but one administrative unit and all but

one academic department referenced one or more unit outcomes aligned with the strategic plan. in both academic and administrative

units, the most common linkages were to the goal areas of Rigorous Education for the 21st Century, and Persistence to Professional

Excellence, with a focus on new program development, writing initiatives, and retention. the third most common linkages were to

Global Competency, with administrative units focused on diversity and service, and academic departments focused on curriculum and

service. unit level planning, linked to the strategic plan and the annual assessment process, discussed below under standard 7, help

academic and administrative units identify resource needs that inform the annual budget process in the spring.
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STANDARD 7: iNSTiTuTiONAL ASSESSmENT

OvERviEw

for over a decade, daemen has followed an overarching institutional assessment plan that guides academic departments and 

administrative units to gather annual data indicating the degree to which the College is achieving institutional, department-level, and

student learning goals (figure 2.1; document room 29 - institutional assessment plan [2,7,14]). these results are used to inform 

program improvement and resource allocation. to support the quality of assessment efforts, the College has invested in administrative

leadership for assessment and data analysis, and extensive professional development on assessment, as outlined in document room

30 - professional development on assessment [2,7,14]. 

FIGURE 2.1: DAEMEN COLLEGE INSTITUTIONAL ASSESSMENT PLAN
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Daemen College Vision

Daemen College Mission Department/Unit 
Mission Statement

Articulated Learning
Objective

& Unit Outcomes

Curriculum Maps:
Identify where Learning Objectives

are Addressed in Academic Programs

Annual Department/Unit
Assessment Process

Resource Allocation
through Annual Budget Process

Department/Unit 
Strategic Plan

5 year Academic Program Review
& Specialized Accreditation

(professional programs)

Professional Accreditation 
(Select Programs)

Daemen College
2012 Strategic Plan

Institutional Data Analysis,
Metrics, & Strategic Plan

Tracking

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWM3NTIzMTk4NjEzYjA1Yw
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the associate Vice president for institutional effectiveness oversees the implementation of the institutional assessment plan, which

at daemen encompasses the assessment of student learning outcomes in both the major and the Core Curriculum (to be discussed in

Chapter 4 under standard 14), and the annual process of assessment of and reporting on other academic department and administrative

unit goals. the plan also incorporates, via the tracking of various metrics and key performance indicators, the College’s assessment 

of overarching institutional effectiveness in achieving its mission and strategic plan goals. in addition, a process of academic program

review on a five-year cycle uses a self-study process that includes a review of student learning outcomes assessment and of progress

on department goals such as enrollment or retention. the five year academic program review process, administered through the 

education policy Committee (epC) will be discussed here under standard 7, and revisited in Chapter 4 (standards 11 and 14). 

finally, several professional programs (athletic training, Business, Nursing, physician assistant, physical therapy, and social 

Work) also undergo specialized accreditation on regular cycles.

the annual assessment process for both academic and administrative units is guided by an annual reporting template (appendix 2.2

- assessment report templates [2,3,7,14]). as outlined in the institutional assessment plan, the daemen mission and strategic plan 

inform the mission and goals of individual academic departments and administrative units. each department or unit’s mission and 

outcome statements are articulated on a template provided by the office of institutional effectiveness, archived online on the daemen

assessment web page, and updated as needed. the mission statement template also includes the department or unit’s assessment plan.

the annual report template was designed to encourage reflection and response to assessment results, with a consideration of re-

source needs, if any, for next steps. the original narrative template format from 2004 was simplified into a table format in 2007 to im-

prove sustainability of the process by reducing paperwork, and to streamline the report review process by deans and vice presidents to

help them see an explicit link between outcomes, results, and resources needed to “close the loop.” 

COmmuNiCATiNg AND uSiNg ASSESSmENT RESuLTS

the daemen institutional assessment timeline includes a prescribed plan for information flow and alignment (table 2.4). annual 

academic department assessment reports are submitted to the respective divisional deans, who subsequently prepare, for submission 

to the Vpaa, a comprehensive summary of all departments under their oversight. administrative directors’ reports are submitted to 

divisional vice presidents. Vice presidents and other Cabinet members submit their division reports to the College president. the 

president communicates updates from Cabinet members’ annual reports, along with other institutional highlights, during his biannual

state of the College addresses and at meetings of the Board of trustees.
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TABLE 2.4: iNSTiTuTiONAL ASSESSmENT TimELiNE & COmmuNiCATiON FLOw

since 2006, faculty have gathered each may after commencement for Core assessment day. on Core assessment day, a group of

20 to 40 faculty gather for rubric-based scoring of student work samples and a review of other Core (general education) assessment is-

sues and results. the director of the Core Curriculum shares results of Core assessment with faculty at department chair meetings, full 

faculty meetings (approximately two times per semester), and on the website (document room 31 - Core Curriculum assessment

Website [7,12,14]). Core assessment findings include both the direct assessment of Core student learning outcomes (e.g., 

communication, critical thinking, and information literacy), and the assessment of Core experiences (e.g., learning communities and

service learning) through both local assessments and national surveys. the director of the Core Curriculum disseminates, for 

example, the results of a national learning community survey from the Washington Center and the Nsse (National survey of student

engagement). Nsse results related to Core experiences (e.g., learning communities, service learning, or the first year experience

course) have been visually communicated via posters displayed at daemen’s annual spring academic festival to faculty, students, 

and campus guests (document room 32 - measuring the success of daemen seniors with the 2012 National survey of student 

engagement [7,8,12,14]). the former Core assessment Committee (2005-2013) and the new Core advisory subcommittee (CasC) 

of the epC (2013-present) review assessment findings in greater detail, making recommendations for curriculum and program 

enhancements as needed. assessment of the Core Curriculum will be discussed further in Chapter 4 under standards 12 and 14.

assessment of student learning in major programs will also be discussed in more detail in Chapter 4 under standards 11 and 14.

from an institutional perspective, it is worth noting that for the past decade, virtually all academic departments have completed annual 
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ongoing department/unit level assessment of learning objectives and unit outcomes

ongoing institutional assessment (e.g., retention studies, commercial and local surveys, Kpi tracking)

may annual Core assessment day

June annual administrative assessment day

June 1 academic department and Core Curriculum reports sent to division deans, and posted to assessment Website

July 1 division deans report to Vpaa, faculty and assessment Website

July 1 administrative unit reports to respective Vps and assessment Website 

september 1 Cabinet members’ division reports to president and assessment Website

october president shares highlights in fall state of the College address

January- march Chairs, unit Heads, and Vps use assessment results in Budget planning

august 1 assessment officer summary of academic affairs assessment to Vpaa

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MjU4ZWQ4YjRkYmQzMThhMQ
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6NDM5ODcwMzQ1ODUxZGQ2NQ
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assessment reports, and these reports, from ay 2006-07 forward, are archived on the assessment website. academic program review

reports, along with epC feedback, are also archived on the assessment site. administrative unit assessment reports are gradually being

added to the online archives. academic affairs administrative unit reports are archived from 2006-07 forward, student affairs from

2009-10 forward, enrollment management divisional reports from 2011-12 forward, and institutional advancement reports from

2013-14 forward (document room 33 - assessment report archive [5,7,14]). in the past, the sharing of assessment reports took 

place primarily within, rather than across, divisions of the College. However, new cross-campus communication efforts, such as the

president’s leadership advisory Council, as well as the data & information Committee and its forthcoming institutional factbook,

foster transparency of assessment findings.

institutional assessment results, including national surveys (e.g., the Nsse, the Noel levitz student satisfaction inventory), home-

grown surveys (e.g., surveys of graduates or of campus climate), institutional research retention studies, and other ad hoc studies are

also shared with campus in committee meetings and via email. an annual graduating student survey conducted by the division of 

enrollment management, and the annual Career services survey of Graduates are disseminated to Cabinet members, key administra-

tors, and department chairs. Whenever possible, results are shared in meetings to provide additional context and analysis to guide 

individual units in using this information for decision making and improvement.

administrative assessment day in June engages administrators and faculty in reviewing institutional assessment results and plan-

ning responses as needed. in June 2014, representatives from a cross-section of administrative units, from institutional advancement

to residence life to Career services, met to share key assessment findings and responses from across departments and to review the 

results of the Noel levitz student satisfaction inventory. participants were provided with survey findings, along with a discussion

guide to assist with data interpretation, for consideration of actions for improvement (document room 34 - administrative assess-

ment day data discussion Guide and agenda [7,14]). disappointing findings related to student satisfaction with registration resulted

in a collaboration between the registrar’s office and information technology to improve the process, including follow up surveys to

see if these changes made a difference. subsequent survey findings indicated considerable improvement in student satisfaction 

(figure 2.2).
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FiguRE 2.2: DAEmEN COLLEgE STuDENT SATiSFACTiON wiTh REgiSTRATiON

The satisfaction scale ranges from 1-”not satisfied at all" to 7-"very satisfied”.

institutional assessment results, including key student success metrics like retention and graduation rates, are communicated at 

Cabinet meetings, the president’s leadership advisory Council, the annual retention summit, and at meetings of the step (student

excellence & persistence) task force. these data, which are also used to track progress on daemen’s title iii strengthening institu-

tions Grant goals, are also shared during the annual title iii Celebration, on posters strategically placed throughout campus, and via 

a digital flip book (document room 35 - title iii posters [7,8,14]). institutional assessment data briefs, customized for department

chairs (e.g., retention or grade distribution reports by academic program), are disseminated at the Vpaa’s academic chairs’ meetings

(appendix 2.3 - sample department Chairs data Brief: dfW analysis [2,7,8,14]). as noted under standard 2 above, other

institutional assessment results that correspond to Key performance indicators on the daemen 2012 strategic plan are also shared 

on the strategic plan tracking dashboard (document room 21 - strategic plan tracking dashboard [1,2,7,8]).

the step task force was formed to improve retention: by using an evidence-based approach for ongoing improvement, this group 

reviews data, including retention studies, survey data, and program evaluation results, to identify areas of concern and priority 

interventions (document room 36 - step task force overview [7,8,9]). data that inform retention initiatives and student success 

programming include the daemen exit survey, retention studies by major, student demographics, student residence, work hours, and

more. the annual step task force data summary provides evidence of how daemen communicates institutional assessment results

and uses these findings to inform activities or policy (appendix 2.4 - step task force data summary 2014-15 [7,8,9]). for example,

step task force analysis of retention based on student housing resulted in a decision to no longer house first-year students at 

Collegiate Village, an off-campus apartment complex (figure 2.3).
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i am able to register for classes 
i need with few conflicts.

Noel-levitz student satisfaction inventory (april 2014)

registration processes and 
procedures are convenient.

1       2       3       4       5       6       7

3.66

5.03

5.28

3.28

5.18

5.47

spring 2015 registration survey (december 2014)

fall 2015 registration survey (april 2015)

http://www.youblisher.com/p/988177-Title-III-Year-Three
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6NmY3YjcyZTAxNDNmMmEzMw
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6YzAxZGY5YzQxNWMxMjBi
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWRiMTA1ZmE4ZGI1ODFjNg
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MjY3NTlhZGY0OWY1N2VhMw
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6M2RhYmYzOTVlNmFhNDViZg
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FiguRE 2.3: RETENTiON RATES By RESiDENCy

returned for second year

Combines first-time, full-time students enrolled in the 2011, 2012, and 2013 Fall semesters. Residency is based on room at the beginning of the 
semester. Many who were in hotels or Collegiate Village were moved to campus housing during the semester.

a campus climate survey, an action item in the 2008 daemen diversity plan (appendix 1.4 [1,6,7]), was administered by an 

outside diversity consultant in spring 2014 through title iii funding. With an intentional effort at carving out time for thoughtful 

discussions about potentially sensitive findings, the results of the faculty and staff climate survey findings were disseminated through

a series of facilitated Campus Climate survey Conversations with 19 academic departments and 18 administrative units on campus

(document room 37 - Climate survey discussion & schedule [6,7]). the survey, the dissemination conversations, and a subsequent

report that combined survey and dissemination conversation findings (document room 11 - daemen College 2014 Campus Climate

report [1,6,7,9]), informed the march 2015 announcement by president olson that the College had approved the creation of a new 

position of director of diversity and multicultural affairs.      

COmmuNiCATiNg ASSESSmENT RESuLTS BEyOND ThE CAmpuS COmmuNiTy

institutional data and the results of outcomes assessment are shared with other audiences, including prospective students.  institu-

tional profile information is updated each spring and is displayed on the College website under fast facts. accredited programs, in-

cluding athletic training, education, physician assistant, and physical therapy, regularly share student outcomes, such as licensure

pass rates, on the daemen website. daemen faculty and staff also share assessment results via presentations at regional and national 

conferences, including the assessment Network of New york (2011-14), the association of american Colleges & universities

(aaC&u) annual meeting and General education and assessment meetings (various years 2006-2013), the Council of independent
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off-Campus (N=454)

on-Campus (N=827)

Canavan (N=666)

Campus Village (N=103)

Collegiate Village (N=48)

Hotel (N=10)

75.3%

78.5%

79.3%

77.7%

66.7%

90.0%

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6NjkyMmQ0NWFjZTk5Y2MwNw
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWFhMjE1ZTRjYmE0ZTNmOQ
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6NGRlYzJkMGViNGZlODkyZg
http://www.daemen.edu/about/fast-facts
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Colleges (CiC) lumina-funded degree Qualifications profile Consortium (2011-13), the suNy Council on assessment Workshop

(2014), and the Western New york Consortium for Higher education (2014). daemen and its programs are also featured each year on

the CiCu (Commission on independent Colleges and universities in New york) website and in its newsletter, Independent Sector (IS).

finally, daemen also participates in the university and College accountability Network (u-CaN), a college information website that

shares student demographics, campus safety information, and other information. developed and managed by the National association

of independent Colleges and universities (NaiCu), this site provides consumer-friendly information on private, nonprofit college and

universities to help students and families make informed college choices.

ACADEmiC pROgRAm REviEw iNFORmS DECiSiON-mAkiNg AND RESOuRCE ALLOCATiON

a comprehensive academic program review process, mentioned earlier in this chapter, is part of the overarching institutional 

assessment plan, and includes data from both institutional assessment and the annual assessment of student learning outcomes 

(discussed under standard 14 in Chapter 4). the purpose of the five-year program review is to assess program currency, enrollment,

and operations, and to review assessment results and identify areas for improvement and associated resource needs. By the end of the

2014-15 academic year, 13 departments had completed the program review process, with three to four programs scheduled annually

until all departments have been through the process. most programs will have completed this program review process by spring 

2016, and the five year cycle will start again.

TABLE 2.5: DAEmEN COLLEgE FivE yEAR pROgRAm REviEw CyCLE 2011-2016 (Activity as of 10/1/2015)
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Department Name Scheduled Review 
Completed

Follow-up
meeting with

Dean & VPAA

Progress Made on
Recommendations

ARTS & SCIENCES
english 2014 2014 x x
Global & local sustainability 2015 pending
History & political science 2014 2014 x x
mathematics 2012 2012 x x
modern language 2012 2012 x x
Natural sciences 2013 2013 x x
philosophy & religious studies 2013 2013 x x
psychology 2015 pending
Visual & performing arts 2011 2011 x x



daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

during the scheduled program review year, academic departments engage in a self-study process, then submit a program review 

report to the epC (appendix 2.5 - academic program review template [7,14]). an epC subcommittee reviews the report and 

provides feedback to the department chair. following requested revisions, if any, the epC sends the report for review by the divisional

dean and the Vpaa. the culmination of the review process is a meeting of the divisional dean, the Vpaa, and the department chair to 

review the program’s role and fit in the College, recognize successes, discuss concerns, and prioritize resources needed (e.g., faculty,

staff, or facilities) to move forward on recommendations that emerged from the process. meeting notes are used in budget planning.

progress toward implementation of program review recommendations, as prioritized in this culminating meeting with the Vpaa, 

is tracked annually. a Google spreadsheet portrays in both narrative and graph form an overview of progress on program review 

recommendations in each department. in many instances, progress on recommendations (e.g., a new faculty line) is dependent on 

the allocation of resources (document room 38: program review recommendation tracking [4,7,10,11,14]). figure 2.4 displays 

the proportion of program review recommendations that have been completed or are in progress in academic departments that 

underwent program review from 2011 through ay 2014-2015. the significant proportion of recommendations in progress is an 

indicator of resource allocation that results from the program review process.
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Department Name Scheduled Review 
Completed

Follow-up
meeting with

Dean & VPAA

Progress Made on
Recommendations

HEALTH & HUMAN SERVICES
athletic training 2011 2011 x x
Business/accounting 2015 pending
& paralegal studies 2015 pending
education 2015 pending
executive leadership & Change 2015 pending
Global Business 2015 pending
Health Care studies 2011 2011 x x
Nursing 2011 2011 x x
physical therapy 2015 pending
physician assistant 2013 2013 x x
public Health
social Work 2014 2014

new program

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MmViMWIyNmQyZTVjOGEwNw
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWYyNWYwODc3OTM5YzNhYw
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FiguRE 2.4: pROgRAm REviEw SummARy: impLEmENTATiON OF RECOmmENDATiONS

in the arts and sciences division, the mathematics department completed the program review process in 2012-13. the self-study

process and follow up meetings resulted in a recommendation for a new full-time position to teach college algebra, a gateway course

that is critical to student retention and persistence in many majors. the divisional dean and Vpaa allocated resources for a faculty

line, and a new faculty member was hired and started in fall 2014. the modern languages self-study identified concerns about the 

recruitment and retention of Caribbean and latino students, a growing demographic both on campus and nationwide. in addition,

modern languages developed a proposal to enhance enrollment through the +plus pathways program, an innovative integration of

professional coursework with the liberal arts. this initiative resulted in resource allocation for the development of marketing materials

and financial support for a program coordinator. the program review for english described the hiring in 2014 of two new tenure-track

faculty in World literature to meet the strategic plan Goal of increasing global content in the curriculum, with a third hire, a writing

specialist, responding to the identified need to strengthen student writing and to facilitate development of a writing track. in History

and political science, the program review process addressed the department’s efforts to increase the enrollment and retention of its

majors. the department sharpened its identity in marketing materials, expanded recruiting efforts by working with the office of 

admissions, enhanced the department website and provided outreach through the model uN program. the creation of a daemen

Chapter of the aauW and the newly launched academic passport program that tracks student attendance at academic speakers and

events are both helping to increase the department’s visibility and enhance the department’s approach to student advisement. the

aforementioned efforts have yielded an increase in enrollment in the department from 44 in fall 2013 to 51 in fall 2015.

program review in the Health and Human services division identified a need for office space reallocation in Health Care studies

and Nursing. With the renovation of office space in duns scotus, and with new office space made available with the opening of the 

academic and Wellness Center, both departments will have new office space in ay 2015-16. in athletic training, program review 

recommendations included exploration of new program tracks to increase enrollment. the department submitted a proposal in fall
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Not yet in progress
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2015 for a new Natural science/athletic training track that may also set the stage for a new athletic training/physical therapy 

program. the Nursing department’s 2013 program review recommendations for new faculty lines to support graduate thesis projects

in doctoral and master’s level nursing programs resulted in resource allocations to hire two new faculty in 2014, with a third new 

faculty member starting in september 2015. overall, program review has resulted in the identification of program needs, prioritized 

in alignment with strategic plan goals, and the allocation of resources to move programs forward.

iNSTiTuTiONAL ASSESSmENT EFFORTS ENhANCED By DATA & iNFORmATiON COmmiTTEE

the data and information Committee (d&i) was convened by the Vpaa in 2011 to further cross-campus collaboration around the 

use of data and information, streamline processes and avoid duplication, and strengthen the use of student information systems to 

improve student success. the d&i committee offered the first opportunity for data collectors and users campus-wide to meet and 

dialogue about data issues and needs. during its inaugural year, the d&i committee completed its initial charges from the Vpaa: to

identify barriers and challenges to data collection, access, storage, and dissemination; and to draft recommendations to address them.

in 2013, the data and information Committee presented a comprehensive report to president olson and Cabinet, which included, in

addition to recommendations for improvement, a map of data systems and pathways, and an office-by-office inventory of data 

needed, collected, and disseminated (document room 39 - data & information at daemen College: Challenges and recommendations

[2,3,7]). the president subsequently engaged an outside it consultant to review the recommendations and articulate further 

suggestions for information technology improvements. 

since 2013, d&i has made extensive progress on recommendations, including the formation of a new office of information technol-

ogy, the creation of a Chief information officer (Cio) position that reports directly to the president, and ongoing meetings of the data

& information Committee, which includes members from all six divisions of the College. the 2014 appointment of the Cio efficiently

realigned it staff into three categories: 1) data management; 2) systems administration; and 3) computer support. access to data for

planning, reporting, and decision making has been streamlined as a result of staff training in ellucian (formerly datatel) Colleague 

and Crystal reports and the creation of a new data analyst position which supports the title iii project director, strategic plan track-

ing, institutional research and assessment, and other projects as needed. With collaboration across it, student affairs, and the 

student success Center, new systems, including insight and advocate by symplicity, were successfully implemented. in fall 2014, the

committee brainstormed how to filter campus-wide requests for institutional data. the result was the creation of an alias email address

(datarequest@daemen.edu) which automatically forwards faculty and staff requests for institutional data and reports to staff from key

offices. upon receipt of the request, staff members clarify the parameters of the data request and match it to the appropriate provider.

in spring 2015, the data & information Committee prepared a brief report for the president’s Cabinet that summarized the progress 
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on the committee and consultant’s recommendations (appendix 2.6 - progress report on improving access to data & information at

daemen College [2,3,7]).

an it goal for 2015-16 is to create snapshots of data and a secure web page where end users can select the information they want

without it support. progress to date on this goal includes a new student registration search tool created by an it programmer that 

enables faculty advisors to see a list of their advisees who have failed to register for the upcoming semester, rather than manually

looking up individual students. this project supported title iii goals for strengthening advising and strategic plan goals on retention.

STANDARD 3: iNSTiTuTiONAL RESOuRCES

OvERviEw

daemen College strives to operate in a financially sound manner that produces balanced budgets, maintains competitive tuition and

fee rates, provides and maintains quality physical plant facilities and equipment, and provides adequate resources for existing and new

academic programs. financial support for programs is provided through a budgetary process which is followed by all administrative

and academic departments (appendix 2.7 - daemen College operating Budget timeline [2,3]).

FiSCAL STABiLiTy pRESERvES quALiTy AND FOSTERS iNSTiTuTiONAL RENEwAL

daemen College’s operating budget, which currently totals $46.3 million, is the primary document used for administrative and 

fiscal control of the institution (document room 40 - daemen College definitive Budget 2015-16 [2,3]). the College operates on a

fiscal year from June 1 to may 31 and resource allocation is informed by the five-year Budget model, College mission, strategic

plan, and facilities master plan.

Given a tuition-driven institution facing a projected demographic downturn in the traditional college-aged population (see 

evidence in standard 8), daemen College officials have been responsive to the importance of operating in a lean “…financially 

sound manner that will provide balanced budgets” (Goal area V: strategic plan). daemen has a long-standing policy of requiring 

annual balanced operating budgets with the understanding that enrollment and net tuition revenue are essential components of 

responsible financial budgeting.

to this end, the College develops conservative five-year budgets with enrollment projections (document room 41 - five-year

Budget with enrollment projections [2,3]). this budget model identifies assumptions related to future enrollment levels, revenue 

and expense projections, tuition rate adjustments, and anticipated tuition discount rates. evidence of institutional fiscal stability, as

stipulated in the strategic plan includes: compliance with the u.s. department of education ratio methodology to demonstrate 
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financial responsibility (2012, 2013, and 2014); sufficient tuition and fee rates to produce a balanced budget (2012, 2013, and 2014);

and financial ratios and federal compliance indicating fiscal stability (2012, 2013, 2014).

the mission and strategic plan direct the fundraising priorities of institutional advancement and academic Grants and sponsored

programs; an infrastructure is in place which supports the procurement and administration of grants from a diverse set of funding

sources to support mission-based initiatives. further, the 2015 facilities master plan provides a blueprint for improvements to campus

facilities and technological infrastructure necessary for achieving the College’s mission. 

the annual budget process solicits input from every department. requests are channeled through the appropriate department head, 

reviewed and approved by division deans and associate vice presidents if applicable, and finalized at the Cabinet level. department

heads are encouraged to involve department staff in the planning process prior to making recommendations to their respective dean 

or vice president. deans and Vps are responsible for compiling and managing budget requests for their units and sharing final budget

requests with the Cabinet. once final allocation decisions are made by Cabinet, the president and Vice president for Business affairs

present the proposed budget to the Board of trustees for formal adoption. the VpBa/treasurer awaits this final approval and 

subsequently reports the approved appropriations.

the VpBa and the Controller oversee all aspects of daemen’s fiscal operations, including oversight of the annual budget, 

monitoring day-to-day financial activities, and providing guidance to investment and retirement committees. as attested by daemen’s

Certified public accountants, dreschler & malecki llp, the College is in sound financial condition. daemen’s Net income ratio,

which determines whether or not the College is living within available resources, was a positive 10.2% in fiscal year 2012/2013, 

8.8% in fiscal year 2013/2014, and 1.4% in fiscal year 2014/2015, indicating that the College experienced an operating surplus for

each of these years. the net income ratio for the college is significantly affected by non-operating revenues. in 2012/2013 and

2013/2014, daemen experienced a positive change in the fair market value of its derivative instrument of $2.2 million and $.8 million

respectively, while the fair market value of the derivative instrument declined $.6 million in 2014/2015. the decline in the fair market 

value in 2014/2015 versus the increase in 2013/2104 accounted for most of the decline in the income ratio of 8.8% in 2013/2014 

versus 1.4% in 2014/2015. other factors affecting the ratio would be an increase in depreciation expense and market value 

fluctuations in long term investments. 

using only one ratio does not give a fair presentation of the overall financial health of an institution. the college also utilizes the

Composite financial index (Cfi) to measure its performance. the Cfi reflects the overall relative financial health of institutions along

a scale from negative 4 to positive 10. daemen’s Cfi score for fiscal year ending may 31, 2015 is 3.0.  a Cfi score of 3 is the thresh-

old of institutional financial health. the Cfi combines four core ratios to achieve a single score which includes the net income ratio.

this combination allows a weakness or strength in a specific ratio to be offset by another ratio result, thereby allowing a more holistic

approach to understanding the total financial health of the institution. By utilizing the same criteria to determine the Cfi over a period
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of time, the board and management are given the opportunity to measure the overall financial progress that it is making. this aids as 

a planning tool and provides insight into the financial impact of different activities (document room 42 - Composite financial index

[2,3]). 

the impact of investing in new facilities and increases in debt will decrease the Cfi. daemen’s Cfi score has declined slightly over

the past few years due to several larger capital projects that have been completed since 2012/2013 and the change in the value of the

derivative instrument as discussed above. significant renovations over the past few years have included: marion library renovation 

to the new Visual and performing arts Center (2012/2013), renovation of dun scotus classrooms and faculty offices (ongoing), Wick

Center renovation (2013/2014), new parking area (2013/2014), Canavan Hall renovation and server room (2014/2015), exterior 

lighting project (2014/2015) and renovation of the former ymCa to the academic and Wellness Center (2013 through 2015). 

the Cfi measures the financial component of an institution’s well-being. it must be analyzed with other associated activities and 

plans to assess overall institutional health, not just financial health, of the institution. Cfi scores below 3 would indicate that the 

institution may need to reengineer and change or improve their focus. scores of 3 or better indicate that institutions should be 

directing resources to transformation and as the score increases resources can be directed to future initiatives and expansion of 

mission. as shown, daemen has been in a phase of expansion and renewal.

in alignment with strategic plan goals, recent budgetary allocations have supported a healthy increase in the institution’s full-time 

faculty lines, as well as staff hires to support technology system needs, and office and physical plant changes which accommodate 

program initiatives. New full-time faculty hires in the departments of english, History & political science, psychology, and 

mathematics have helped to expand offerings in world literature, revitalize the political science major, and limit reliance on adjunct 

instruction in introductory psychology and gateway mathematics courses, respectively. one of the appointees in world literature will

collaborate with colleagues in the History & political science and modern languages departments to develop a program in Caribbean

studies. four of the faculty welcomed to the College in the past two years are international, contributing to the diversity of the campus

community. discussion of new faculty hires continues in Chapter 4, under standard 10.

the education department was provided resources to add a data manager to its team; this individual manages data related to qual-

ity issues associated with teacher preparation and compliance as required by the national accrediting body (teaC/Caep) for educa-

tion. a Writing specialist was hired in fall 2014 by the learning Center to facilitate writing proficiency among daemen students.

information technology added a position to facilitate expanded campus information technology capabilities and infrastructure, as well

as to provide technical support campus wide. resources were also dedicated to the renovation of the new athletic and Wellness Cen-

ter, as well as to the renovation and redesign of space in duns scotus Hall, the latter to accommodate the increased administrative and 

coaching staff required with daemen’s membership in NCaa division ii.
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ENSuRiNg EFFECTivE uSE OF RESOuRCES

the use of the institution’s resources are analyzed regularly, both as part of the annual audit, and as part of the annual tracking of 

financial objectives in the strategic plan. similarly, when drafting budgets for strategic, academic, and facilities planning, the financial

ratios of the College are monitored. daemen defines five core financial ratios (return on net assets; primary reserve ratio; net income

ratio; viability ratio; and debt service coverage ratio) which serve as indicators of the College’s financial stability and ability to 

maintain a steady increase in growth (document room 43 - daemen College Core financial ratios [2,3]). evidence of stability 

and improvements in financial ratios over the past five years is outlined below:

• the viability ratio is one of the most basic determinations of financial health to identify the availability of expendable net asset 

to repay existing debt. in fiscal year 2014/2015 there was a ratio of $0.832 of expendable Net assets (eNa) for every $1.00 of 

debt. over the last 5 years this ratio has been increasing in a positive direction, an important indicator of a healthy financial 

condition. this ratio exceeded the $0.50 amount required by the aida series 2006 a&B Bond Covenants.

• the return on Net assets ratio increased by 7.3% in 2014/2015 reflecting a positive change in net assets.

• the primary reserve ratio equaled 55.5% in fiscal year 2014/2015 and shows the College to have expendable net assets to 

cover approximately 7 months of expenses.

• the Net income ratio equaled a positive 1.4% in fiscal year 2014/2015.

• debt service Coverage ratio equaled 1.83. this ratio exceeded the 1.25 amount required by the aida series 2006 a & B 

Bond covenants. 

ROLE OF ASSESSmENT iN BuDgET pLANNiNg pROCESS

By 2009, the College had fully institutionalized a process for annual assessment of administrative unit goals and for annual 

assessment of student learning outcomes in academic departments. each academic department submits an annual assessment report 

to the appropriate divisional dean, who subsequently submits a summary divisional report to the Vpaa by July 1, with recommenda-

tions for planning and resource allocation. the assessment report template is designed to: 1) enhance sustainability of the assessment

process by reducing excessive workload and simplifying reporting; 2) clearly illustrate the relationship between assessment findings

and resources needed for improvement; and 3) streamline the review process by deans and vice presidents so they can more efficiently

close the loop and use assessment findings for planning and budgeting (appendix 2.2 - assessment report templates [2,3,7,14]). the 

results of five-year academic program review are also used in the budget process that commences in January.
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RESOuRCES AND pROCESSES FOR NEw pROgRAm DEvELOpmENT

the process of program development and approval, annual assessment, and the program review process, particularly since the 

implementation of zero-based budgeting in the academic affairs and institutional advancement sectors, has proven to be inclusive,

responsive, and reflective of the College’s mission and goals. the College’s commitment to supporting new program development is

reflected in monies dedicated to instructional expenses and academic support from 2012-2014.

Historically, new academic programs have originated from the mission, strategic plan, and faculty who recognize a new program’s 

potential to attract students and lead to career opportunities for graduates. in June 2014, the Vpaa created the new mid-level 

leadership position of director of New program development and strategic initiatives to facilitate this process. in collaboration with

divisional deans and faculty, she established a development committee to further explore new program ideas, conduct market analyses,

and draft curricula. Whether produced by this development committee or developed directly by interested faculty and/or academic 

department(s), the concept for a new program initiative is then brought to the educational policy Committee (epC) for a “phase i” 

review; epC evaluates program viability and fit for the institution, and provides feedback to the program developers. a “phase ii” 

review to more formally examine the curriculum, program feasibility, and its impact on other departments and the College is 

conducted prior to submission of the program to the New york state education department. 

Various new programs developed in recent years, such as Cytotechnology and athletic training, together with increased 

enrollments in physician assistant (pa) and physical therapy (pt), significantly impacted the Natural sciences department, which 

delivers prerequisite coursework. in support of these program initiatives, the College hired additional Natural science faculty to 

meet the increased demand: nine new faculty hires over the past three years: three in Natural science; two in physician assistant 

studies; and four in physical therapy (table 2.6). these new programs have produced additional revenue streams, which are 

earmarked to provide support to other essential academic programs.

TABLE 2.6: NEw FACuLTy hiRES 2011-2014
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Program 2011-2012 2012-2013 2013-2014

Natural science 1 2

physician assistant 2

physical therapy 2 2
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iNSTiTuTiONAL ADvANCEmENT AND gRANT iNiTiATivES impACT FiSCAL STABiLiTy AND iNNOvATiON

the divisions of institutional advancement and academic affairs (which houses academic Grants and sponsored program 

services) have established formal procedures over the past three years to promote institutional collaboration in support of academic

initiatives such as new programs, curriculum development, faculty research, and student support services. aligned with strategic 

Goal area V: fiscal stability, institutional collaboration related to grants is focused on new sources of funds and campaign revenue

(document room 44 - funding Chart 2008-2014 [3]).

the institutional advancement (ia) division directly supports all aspects of campus life, with an emphasis on academic initiatives.

ia’s mission, formally adopted in fall 2014, states, in part, “[ia] blends campus initiatives with intentional institution-building 

activities in support of student learning environments through continued relationship building with internal and external college 

communities.” (document room 26 - institutional advancement strategic plan: inspire, innovate, imagine 2015-2020 [1,2,3], p. 4).

advancement goals focus on both building endowment and raising funds to support academic facilities and equipment, faculty and

staff, programming and various speaker series, as well as constituent student organizations.

academic Grants & sponsored program services (aGsps), within the office of institutional effectiveness, aims “to advance 

academic initiatives, faculty research, institutional initiatives and community partnerships by helping faculty, staff, and administrators

obtain external sources of funding.” (document room 45 - academic Grants & sponsored program services Handbook [2,3], p. 2).

for grants in which indirect costs are recovered, the College has established policies and procedures regarding the distribution of these

recovered costs (document room 46 - policy for distribution of recovered indirect Costs from academic Grants [2,3,6]). an annual

assessment of institutional priorities, developed in accordance with the College’s mission and strategic plan, guide resource develop-

ment efforts for the following year. the addition of a full-time special assistant to the president for Government relations in 2012 

has significantly strengthened the College’s ability to advocate for institutional initiatives and secure funding from government 

resources. Highlights of how grant-funded initiatives have led to innovation at the College are found in document room 47 - 

external resources supporting innovations across Campus [2,3].

the academic Grants & sponsored program services Handbook illustrates campus-wide procedures related to the pursuit of 

external grants. an updated ia policies and procedures manual (2013) outlines systems and practices currently in place that enhance

College coordination and communication in order to optimize funding opportunities in support of institutional renewal (document

room 48 - institutional advancement policies and procedures [2,3]). most recently, aGsps, ia, and Business affairs refined 

procedures for recording grants and classifying award amounts in the appropriate budget classifications, e.g., grants, scholarships, 

endowment; and unrestricted vs. temporary and permanent restricted accounts. ia and Business affairs have established procedures 

to systematically update and share reports that exist on separate databases. the new director of academic Grants and sponsored 

programs (hired June 2015) will facilitate more extensive information sharing among campus constituents in pursuit of grants and 
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external funding and the prioritization of funding aligned with strategic priorities, mission, and new initiatives, including the 2017

Comprehensive Campaign.

project sustainability and impact on the fiscal health of the College are key considerations in determining whether a grant funding 

opportunity is a good fit. in addition, the College is conservative by practice in serving as a fiscal agent to outside organizations, a

common request from some of our community partners. policies regarding grant review process, match commitment, and award 

(contract, grant, industry agreement) that may be financially binding to the College are included in the academic Grants & 

sponsored program services Handbook.      

SuSTAiNiNg AND impROviNg phySiCAL pLANT RESOuRCES

the Vice president for Business affairs is charged with allocating resources to sustain and improve campus facilities and aesthetics. 

in coordination with the director of facilities, the VpBa plans and monitors projects aligned with Strategic Plan Goal Area IV: 

Campus Facilities, Aesthetics, and Sustainability, the facilities master plan, and the president’s leadership priorities.  the VpBa 

and director of facilities also oversee two programs which address facility renewal; major maintenance and deferred maintenance.

the annual maintenance budget, funded through the annual operating budget, is utilized for the general upkeep of facilities; by 

contrast, major repairs are often deferred and strategically included as part of a planned capital project with provisions for the 

renovation of existing facilities. for example, the renovation of Canavan Hall offices and the addition of dorm rooms provided the 

resources and opportunity to replace the boiler, install a sprinkler system, and renovate the server room to include air conditioning.

the transformation of the former marian library into the Visual & performing arts Center (VpaC) allowed for the vacating of office

and instructional space in duns scotus Hall; these spaces were later renovated into new offices and classrooms as part of a capital

maintenance project. the College operating budget also provides $200,000 annually for miscellaneous capital projects relating to the

maintenance of the campus which are not part of an existing plan, such as an unforeseen but urgently needed roof repair, repaving of 

a parking lot area, necessary equipment purchases, or office renovations.  

TEChNOLOgy AND iNFORmATiON RESOuRCES

technology and information resources broadly support the needs of faculty and the campus community as a whole, and more 

specifically, student needs at both the undergraduate and graduate levels. student needs will be addressed in greater detail in standard

9. in brief, technology and information resources support Strategic Plan Goal Area I (Rigorous Education for the 21st Century), and

advance teaching and learning in a variety of ways. for example, most classrooms on campus are equipped with contemporary 

learning technologies including an instructor computer station, lCd projector or flat screen television display with audio and video,
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and a document camera. sixteen computer classrooms, six portable laptop carts, and ten public and program-specific computer labs

provide instructional technology for the teaching and learning environment. 

located in daemen’s research and information Commons (“the riC”), the daemen College library supports classroom 

instruction and provides information for independent research relating to the College curriculum. library staff collectively possess 

the specialized skills necessary for the library to function in a global information environment. all library study spaces within the 

riC have wireless connectivity, and the library homepage contains resources and research tools to assist faculty and students in their

research.

Opened in 2009, the Research and Information Commons (affectionately known as “The RIC”) was the single most 

important construction project in Daemen history. It is one of only a few structures in Western New york designated 

by the U.S. Green Building Council as a Gold LEED building for leadership in energy and environmental design — 

and was joined in 2012 by yet another Gold LEED building on Daemen’s own campus: The Haberman Gacioch 

Visual & Performing Arts Center.

Cross-institutional collaboration and external funding have enhanced technology resources in support of academic and institutional

initiatives. most recently, in June 2015, daemen received $480,000 in New york state funding (approved through the New york state

municipal facilities program) to establish a Graduate studies technology Center in our research and information Commons. this is

the second largest state grant received in daemen’s history. the proposed technology hub will significantly upgrade and improve the

educational technology infrastructure necessary to keep pace with the College’s increase in graduate program offerings. 

through us department of education title iii funding, faculty and staff from it and the Center for excellence in teaching and

learning researched and designed a 30 seat technology classroom which opened in september 2013. the technology enhanced 

Collaboration lab (teC lab) promotes student engagement and powerful collaborative learning experiences through simple 

interfaces and designs.

a New york state-funded Visual effects Grant enabled the purchase of a new Next Generation firewall, part of steps taken behind

the scenes in it to ensure the security of institutional data. Both the location of the system and the addition of network security layers

have helped to ensure physical security. Next Generation provides multiple layers of security not previously available in older units

and is the first line of defense in a sequence of security devices. a second firewall dedicated to the protection of student information

systems, such as ellucian Colleague, has also been installed; this additional layer of security protection further shields and deters 

outsider access to the College’s most critical systems.
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in June 2015, the office of information technology published a technology report which provides an overview of the current state 

of campus it architecture and includes both an operational plan and a three-year technology refresh plan (document room 28 - 

office of information technology June 2015 report [1,2,3]).

SuggESTiONS

• encourage additional administrative units to enter information into the student information system (e.g., information on 

participation in student government and campus groups such as sororities and fraternities) to advance reporting, tracking, 

decision making, and institutional advancement efforts. 

• Complete the development of an electronic daemen fact Book to serve as a common repository of key institutional data.

• Create a survey Clearinghouse in the office of institutional effectiveness to schedule institutional survey administration to 

avoid overlap and survey fatigue, and to increase access to existing survey results from across campus.
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ChApTER 3: SuppORTiNg STuDENT ExCELLENCE 

AND gLOBAL COmpETENCy

recognizing the importance of our ability to sustain the diversity of our student body and prepare for projected shifts in student 

demographics, we used the self-study process to evaluate the ways in which admissions policies, organizational structures, and cross-

unit collaborations effectively advance holistic service and support for daemen students. this chapter examines the effectiveness of

transition and other academic support programs in meeting the needs of academically underprepared students. We also examined the

degree to which our external affiliations and partnerships serve the College’s overall mission and how successful we have been in 

expanding students’ horizons beyond the classroom. standards discussed in this chapter are 8 (student admissions and retention), 

9 (student support services), and 13 (related educational activities).

STANDARD 8: STuDENT ADmiSSiONS AND RETENTiON

OvERviEw

daemen’s strategic plan highlights challenges shared by the majority of our peer institutions: attracting new students during a 

decline in the traditional college-age population and retaining and graduating those students who do enroll. strategic plan Goal iii:

persistence to professional excellence includes objectives for maintaining stable enrollment with focused growth and for increasing

retention and persistence to graduation by enhancing student services and strengthening career readiness. strategic plan Goal area ii:

Global competency and service to the global community looks, in part, toward recruitment and retention of international students, 

including local immigrant and refugee students.

retention goals and related initiatives have been bolstered by daemen’s title iii strengthening institutions Grant. While the profile 

of entering students has been strengthened, daemen also maintains a mission-centered commitment to serving educationally and 

economically disadvantaged students. daemen staff are committed to enhancing student success among specific student populations,

including underrepresented minority, low-income, and first generation college students.

ENROLLmENT mANAgEmENT STRATEgiES FOR A ChANgiNg DEmOgRAphiC

a projected decline in the number of high school graduates in New york state and across many regions in the united states 

challenges private institutions like daemen which serve a predominantly regional student population. the predicted demographic shift

presents both a challenge and potentially significant opportunity for daemen.  
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according to the National Center for education statistics, in 2014, for the first time, the total percentage of minority students –

latino, african-american, asian-american, pacific islander, and Native american combined – was larger than the percentage of

white students in public grade school classrooms. NCes statistics further suggest that 41% of black first-year students, 37% of

latino/a first-years and 31% of white first-years will need remedial help. (www.usnews.com/news/college-of-tomorrow/articles/

2014/09/22/college-of-tomorrow-the-changing-demographics-of-the-student-body). While college enrollment of white students is 

projected to increase just 4% between 2010 and 2021, enrollment of Hispanic students will increase by 42%, and black students 

by 25% (nces.ed.gov/pubs2013/2013008.pdf). 

TABLE 3.1: DAEmEN COLLEgE FuLL-TimE uNDERgRADuATE ENROLLmENT By RACE/EThNiCiTy

in response to this demographic shift, daemen is looking strategically at restructuring admissions practices, boosting financial aid,

and providing enhanced remediation for students from underperforming high schools to enhance their academic preparedness. at dae-

men, the proportion of Black/african american students and asian students has remained relatively constant, while the enrollment of 

students of Hispanic origin has more than doubled between fall 2010 and fall 2014, from 50 to 107 students (table 3.1). daemen's

fall 2014 student profile can be found in table 3.2.
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Race/Ethnicity Fall 2010
N=1545

Fall 2011
N=1654

Fall 2012
N=1665

Fall 2013
N=1720

Fall 2014
N=1677

Non-resident alien 1.2% 2.6% 1.4% 0.9% 0.9%

american indian/alaska Native 0.1% 0.2% 0.2% 0.0% 0.4%

asian 1.9% 1.9% 1.4% 1.9% 2.0%

Black/african american 11.5% 10.5% 12.1% 11.3% 12.6%

Hispanic/latino 3.2% 4.3% 5.3% 5.4% 6.4%

Native Hawaiian/pacific islander 0.1% 0.1% 0.1% 0.2% 0.2%

White 77.8% 76.3% 75.7% 74.9% 73.9%

two or more races 0.5% 0.5% 0.8% 1.0% 0.7%

unknown 3.7% 3.6% 3.0% 4.2% 3.0%

http://nces.ed.gov/pubs2013/2013008.pdf
http://www.usnews.com/news/college-of-tomorrow/articles/2014/09/22/college-of-tomorrow-the-changing-demographics-of-the-student-body)
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TABLE 3.2: DAEmEN COLLEgE FALL 2014 STuDENT pROFiLE

daemen’s test-optional admissions practice is intended to be inclusive of students from diverse educational and cultural back-

grounds. admissions considers not only traditional measures such as grades and standardized test scores, but a student’s unique 

personal and educational history. daemen welcomes students whose prior education took place in an underperforming high school 

in the united states or perhaps in a refugee camp on another continent. With a mission-driven approach to admitting diverse students,

the College also remains committed to maintaining admissions standards that result in enrolling students with the potential to persist

and graduate, rather than withdraw from college significantly burdened with debt and without a degree. 

in that regard, it is noted that three programs are no longer test optional. assessment of student progression in the Nursing, 

physician assistant, and physical therapy programs, and the recognition that students in these programs would need to take 

standardized tests as part of a board or certification process upon completion, has resulted in a return to the use of sat/aCt scores 

in the admissions process for those three programs. 

strategic plan Goal iii: persistence to professional excellence includes objectives for maintaining stable enrollment with focused

growth. With an eye toward strategic planning to meet enrollment goals, the enrollment management team holds two retreats 
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Undergraduates Graduates

all 2045 755

full-time 1677 82.0% 553 73.2%

female 1465 71.6% 583 77.2%

underrepresented miniority 373 18.2% 41 5.4%

american indian or alaska Native 8 0.4% 0 0.0%

asian 40 2.0% 19 2.5%

Black or african american 240 11.7% 29 3.8%

Hispanic/latino 120 5.9% 12 1.6%

Native Hawaiian or pacific islander 5 0.2% 0 0.0%

White 1496 73.2% 538 71.3%

race ethnicity unknown/other 136 6.7% 157 20.8%

pell Grant recipient 37.5% n/a

first Generation 32.5% n/a

students with documented disabilities 101
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annually, dedicated to projecting and planning for the upcoming three years. their holistic approach includes the following compo-

nents: 1) enrollment research - use of historic and current data obtained through the ruffalo Cody predictive model, and geographic

and demographic data gathered through Hobsons Crm; 2) robust marketing, publications, events, and advertising efforts including

live chats and social media campaigns; and 3) strategic recruitment activities. this approach is both data-driven and relationship

driven - a term which, according to daemen's Vice president for enrollment management, keeps admissions counselors focused on

creating and sustaining personal relationships with the 100+ prospects (and their families) each counselor is responsible for 

cultivating. 

enrolled first-year statistics and retention data over a five-year period illustrate daemen's ability to meet its enrollment goals on a

consistent basis (table 3.3; appendix 3.1 - admissions statistics fall 2011 - fall 2014 [8]; appendix 3.2 - retention and Graduation

rates of first-time, full-time, degree-seeking freshmen [7,8]).

TABLE 3.3: DAEmEN COLLEgE ENROLLmENT AND RETENTiON RATES OF FiRST-TimE, FuLL-TimE, 

DEgREE-SEEkiNg FREShmEN FALL 2009 - FALL 2013

ENROLLmENT RESEARCh iNFORmS RECRuiTmENT

daemen casts a broad net in seeking prospects. each year, nearly 100,000 prospect leads are purchased from select higher 

education prospect companies. once vetted by the enrollment management team, these prospect lists will typically yield a 30% 

return for daemen’s recruitment pool. While 90% of our prospects reside in New york state, the College is making inroads both out 

of state and internationally. recent recruitment strategies have also targeted veterans and international permanent residents. the 

office of enrollment management’s recruitment plans for 2015-16 are illustrated in table 3.4. 
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Fall 
2009

Fall 
2010

Fall 
2011

Fall 
2012

Fall 
2013

enrollment

returned for 
second year

400 440 434 438 409

70.6% 76.6% 76.0% 74.7% 81.4%

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6M2YzYWJmNGQ4MzM3NTY1OA
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MzAxZjQ5YzUwNTU0YzliMQ
https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MzAxZjQ5YzUwNTU0YzliMQ
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TABLE 3.4: DAEmEN COLLEgE RECRuiTmENT pLAN 2015-2016

the College continues its longstanding practice of recruiting in New york City and is actively recruiting among New york’s grow-

ing Hispanic population. recruitment efforts now also include a focus on small niches in Chicago and neighboring states for students

with interest in physician assistant studies and physical therapy, programs that have enhanced the College's visibility and reputation

both nationally and internationally.

in light of the decline in the traditional first year student pool, daemen is turning increasing attention to transfer and graduate stu-

dent populations. our investment in new mission- and market-driven graduate programs (master’s in public Health, master’s in social

Work, Bs/ms Cytotechnology) has potential not only to attract new graduate students but to provide new graduate education options 

for daemen’s current undergraduate students, including - and deliberately so - majors in the arts & sciences.

paGe 54

Geographic Focus states in the south and West with reported growth/increase in number of graduates and/or
growth in underrepresented students preparing to enroll in college: California, arizona, texas,
florida.

Geographic Focus saudi arabia, Brazil, Colombia, China, mongolia, turkey, and Canada.

U.S. Focus California, New york, massachusetts, texas, and pennsylvania, states home to the largest 
concentrations of international students. Nearly 4% of all U.S. enrollments are international.

Goals 1) to increase daemen's visibility in the above countries; 2) to create strategic partnerships
with international higher education institutions; 3) to increase international student recruitment/
enrollment in undergraduate and graduate programs.

California, arizona, texas, florida are all states from which daemen can recruit this growing
demographic.

Hispanic student recruitment

texas has experienced tremendous growth in high school graduates since the early 1990s. 
projections indicate that this trend will continue through 2024-2025, by which time the state
will have more than doubled its graduation rate (115%).  Hispanic graduates are predicted to
climb by 94% between 2008-2009 and 2024-2025.

Texas

2015–2016 National Recruitment Plan

2015–2016 International Student Recruitment Plan
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strategic plan Goal ii: Global competency and service to the global community states that the College will increase recruitment 

and retention of international students, including local immigrant and refugee students. during academic year 2014-15, six refugee

students enrolled at daemen. academic preparation, language, and financial concerns, however, pose barriers to the enrollment of 

students from the region’s burgeoning refugee population, as does the challenge of competing with Buffalo’s “say yes” program,

which covers tuition only to suNy/CuNy schools. several private colleges are also offering “say yes” scholarships to Buffalo public

school students from families meeting income guidelines, but the institutional investment is substantial. at the present time, daemen

is able to offer just three “say yes Buffalo” scholarships. our Center for sustainable Communities and Civic engagement is 

nevertheless very active in other efforts to increase access to higher education for refugee teens, notably through its refugee teen 

empowerment program, providing after-school tutoring and mentoring, in cooperation with the Buffalo public school system.

in support of institutional goals for diversity, global competency, and enrollment stability, enrollment management recently created 

a new position, the director of international recruitment, whose role is to increase the College’s visibility on both national and 

international fronts. travel destinations are deliberate and aligned with recruitment for academic programs through which the College

can establish strategic partnerships with national or international institutions of higher education. one example is the interactive 

academic/cultural experience daemen has provided for saudi arabian healthcare students; this summer program is a direct result of

daemen’s partnership with the saudi arabian Cultural mission. similar partnerships have been formed with entities in mongolia,

Colombia, Brazil, and China. 

CONNECTiNg wiTh pROSpECTivE STuDENTS ELECTRONiCALLy

the College has allocated financial and human resources to engage prospective students through the internet and social media, 

including the daemen website, facebook, twitter, and linkedin. introduced in ay 2013-14, online open Houses and web-based

chats have also effectively engaged prospective students electronically. admissions and financial aid staff, along with student 

ambassadors, participate in discussion and deliver materials entirely online. While not intended to replace traditional open house

events, this initiative has expanded outreach to those students and families not able to attend regularly scheduled open houses, as well

as generated interest among students in new targeted recruitment regions, domestically and internationally. online open House events

target the traditional, international, and California student markets. 

overall, increased attention to online recruitment efforts has provided occasions for daemen to expand its footprint nationally and 

internationally. as a complement to the online open House, admissions has offered thematic web-based chats, including: parent and

family, international student, Graduate student, transfer student, preparing for scholar’s day, and financial aid. sixteen percent

(16%) of the fall 2014 entering class participated in one or more of the chats, with the greatest numbers participating in preparing 

for scholars day Chat (46 participants yielding 28 enrolled students) and the financial aid Chats with 73 participants in february 
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and 32 participants in march yielding a combined 42 enrolled students (document room 49 - enrollment management report [8]). 

to date, students from eleven different states have participated in chats, suggesting that this method is successfully expanding 

recruitment outreach. moreover, during the 2014-15 recruitment year, 342 international students participated in “international 

Chat” sessions.

along with such traditional recruitment activities as college fairs, senior visit day, and accepted student day, daemen has had 

particular success with its annual scholar’s day event, where nominated prospective first-year students have the opportunity to 

compete for one of twelve trustee scholarships, ranging in value from full tuition to $13,000 annually for four years. of the 188 

students who attended scholar’s day 2014, 61% enrolled. Given the excellent yield from this event, an additional scholars day 

targeted to transfer students has just been instituted, with six transfer trustee scholarships to be awarded annually. scholars day 

has expanded with greater faculty and staff participation each year and provides an opportunity for high school guidance counselors 

to join daemen admissions counselors and faculty in the interview process.

daemen admissions policies and criteria for both undergraduate and graduate studies are outlined on the College’s website and are 

articulated in the undergraduate and Graduate Catalogs (document room 12 - undergraduate Catalog [6,8,11,12,14]; document

room 13 - Graduate Catalog [6,8,11,12,14]). applications and other admissions materials (e.g., transfer credit policies and financial

aid eligibility) are available for students and parents on the daemen website at: www.daemen.edu/admissions. in addition, the 

marketing department annually updates academic program arsenal sheets, produced in collaboration with each academic department

chair, including comprehensive information relative to individual program requirements, expected student learning outcomes, career

opportunities, and aid and scholarship packages.

While the office of admission is the driving force behind recruitment, admissions is a collective endeavor at daemen with many 

departments actively engaged. academic departments host information sessions during open House events and Visit days, providing

prospective students and families the opportunity for conversation directly with faculty about academic programs and requirements.

Key student services departments, including financial aid, academic advisement, disability services, and career services, are also 

integrally involved in recruitment events and the overall admissions and retention effort, including summer orientation and Welcome

Back Weekend immediately prior to the first day of classes. as our dean of admissions often emphasizes, “New student orientation

represents both the last step in the recruitment process and the first step in the retention process.”

mAkiNg A DAEmEN EDuCATiON AFFORDABLE

the College strives to make education as affordable as possible for students. daemen’s average net price for undergraduates is one

of the lowest among peer institutions. in 2012-2013 daemen ranked fourth out of the thirty-six institutions in this peer group (table

3.5). in the same year, daemen had the lowest average net price for students with incomes below $48,000.
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A Daemen College education was ranked among the top 200 of private colleges in the country for best return on 

investment (ROI), according to PayScale’s 2015 ROI Report. Daemen is listed at No. 186 in the category for private 

colleges. 

the office of financial aid creates individualized financial aid packages for both undergraduate and graduate students. in 2014-15 

academic year, ninety-four percent (94%) of daemen full-time undergraduate students receive financial assistance: the average 

undergraduate financial aid package is over $26,000. the director of financial aid reports that despite subtle differences in the

amounts drawn from various funding pools, the College’s financial aid packaging model is similar to that of local, private, peer 

institutions. the Net price Calculator tool accessible on the College’s website helps students and parents calculate the cost of attending

daemen. the final value of each student’s package is 85% of direct costs or financial need (whichever is less) using the following 

formula: Financial need = cost of attendance (COA) – expected family contribution (EFC). students can be packaged higher than

85% of direct cost when exceptional circumstances warrant. over the last seven years between 2008-09 and 2015-16, the average 

annual increase in tuition and fees has been a moderate 3.9%.

TABLE 3.5: DAEmEN COLLEgE AvERAgE NET pRiCE OF ATTENDANCE FOR FuLL-TimE, FiRST-TimE,

DEgREE/CERTiFiCATE-SEEkiNg uNDERgRADuATE STuDENTS whO wERE AwARDED gRANT OR 

SChOLARShip AiD: 2008-09 - 2012-13 wiTh AFFORDABiLiTy RANkiNg OF SELECTED pEERS*

*as compared to 35 peer institutions, a rank of 1 indicates having the lowest net price, and a rank of 36 indicates having the highest net price. peer

daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

paGe 57

2012-132011-122010-112009-102008-09

Net
Price Rank Net

Price Rank Net
Price Rank Net

Price Rank Net
Price Rank

Average Net Price

By Income Range

16,402 5 15,876 3 15,609 4 16,357 3 17,300 4

$0 - $30,000 11,502 6 9,254 4 15,260 13 9,821 1 10,515 1

$30,001 - $48,000 11,696 3 12,048 3 15,580 8 12,096 1 11,331 1

$48,001 - $75,000 15,952 4 15,167 3 16,806 5 14,398 1 15,040 2

$75,001 - $110,000 18,178 6 18,868 5 18,903 3 19,399 4 19,898 5

$110,001 and more 20,485 7 20,238 6 20,952 4 21,182 4 23,163 7



data is available in appendix 3.3 - average Net price of attendance with affordability ranking of selected peers [7,8].

Source: Integrated Postsecondary Education Data System (IPEDS)

While daemen's 2012 loan indebtedness, at $30,034, is comparable to the 2012 National average for private schools at $29,400

(us News & World report: http://www.usnews.com/news/articles/2013/12/04/average-student-loan-debt-jumps-10-percent), we also

strive to take into account financial need and limit the amount of loans taken out by our students. daemen’s 3-year loan default rate of

5.5% (2012 draft 3 year cohort default rate) was significantly lower than the national rate of 11.8%. our financial aid office provides

two financial literacy education programs for students each year through the leads program and partners with “CashCourse” on a 

website designed to help students manage their money effectively.

in the 2014-15 academic year nearly 25% of all institutional aid was need-based; merit aid made up 49% of institutional aid. the

president’s scholarship (merit) constituted a large source of institutional aid (30%) as did the dean’s scholarship (11.5%) and the

Nursing scholarship (13.9%).

Beginning in fall 2015, daemen's full-time tuition range was increased by one credit hour   — from 12-17 credits to 12-18 

credits — in support of efforts to reduce student cost and facilitate on-time completion of degrees. With support from title iii course

re-design funding, two faculty have piloted the design of late start, two- or three-credit courses for students who need to drop a course

but maintain credits - an initiative that will also facilitate students staying on track for completion. 

a profile of scholarships awarded to incoming students shows evidence of the quality of daemen student recruits. in fall 2014,

50% of incoming first-year and transfer students were recipients of our second-highest level award, the presidential scholarship 

(table 3.6). this data also illustrates daemen's commitment to the success of transfer students, with merit based scholarships ranging

from $3,000 to $12,000 provided for eligible transfer students. these scholarships are awarded on the basis of academic achievement

and renewed annually based on academic performance.

every student applicant is considered for a merit scholarship. a complete list of merit scholarships is updated annually. 

document room 50 - financial aid [8] provides greater detail, along with additional scholarships and grants offered to prospective

and current daemen students in recognition of outstanding academic performance, civic engagement, and other accomplishments.

scholarship/grant criteria and procedures for application are included. a list of sources of all student financial aid can be found on 

the daemen website. 
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TABLE 3.6: FALL 2014 SChOLARShip RECipiENTS

a mark of the effectiveness of the College’s scholarship awards is that daemen's incoming fall 2014 class Gpa average was 90, 10

points above our admission standard. the median sat score was 1050, the median Verbal sat was 520, and the median math sat

was 530 (appendix 3.1 - admissions statistics fall 2011 - 2014).

SuppORTiNg A gROwiNg gRADuATE STuDENT pOpuLATiON

during the self-study, questions arose relative to financial supports provided to the institution's rapidly growing and diverse gradu-

ate student population. in fall 2014, daemen enrolled 755 students seeking graduate or post-professional degrees. in addition to the 

individualized financial aid packages offered to graduate students, financial aid counselors provide advisement to graduate students

who require additional funding for off-campus living and transportation expenses. in addition to financial support, the College may

wish to consider surveying its graduate students to garner data on their perceptions of academic and non-academic supports. 

possibilities might include establishing a Graduate student lounge to encourage interdisciplinary interaction and peer-support among

graduate students and/or including a page on our website dedicated solely to the needs and interests of graduate students.

RETENTiON AND pERSiSTENCE AS AN iNSTiTuTiONAL pRiORiTy

increasing retention and graduation rates was identified as a priority in both the 2006 and 2012 daemen strategic plans. in 2011, 

daemen was awarded a $2 million title iii strengthening institutions Grant. the title iii grant project was developed around the 
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50.0%
first-year: $9,500 - $12,000 

transfer: $7,000 - $8,000

President's Scholarship
(renewable upon maintaining 3.0
Gpa; full-time status)

31.8%
first-year: $8,500 - $9,500

transfer: $5,500

Dean's Scholarship
(renewable upon maintaining 3.0
Gpa; full-time status)

18.2%
first-year: $5,500 - $8,000

transfer: $3,000 - $4,000

Alumni Scholarship
(renewable upon maintaining 2.0
Gpa; full-time status)

Percentage of incoming first-year & 
transfer recipients (N=575)

Annual Award

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6M2YzYWJmNGQ4MzM3NTY1OA


integrated Beatty-Guenter retention strategy model (longden, 2006), which features five interdependent strategies for student 

success (table 3.7).

TABLE 3.7: iNTEgRATED DESigN OF DAEmEN TiTLE iii pROjECT AND OThER 

CAmpuS iNiTiATivES TO impROvE RETENTiON AND pERSiSTENCE

Longden, B. (2006). An Institutional Response to Changing Student Expectations and their Impact on Retention Rates. Journal of Higher Education

Policy and Management 28(2).
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use of student information system (sis) to identify students at risk for targeted interven-
tions; improve access to data and information to help faculty and staff use student data to
advise and register students and to inform retention interventions and other institutional 
decision making. 

1. Sorting: Grouping students
based on entry characteristics and
academic records.

early alert, new automated alert system through symplicity insight; Campus Care team;
faculty development on: holistic and appreciative advising; supporting students on the autism
spectrum; and supporting underrepresented, low-income, and first generation students.

2. Supporting: supporting stu-
dents in their lives outside the
classroom and college.

Selected Grant ActivitiesRetention Strategies

New academic orientation, extended orientation Course, and advising initiatives; forma-
tion of umbrella student success Center; daemen College men’s leadership academy;
New majors fair. 

3. Connecting: developing and
fostering relationships between
students and faculty, the College
and each other.

summer Bridge program; new academic orientation; January intervention program to
help students stay on sequence in gateway math and science courses; and academic coach
training program.

4.  Transforming the Student:
stimulating the student to improve
attainment levels and skills.

student success Committee; new step task force; Center for excellence in teaching &
learning; teC lab; faculty development in instruction, technology, and advising; dfW
analysis of gateway courses; gateway course revision stipends (e.g., Bio lab, Chemistry
redesign, Quantitative analysis course for Business majors); new late start; and variable
credit courses.

5. Transforming the Institution:
enhancing all aspects of the 
teaching and learning and 
working environments.



upon his arrival at daemen, president olson re-emphasized strategic plan goals to improve retention as an institutional priority, 

holding an inaugural retention summit in 2013. at the second annual retention summit in august 2014, he appointed the Vice 

president for student affairs and the associate Vice president for institutional effectiveness as co-chairs of the step (student 

excellence & persistence) retention task force, underscoring the principle that responsibility for the College retention effort is shared

across academic and student affairs. the charge of this group is to improve retention and persistence through data-informed 

discussions and planning, and to oversee the institutionalization of title iii retention activities when the grant ends in 2016 

(document room 36 - step task force overview [7,8,9]). in ay 2014-15, the step task force reviewed data including Noel-levitz

student satisfaction survey results, daemen exit survey results, and course pass rates (i.e., dfW analysis). further, they reviewed

analyses of retention by major, student demographics, and more, using these data to make programmatic and policy based decisions

such as housing changes for first-year students and grade minimums for students in the natural sciences. 

COuRSE AND CuRRiCuLum iNTERvENTiONS TO SuppORT RETENTiON AND STuDENT SuCCESS

ongoing assessment of student pass and withdrawal rates in gateway science courses resulted in the creation of “drop down”

courses in Chemistry (CHe 102) and Biology (Bio 105). these courses are offered at mid-semester to students who are struggling 

in General Chemistry i (CHe 110) and General Biology i (Bio 109), respectively. the drop down option prevents students from 

failing or having to withdraw from a course by allowing them to transition into an alternative three credit hour course. in the drop

down course, students continue to earn credit but in a course designed to strengthen their study skills and develop new approaches 

to learning rigorous science content.

our January intersession Challenge programs are then available to help students progress through the prerequisite gateway courses 

in math and chemistry in which they had struggled during the fall semester. students in the Challenge programs attend classes with 

approximately four hours of daily instruction on weekdays throughout the three-week intersession period, then have the opportunity 

to obtain credit by passing a departmentally constructed and graded challenge examination following this intensive intersession. the

initial program years, offered at no cost to students, were initiated through title iii funding and are now fully institutionalized. even 

if students do not pass the challenge exam, they are better prepared to succeed if and when they do repeat the original course.

in fall 2015 daemen began offering late start, variable credit courses for students who found that they needed to withdraw from a

course but still needed to maintain a minimum number of credits for financial aid eligibility. through title iii funding, faculty in 

History & political science and Natural sciences have designed general interest courses suitable for students in most majors. existing

one or two credit courses offered in some majors make these new courses easier to implement as part of regular registration processes.

in spring 2016, daemen will offer a new one-credit course for undeclared students, based on analysis of retention data that indicate

consistently lower retention rates for this population. a majors fair, offered in alternate years, is another intervention that aims to 
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inform undeclared students of their many options at daemen, as well as reaching students who find that they are unlikely to be 

successful in their originally intended major, often in one of our competitive health programs.

FiguRE 3.1: DAEmEN COLLEgE RETENTiON AND gRADuATiON RATES By ENTERiNg COhORT

An entering cohort refers to first-time full-time degree-seeking freshmen who enrolled at Daemen college during a given fall semester.

RETENTiON AND gRADuATiON RATES iNCREASiNg

as a result of existing institutional efforts combined with new title iii initiatives, daemen has seen increases in first-to-second year

retention rates and overall student retention and persistence to graduation (figure 3.1). over the last decade, daemen has observed a

14.7 percentage point increase in overall retention rates, with the fall 2013 entering cohort first-to-second year retention rate at 81.4%.

six-year graduation rates have also improved, from 38.6% for the 2004 entering cohort to 47.4% for the entering cohort of 2008.  We

anticipate that increases in retention rates since title iii interventions were implemented in 2012 will result in correspondingly higher

graduation rates going forward (figure 3.2).
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FiguRE 3.2: RETENTiON AND gRADuATiON RATES FOR ALL STuDENTS

An entering cohort refers to first-time full-time degree-seeking freshmen who enrolled at Daemen college during a given fall semester.

along with improving college-wide retention and graduation rates, improving outcomes for underrepresented minority students is 

a key goal of both the strategic plan and the title iii project. first-to-second year retention for underrepresented minority students has

increased from 64.3% for the fall 2004 incoming cohort to 79.5% for the 2013 cohort. the six-year graduation rate for urm students

has also improved modestly, from 24.3% for the fall 2004 cohort to 32.4% for the 2008 cohort. While the College is pleased with this

progress, particularly in the retention of urm students, graduation rates for urm students are markedly lower than rates for white

students at daemen (figure 3.3). Closing the gap in completion for urm students remains an institutional priority.

FiguRE 3.3: RETENTiON AND gRADuATiON RATES FOR whiTE AND uNDERREpRESENTED miNORiTy (uRm)

STuDENT

An entering cohort refers to first-time full-time degree-seeking freshmen who enrolled at Daemen college during a given fall semester.
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Returned for Second year Six year Graduation Rate



another concern that has emerged from recent analysis of persistence data is that daemen’s four year graduation rate (although 

not our six year graduation rate) is negatively skewed by the fact that students enrolled in five year programs (Bs/ms professional 

accountancy, Bs Business administration/ms Global Business, and Bs/ms physician assistant) do not earn a baccalaureate degree

until year 5. the College is considering a restructuring of the physician assistant curriculum to de-couple joint degree conferral and

allow for conferral of a Bs in year 4 (as is currently the case in the 6-year entry-level doctor of physical therapy). this initiative

could also offer a Bs completion option to students who do not plan to continue on to complete the ms physician assistant degree,

and may subsequently result in a more accurate representation of our four-year graduation rate.

Notwithstanding the distortion in the four-year graduation rate due to five-year degree programs, daemen has observed a signifi-

cant increase in four year graduation rates (figure 3.4). the four-year graduation rate for the fall 2009 incoming cohort was 25.7%, 

increasing to 33.9% for the incoming 2010 cohort. 

FiguRE 3.4: DAEmEN COLLEgE FOuR yEAR gRADuATiON RATE By ENTERiNg COhORT

An entering cohort refers to first-time full-time degree-seeking freshmen who enrolled at Daemen college during a given fall semester.
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TABLE 3.8: RACiAL/EThNiC DivERSiTy OF DAEmEN COLLEgE uNDERgRADuATE DEgREE-SEEkiNg 

STuDENTS 2008-2012*

* diverse students includes american indian/alaska Native, asian/pacific islander, Black, Hispanic, and multi-racial. additional data is available in
document room 51 - student demographics [8].
Source: Integrated Postsecondary Education Data System (IPEDS)

TABLE 3.9: RACiAL/EThNiC DivERSiTy OF DAEmEN COLLEgE EmpLOyEES 2003 -2011*

* diverse employees includes american indian/alaska Native, asian/pacific islander, Black, Hispanic, and multi-racial. additional data is available
in document room 10 - faculty and staff demographics [6,10].
Source: Integrated Postsecondary Education Data System (IPEDS)

DivERSiTy OF ThE CAmpuS COmmuNiTy

as articulated in strategic plan Goal 2, daemen is committed to “continuing to grow its population of students and faculty from 

international and other diverse backgrounds” (appendix 1.2 - daemen College strategic plan 2012 [1-14], p. 1). While diversity of the

student body increased between 2008 and 2012 (table 3.8), the overall diversity of faculty and staff decreased from 2003 to 2011

(table 3.9).the number of international students on campus also declined between 2010 and 2014 (table 3.10).

TABLE 3.10: TOTAL ENROLLmENT OF mATRiCuLATED iNTERNATiONAL STuDENTS, AS iNDiCATED 

iN ThE OpEN DOORS REpORT 

Excludes permanent resident aliens and dual citizens
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2008 2009 2010 2011 2012

Diverse Students 15.6% 16.1% 16.8% 16.9% 19.0%

2003 2005 2007 2009 2011

Diverse Employees 11.3% 9.9% 10.0% 8.3% 7.6%

Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014

102 95 79 55 37

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MWIwODM5OTRkYjI5Y2Q0OA
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this decline was largely due to decline in Canadian teacher education students, a substantial population for daemen and other bor-

der institutions in years past until the New york state education department required students to provide an assessment of their teach-

ing using video recorded classroom interaction. the province of ontario does not allow video recording in the classroom, so daemen

could no longer allow Canadian students to complete their clinical teaching requirements in ontario. enrollments were correspond-

ingly impacted and programs targeting Canadian students were discontinued (document room 52 - 2012 teaC inquiry Brief [8,13]). 

Nonetheless, the College has been proactive in identifying opportunities to recapture its international student population and has 

committed resources to enhancing international student recruitment. as mentioned above, recent changes in the office of enrollment

management have included the hire of a director of international recruitment and partnerships. in anticipation of increased 

enrollment of international students in the coming years, the strategic plan calls for the design and implementation of support 

services, particularly esl. enrollment trends, targets for the coming year and support services in place or in development can be

found on the strategic plan tracking dashboard (document room 21 - strategic plan tracking dashboard [1,2,7,8]). further 

examination of esl support issues is found under standard 9 below in discussion of the needs of english language learners.

STANDARD 9: STuDENT SuppORT SERviCES

OvERviEw

the College builds, sustains, and modifies support services in response to evolving student needs, interests and demographics. 

student support services are overseen primarily by academic affairs and student affairs, with support from other divisions of the

College. as articulated in our strategic plan Goal of facilitating student persistence to professional excellence, we recognize a 

particular need to support our underrepresented minority (urm) and the educationally and/or financially disadvantaged students we

are committed to serving. as articulated in our student affairs division’s current mission statement: “the division of student affairs

serves students and the greater campus community through programs and services that support scholarship, leadership development,

and a work/life balance in a safe, secure, and caring environment. We strive to empower students to be responsible and respectful 

citizens with an understanding of and appreciation for diversity.” (document room 53 - student affairs mission, Values, and 

Vision [9]). 

STuDENT SuCCESS CENTER

our student success Center brings academic advisement and the learning Center, including disability services staff and a 

Writing specialist, into a single, conveniently located suite on the ground floor of the research and information Commons (“the
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riC”). this one-stop area maintains close working relationships with other student service offices such as registration, financial 

aid, and Career services, enabling students to make effective connections across daemen’s comprehensive system of resources.

the academic advisement office supports first-year student transition by coordinating the peer mentor program associated with

iNd 101, our first year seminar course. a rigorous application process is used to recruit qualified current students to serve as peer

mentors in each of the iNd 101 sections. peer mentors work collaboratively with the iNd 101 instructor to ensure that first semester

students are making a successful transition from high school to college. peer mentors assist first-year students with social adjustment

issues, understanding the Core Curriculum, and navigating Webadvisor, the College's online course registration system.

the mainstay of academic support is the learning Center, which provides individual and group coaching to students in most sub-

jects and classes. the learning Center employs professionally trained writing coaches and esl professionals and works closely with

the Campus Care team and the Committee on academic standards. Both peer and professional coaching is offered at no cost. every

fall, the Writing specialist presents a workshop on time management to students in developmental english courses and requires those

students to develop individual time management strategies. another popular workshop, offered by a psychology professor, addresses

college preparation, study skills, and how to be successful in college. assessment results highlighting the impact of the learning 

Center include: (i) 81% of failing students assigned to the Writing specialist earned passing grades in their respective courses; (ii)

among students who participated in two or more hours of academic coaching in fall 14, 71% earned a C or better and 47% earned a 

B or better in courses for which they were coached; and (iii) more students who attended peer led team learning for chemistry, 

coordinated through the learning Center, achieved grades of C or higher than those who did not participate (document room 54 -

2014-15 learning Center annual assessment report [8,9,14]). 

the learning Center also houses disability services, which provides testing accommodations, note taking services, assistive 

technology, texts in alternative formats, and other necessary accommodations, all identified on a case-by-case basis through interactive

dialogue with the student requesting accommodations.

the staff of the student success Center play a significant role in assisting students in academic difficulty, including students who

have been reviewed by the Committee on academic standards and placed on academic probation (and often assigned a special 

advisor). student success Center staff proactively reach out to students receiving a critical number of mid-term deficiency grades 

(C- or below) to offer advisement and academic coaching.

another key student service area is the office of Career services. the fact that this office is housed in academic affairs, rather

than student affairs, demonstrates the College’s long-standing philosophy that a student’s academic program is part and parcel of 

career preparation. academic advisors and learning Center staff frequently refer students to Career services to complete interest 

assessments and for assistance with choosing or changing majors, minors, or anticipated career paths. Career services offers a variety
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of resources to assist students and alumni in all phases of their career decision making and job search, from walk-in appointments 

with professional staff or career peer mentors to classroom and residence hall programs. the introduction of Career services “drop in

Hours” in 2014-15 resulted in an increase of 112 additional students (a 33% increase over the prior year) meeting with Career services

staff (document room 55 - 2014-15 Career services annual assessment report [8,9]).

CAmpuS CARE TEAm

the Campus Care team, including administrative staff from both the academic and student affairs divisions, reaches out to 

students in a timely manner to offer advisement, counseling, and academic coaching. an “early alert” system to identify and assist

students in difficulty had been in place at daemen since 2003. the Care team is a new iteration of this effort and was initiated in

2013 by the associate Vice president for academic affairs. initially serving as a crisis intervention/threat assessment team, the Care

team was retooled in 2014 by the incoming Vp for student affairs, in collaboration with the director of academic advisement, as a

holistic intervention strategy, incorporating both the original “Care” concept and the longstanding “early alert” model. 

Campus Care meets weekly and aims to address student concerns by assisting faculty and staff in helping students navigate 

challenges such as absences, academic deficiencies, and behavioral issues. early intervention and timely follow-up have proven 

essential to the success of this process. faculty and staff having a concern about a student are encouraged to complete an online Care

report to enable timely intervention (www.daemen.edu/concern). purchase of the symplicity insight tool has enabled swift reporting

and response to concerns. implemented with a soft rollout in fall 2014, the Care report system is now fully operational with faculty

and staff having availed themselves of training opportunities on the system.

ORiENTATiON AND LEADERShip DEvELOpmENT

the office of orientation and leadership development manages New student orientation, held in July, and Welcome Back 

Weekend, which provides additional informational sessions and social activities for our entering students. the leads student 

leadership program builds on orientation programming and is open to students throughout their years at daemen. this popular and

well attended workshop series offers programs on leadership development, academic success, time management, test taking skills, 

and avoiding procrastination. student affairs has established goals for enhanced professional development opportunities for students

through the leads program. in 2014-2015, approximately 1200 participants attended in total.
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TRANSiTiON & SuppORT FOR ACADEmiCALLy uNDERpREpARED STuDENTS

daemen remains committed to providing students who may be at risk academically with programming and supportive staff through

the New york state-funded arthur o. eve Higher education opportunity program (Heop) and daemen’s complementary Vision for

success and accelerated academic achievement (aaa) programs. each of these programs affords conditionally admitted students a

structure of support from the beginning of their academic careers and may include both academic and financial assistance. the latter

two programs were established for academically at-risk students who do not meet Heop income or New york state residency 

guidelines.

Heop offers an intensive and mandatory 4 ½ week summer program for entering students, including academic support classes 

(developmental math, reading, writing, and study skills), and social and life skills sessions. during the academic year, Heop staff

closely monitor student progress through weekly advisement sessions and mandatory study hall. students also participate in a 

College awareness and preparation class.

similarly, Vision and aaa students attend weekly advisement meetings, have mandatory weekly study hours, and are encouraged

to take advantage of daemen-wide support structures (document room 56 - Vision for success Brochure [8,9]; document room 57 -

Vision for success individual Graduation plan [8,9]). aaa students enter into an academic contract whereby the College provides 

academic, social, and transitional support, and students agree to mandated coaching and attendance at advisement sessions, study 

sessions, and workshops.

A $238,000 grant from The Peter and Elizabeth C. Tower Foundation has enabled a life skills and peer mentoring 

transition program for students on the autism spectrum. Targeted to students in the Visual & Performing Arts, the 

program welcomed its first participants in Fall 2015.

through title iii funding, daemen launched a two week summer Bridge program in July 2013 to provide academic enrichment, 

college acculturation, and social support to incoming first-year students enrolled in science-based majors whose academic credentials

predict a degree of risk (document room 58 - title iii smart summer materials [8,9]). the College identifies and invites up to 20

students, with a focus on underrepresented minority (urm) and first generation students, to participate at no cost to the student.

vETERAN STuDENTS

daemen’s Center for Veterans and Veteran family services provides military veterans and their families with resources, supports,

and advocacy. since 2009, daemen has been formally designated a military friendly College by Victory media. a Veterans advisory

Board and a compliance coordinator are trained and prepared to assist with issues that veteran students may encounter, including but
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not limited to tuition benefits, academic difficulties, or personal issues. the Veterans Center Coordinator will assist directly and/or

make referrals to Counseling services, the learning Center, or other student service areas as needed. as part of the yellow ribbon

College program, daemen offers eligible students lower tuition rates under the post-9/11 Bill.

iNTERNATiONAL STuDENTS AND ENgLiSh LANguAgE LEARNERS

the Global programs office (Gpo) functions as a one-stop information resource and support center to assist international students

in adjusting to life in the united states. Gpo staff provide advocacy, cultural and social programming, and immigration advisement to

international students, collaborating with departments across campus to ensure that student needs are addressed, especially for those

struggling academically.

english language learners (ells) in need of writing assistance have access to esl-trained, professional coaches via the learning

Center. there have been ongoing challenges, however, in delivering adequate supports to ells. during academic year 2010-11, the

director of Global programs launched an esl bridge program which provided support (full esl for 18 hours a week) to advanced and

upper level ells. in order to create a more robust program and expand international recruitment, the College subsequently hired a

full-time director to design and develop an intensive english language program (ielp); however, the program was suspended in 2014

due to low enrollment. a further retreat from full esl implementation occurred when the esl 215 scholarly research and Writing

course was discontinued. at present, there are no esl semester course offerings at the undergraduate or graduate level. 

following suspension of the ielp in 2014, a consultant was hired to develop recommendations and a curriculum for implementa-

tion, as needed, when the requisite numbers of international students are on campus. development of an esl curriculum has now been

completed by an outside consultant (Nicole m. Houser, ph.d., esol specialist/instructor, saint peter’s university) and is ready for

implementation relative to market demand (document room 59 - esl Curriculum [8,9]). additionally, the College has begun 

exploring possible partnerships with free-standing esl agencies which specialize in recruitment of international students and the 

delivery of esl services in a co-location model, whereby the agency would locate to a space on the daemen campus and provide 

necessary services on site. When ready, students would then transition into the regular daemen College curriculum.

the College remains committed to the development of a robust esl program when recruiting efforts start to bear fruit. the College

recognizes the need to have adequate esl resources in place for international students whose ielts or toefl scores indicate that

they need such programming.
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In July 2015, Daemen College was advanced to active membership status in the NCAA Division II, becoming the 

only Division II institution in the Buffalo-Niagara region. The dawn of a new era in Daemen athletics, our NCAA 

membership will significantly enhance opportunities for our student-athletes to compete and to excel, both on and 

off the field.

AThLETiCS

daemen is celebrating its attainment of the strategic plan goal of transitioning from the National association of intercollegiate 

athletics (Naia) to the National Collegiate athletic association (NCaa) division ii. the College applied to the NCaa in the spring

of 2012, was invited as a member that July, and full membership was awarded in July 2015. daemen is now the only NCaa division

ii institution in the Buffalo Niagara region. the culmination of three years of hard work, facilities improvements, organizational 

adaptations, and staffing enhancements, both administrative and coaching, our membership in the NCaa has taken daemen athletics

to a new level and is expected to contribute to raising the profile of the College, enhancing student recruitment, and most importantly,

providing our student-athletes with a high quality competitive experience integrated with academic success.

student-athletes are monitored closely and provided with a success plan that may mandate advisement, a supervised study table, 

college success course, or academic coaching at the learning Center. two full-time staff members play an essential role in academic

support: the associate athletic director for student athletic development and the director of Compliance. included in all 20 part-time

coaching job descriptions are responsibilities associated with the oversight and support of the academic success of student-athletes.

staff job performance is now determined not just by team performance but by how well students' academic endeavors are supported

and also by graduation rates.

the associate athletic director works closely with the College's senior academic advisor and the director of the learning Center

on academic recovery plans for student-athletes with mid-term deficiency grades. title iii funding has supported the development of

a one-credit course, the NCaa student athlete experience, which provides academic support, time management, and study skills 

enrichment. a mandatory study table has been organized for all transfer and incoming students with Gpas lower than 2.7. the study

table also supports students receiving mid-term deficiencies. the athletic director and coaches have instituted NCaa’s “never miss

class for a practice” rule. student-athletes are also prohibited from leaving the campus more than 30 hours prior to an out-of-town

competition and must attend all classes more than two hours prior to on-campus competition. the College has committed to purchasing

3G/4G Wifi cards and/or mobile hotspots to provide greater access for student-athletes to focus on studies while traveling for 

competition.

NCaa rules require incoming sat scores of 1020 or above and successful completion of 16 core courses in high school (4 math, 4

science, 4 english, 4 college-prep) to be eligible to compete and receive financial aid. daemen student-athletes exhibit balance in both
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their academic and athletic efforts; in fall 2013 the combined Gpa for all teams was 3.20, with 64% of student-athletes earning above

a 3.00 (document room 60 - daemen College NCaa division ii annual report 2014 [3,8,9]). figure 3.5 highlights the higher 

retention and graduation rates of our student-athletes relative to non-athletes.

FiguRE 3.5: DAEmEN COLLEgE RETENTiON AND gRADuATiON RATES FOR AThLETES AND NON-AThLETES

An entering cohort refers to first-time full-time degree-seeking freshmen who enrolled at Daemen college during a given fall semester.

STuDENT SAFETy AND wELLNESS

among recent developments is the 2014 move of Campus security from the division of Business affairs to student affairs and its 

rebranding as Campus safety. this change represents a tangible shift in philosophy and has yielded noticeable results, including 

increased staff professionalism and visibility. to ensure compliance with federal mandates for campus safety (e.g., the Clery act), the

College invested in advocate by symplicity software to afford Campus safety personnel greater ease in tracking and monitoring all

incidents reported on campus, as well as our Clery geography. New security cameras have been installed throughout the campus 

affording greater viewing capabilities.

additionally, the Vpsa was appointed to chair a new emergency response team formed in fall 2014 and has reorganized emer-

gency response efforts around the National incident management system’s incident Command system (iCs). Critical to a concerted 

response effort with emergency responders, this initiative also ensures the College’s compliance with presidential directive #5 as 

issued under president Bush in 2003.

https://drive.google.com/a/daemen.edu/file/d/0B76RSFAjw-boU0pkUXAyVElkMVk/view?usp=drive_web


ongoing efforts by the Vpsa and the associate Vp for academic affairs in her capacity as title iX Coordinator resulted in forma-

tion of a sexual assault prevention and education task force in fall 2014. this task force has implemented mandatory education on

sexual assault prevention and alcohol and drug use for incoming students as part of New student orientation. other programming, 

informed by a spring 2015 campus climate survey of students concerning sexual assault prevention and awareness, includes theatrical

presentations targeted to all first-year learning Communities and bystander intervention training (document room 61 - assessment 

of Wellness initiatives [8,9]). 

Speakers on Daemen’s lecture series have included Coretta Scott King, Julian Bond, Sherman Alexie, Erin 

Brockovich, New york’s Lt. Governor Kathy Hochul, former U.S. Representative Eric Cantor, and Ice-T.

DivERSiTy AND muLTiCuLTuRAL AFFAiRS

as noted in Chapter 1, a national search is underway for a director of diversity and multicultural affairs (dma). this new office

will be housed in the division of student affairs and operate in partnership with academic affairs. this data-informed initiative has

been funded through a reprioritization of existing College funds, with substantial support from the student association. the director

will coordinate outreach and retention efforts with underrepresented minority students and their families, provide leadership for key 

campus wide initiatives, and serve as an advocate for all populations.

thirty-one (31) special interest student organizations are currently active on campus, twelve (12) of them serving predominantly 

minority populations. racial/ethnic identity groups include the Black student union, the Chinese Culture Club, the african student

association, Hispanos y latinos unidos, Club Caribana, Voices of Zion, Brother-to-Brother, and sister-to-sister. sister to sister was

formed in 2010 to foster a sisterhood of interdependence and independence among female students. in 2013, the daemen College

men’s leadership academy was established, with funding from title iii, in response to the low persistence and graduation rate 

among young men of color. student clubs are funded by the College’s student activity fees, with funds allocated by the student-run

student association.

TEChNOLOgy SuppORT FOR STuDENTS

Whether in the classroom, researching or writing an assignment in the riC, or using their personal laptop in a residence hall, dae-

men students are supported in the use of technology. in addition to the it infrastructure and support provided by the office of infor-

mation technology, our student-staffed s.m.a.r.t. (student mentored assistants for resources in technology) squad provides

students with solutions for their technology needs and problems. the s.m.a.r.t. squad student staff are trained and mentored by it,
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and are accessible by telephone or email. they help diagnose and remedy problems, with a quick turnaround, for personally owned

student computers, including recovery of lost or damaged data, installation and repair, and installation of anti-virus software.

it annually surveys students and faculty to ensure that the College is adequately serving their technology needs; this assessment 

includes satisfaction with the wireless network, internet connection speed, access to email, the College's learning management system

(Blackboard), and library resources. findings have indicated the wireless network is an area in need of improvement. this is not 

surprising given other it assessment results that found increased usage of mobile devices by both students and faculty. the 2013 

daemen it survey revealed that 57.8% of faculty owned a smartphone, up from only 38.5% in 2010. similarly, in 2013 82% of 

faculty reported owning ipads or ipods, up from only 37% in 2010. the 2013 survey found that 99% of students owned smartphones

and 96.6% owned laptops. moreover, 89% of students reported that they never “plug in”, accessing the internet only via wireless 

connectivity. the use of multiple mobile devices by individual students and faculty on campus taxes wireless access points and strains

connection speeds campus-wide (document room 62 - 2013-14 academic Computing services annual assessment report

[2,3,7,8,9]). 

these assessment results have guided it planning for enhancements to the campus technology infrastructure. in response to 

challenges with wireless access, it added thirty-three new wireless access points in the residence halls and hired Vanda aruba wireless

consultants for an onsite evaluation, subsequently implementing recommendations to improve wireless coverage. in light of planned

expansion of online course and program offerings, particularly the ed.d. program in development, the College should also consider

expanding the availability of it help-desk service - currently coincident with opening hours of the riC - up to and including 24-hour

availability to accommodate the needs and probable expectations of working adults and other students attracted to online instructional

delivery. it plans are pending for a new portal system, enabling centralized student access to online information and resources.

Standard 13: Related Educational Activities

OvERviEw

daemen College has embraced the value of engaging in external affiliations and partnerships to advance academic initiatives, stu-

dent internship opportunities, and service to the local and global communities. as stated in the 2012 strategic plan, “daemen College

will continue its practice of developing new programs that are consonant with institutional mission and that build on institutional

strengths. . . . the College will cultivate and strengthen relationships with the for-profit as well as non-profit sector and be alert to 

mission-compatible opportunities for collaboration” (appendix 1.2 - daemen College strategic plan 2012 [1-14], p. 4). daemen has

employed this philosophy in establishing two off-site locations in Brooklyn, New york serving the orthodox Jewish community. this 

perspective has also been the foundation for offering certificate programs grounded in market and workforce analysis, and in develop-
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ing experiential opportunities--locally and abroad--which enhance and strengthen college-level learning. although a variety of 

daemen courses are offered in web-based or web-enhanced formats, the College presently offers no fully online academic programs.

ADDiTiONAL LOCATiONS iN BROOkLyN

daemen offers two graduate alternative Certification master’s programs in education and an undergraduate Certificate in 

accounting in Brooklyn. the education department on the main campus oversees the two graduate programs in education 

(alternative Certification ms Childhood/special education and ms early Childhood/special education) and the Business 

administration and accounting department on the main campus oversees the accounting Certificate program. 

education programs have been offered since 2003 in partnership with testing and training international (tti) to serve Brooklyn’s 

orthodox Jewish community. tti manages student recruitment, with daemen delivering and maintaining complete control over 

instruction. student supports parallel those of the amherst campus, and senior College leadership regularly attend Brooklyn 

graduation ceremonies. our graduate education curriculum has been adapted to be delivered in a module format--all students in a 

cohort are paced through the courses together--and to accommodate orthodox religious holidays with regard to instructional, 

registration, and graduation periods. our it staff on the main campus have collaborated with our education department to introduce

specialized technologies to ensure that it services for Brooklyn conform to the needs and standards of Halacha (Jewish law).

all program options have been accredited by teaC (teacher education accreditation Council) from 2013-2020. teaC 

subsequently merged with Caep (Council for the accreditation of educator preparation) and the education department is now 

responsible for meeting Caep quality standards on an ongoing basis. as part of this accreditation process, an on-site review of 

daemen’s Brooklyn-located program options was conducted; no areas of weakness were noted in relation to these off-site programs.

all program assessments implemented on the main campus are also implemented at daemen’s Brooklyn location and have been 

evaluated by teaC for their reliability and validity (document room 63 - Caep annual reports [7,11,13]; document room 52 -

2012 teaC inquiry Brief [8,13]).

the education department maintains a data feedback loop by holding an annual joint faculty meeting of its Brooklyn and amherst

faculty members; a standing agenda item is how to address quality concerns raised by data. the department annually engages in 

institutional assessment of all program options offered within the teacher preparation program and reports outcomes evidenced

through these assessments in the department’s annual assessment report (document room 33 - assessment report archive [5,7,14]).

all faculty members teaching in the Brooklyn program are evaluated annually by the program director, a full-time education 

department faculty member based in amherst, as well as by the teacher candidates themselves in their end-of-semester student 

course evaluations.
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Historically, the Brooklyn alternative Certification programs have been the largest of our education department’s offerings, with

total enrollment ranging from 133-168 students per year since 2011 (table 3.11). tti predicts that enrollment will remain steady with

80-100 students each fall between the two program options and 50-70 students each spring for the next five years.

TABLE 3.11: EDuCATiON DEpARTmENT ALTERNATivE CERTiFiCATiON pROgRAmS NEw STuDENT 

While our accounting Certificate program has been available for many years, it has never attracted many students on daemen’s

main campus. But partnership with Cope institute in Brooklyn has yielded a substantial increase in high school educated adults look-

ing for vocational training leading to career advancements or transfer into baccalaureate degree programs. recruitment for this pro-

gram, which draws heavily from the orthodox Jewish community, is managed through Cope.

the accounting Certificate is not currently accredited by the iaCBe (international assembly for Collegiate Business education),

as this accrediting body does not yet provide accreditation for certificate programs. Change is anticipated, however, as iaCBe is now

aligned with an international accrediting body that has refocused its attention on seeking evidence of the quality of the programs and

services offered to students enrolled in certificate programs. the program director in the Business administration and accounting 

department on the main campus observes course offerings on a regular basis to ensure quality of instruction, as well as to ensure the

quality of faculty credentials, syllabi content, and textbook selection. the department assessment report for 2013-2014 includes 

enrollment trends for the accounting Certificate program contextualized within amherst campus offerings (document room 64 -

2013-14 accounting and information systems annual assessment report [7,11,13]). in the future, the assessment report will also 

include tracking of program assessment measures, inclusive of the Brooklyn accounting Certificate program, as Certificate programs

will be monitored by iaCBe.

enrollment in the accounting Certificate program offered in Brooklyn has dramatically outpaced amherst campus enrollment in

the same certificate program, ranging from a low of 35 students in 2012 to a high of 76 students in 2011 (table 3.12). fall 2014 

enrollment in Brooklyn was 46 students. it is predicted that enrollment will remain constant in the Brooklyn accounting Certificate

program given continued interest within the orthodox Jewish community.

daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

paGe 76

2011/2012 2012/2013 2013/2014

Early Childhood Special Education 98 78 100

Childhood Special Education 62 55 68

Total 160 133 168
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TABLE 3.12: ACCOuNTiNg CERTiFiCATE pROgRAm FALL ENROLLmENT iN BROOkLyN AND AmhERST

Enrollment is total headcount

ThE iNTERNATiONAL CENTER FOR ExCELLENCE iN ANimATiON (iCEA)

daemen leases space for its international Center for excellence in animation (iCea) in the tri-main Center, a former factory in

the City of Buffalo housing a variety of enterprises from individual offices to art studios to a Buffalo public school. Both our Bfa 

animation and 15-credit hour Visual effects (VfX) training Certificate are at home in the iCea.

a $4.5 million “Buffalo Billion” initiative grant was awarded in 2013 by New york state Governor andrew Cuomo to daemen 

College together with empire Visual effects, a post-production and animation company. our share of this funding - $1.9 million - 

has now supported significant upgrades to the 16,000 square foot iCea, including a new 85-seat theater and screening room; high 

definition and 3d production capabilities; a color editing suite; a 20-student visual effects training studio, and a green screen stage 

for film and video production products. 

as part of this initiative, the 15-credit hour Visual effects training (VfX) Certificate was established to provide students with the

training needed for career and employment opportunities including work in animated commercials and films. enrollment in the 

certificate has as yet been modest, ranging from three to eight students per cohort since inception, with three cohorts per year. the 

enrollment goal for 2015 was set at 45 students annually. However, in september 2015, the new cohort was postponed due to low 

enrollment. the administration decided that this was a time to evaluate the reasons for low enrollment and to make recommendations

for adjustments. the accelerated delivery of the program may have been a disincentive in that it required courses to be taught during

the day. future cohorts will run over the course of a full year and will correspond to the traditional semester format. further, courses

will be offered in the evenings in the hope that they may be more attractive to students who work full-time. recruitment efforts are on-

going and include media exposure events, as well as plans to bolster enrollment through partnerships with regional community 

colleges, including pending articulations, close to finalization, with erie and Genesee Community Colleges. a new cohort is expected

to begin in 2016. 
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Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014

Brooklyn 59 76 35 55 46

Onsite (Amherst) 1 2 2 4 6



CERTiFiCATE pROgRAmS SERviNg BOTh FuLL- AND pART-TimE STuDENTS

over the years, daemen College has offered a number of postsecondary certificates targeted to adult, non-degree, part-time popula-

tions. these certificate programs often mirrored degree programs and certified that a person had earned academic credit for studying a

specific topic. Certificate programs are developed following market and workforce analysis, approved through the educational policy

Committee, and assessed in the same manner as degree programs; each also articulates student learning goals and outcomes. each of

the accelerated undergraduate certificate programs (accounting, paralegal studies, and Visual effects training) provides sequenced

courses in a specialized topic. We have observed that certificate programs do less to increase enrollment than to offer opportunities for

current students to enhance their credentials and employment prospects by completing a certificate along with their degree (appendix

3.4 - Certificates earned Between 2008 and 2014 by enrollment to earn Certificate alone or added as part of a degree program [13]).

our 28 credit hour Certificate in paralegal studies is modeled on our B.s. in paralegal studies and is a post-baccalaureate certifi-

cate intended for working adults. annual enrollment has been a modest five to six students since inception in 2009 and this low enroll-

ment has prompted a reduction in tuition as a means to enhance recruitment. the self-study process yielded a suggestion that the

College explore a more practice-oriented, intensive, and less costly seven-week program, similar to that offered at two peer institutions

in Western New york.

the paralegal studies program (baccalaureate and certificate) is directed by a licensed, practicing attorney who also teaches in the

program along with other practicing local attorneys, a City Court judge, and several litigators from the New york state attorney 

General’s office. all program faculty sit on the 20-member advisory Committee established during the program's launch in compli-

ance with american Bar association regulations and to ensure that the program continues to meet the demands of the market place.

the advisory Committee is exploring market feasibility for a paralegal Certificate in Brooklyn, noting that paralegal is one of the

fastest growing careers nationally, with the u.s. Bureau of labor statistics projecting paralegal and legal assistant jobs to grow 

17 percent from 2012-2022 (www.bls.gov/ooh/legal/paralegals-and-legal-assistants.htm#tab-6).

daemen offers four advanced certificates at the graduate level: Nursing executive leadership (post-baccalaureate); Nursing 

education (post-master’s); adult-Gerontology primary Care Nurse practitioner (post-master’s); and partners in Health for people 

with disabilities (post-baccalaureate). the 12-credit hour advanced Certificate in Nursing education is offered as a post-master’s 

certification and is available to nurses who minimally possess a master of science in Nursing degree. the certification meets the

workforce needs of nurses who are employed in nursing education positions but lack nursing education academic preparation. Nursing

executive leadership is a 24 credit hour advanced Certificate conceived through a creative collaboration between our Nursing and

executive leadership & Change departments. the certification is offered as an abridged version of the master of science in Nursing

executive leadership and enrolls cohorts of nurses from Western New york’s Kaleida Health system who possess a minimum of a

Bachelor of science in Nursing degree and are desirous of enhancing their knowledge and managerial skills in nursing leadership.
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should these students wish to continue, they can move seamlessly from the certificate program into our ms in Nursing executive

leadership.

ACCELERATED DEgREE pROgRAmS

daemen offers two accelerated degree programs, both in Nursing: 1) a Nursing rN to ms accelerated degree program and 2) an 

rN to ms accelerated program for nurses seeking the adult-gerontology ms degree. the first of these programs evaluates experience

derived from work and assigns credit based upon review and evaluation by Nursing department faculty.

the Nursing rN to ms accelerated degree program affords registered nurses with a non-nursing baccalaureate degree the ability

to attain advanced standing in the nursing graduate program by documenting their achievement of identified baccalaureate nursing 

competencies through a process of academic transcript and resume review, and a personal interview with the nursing faculty. Nursing

department faculty review records to evaluate the applicant’s mastery of five baccalaureate competencies which have been deemed

foundational for nursing graduate study. similarly, the rN to ms accelerated program in Nursing is designed for associate degree 

and diploma prepared nurses interested in pursuing the adult-gerontology primary care nurse practitioner ms degree. a Gpa of 3.25 

or higher is required. as with the rN to ms accelerated degree program, faculty members from the Nursing department evaluate 

applicants’ records to determine course of study (document room 65 - Nursing accelerated programs [7,11,13]).

ExpERiENTiAL LEARNiNg

daemen College awards credit for experiential learning in the areas of service learning, study abroad, internships, and in one of its 

accelerated degree programs as described above. there is considerable variation in the approach to evaluating student learning within

each of these areas, as discussed below. 

STuDy ABROAD

daemen students earn credit for experiential learning through several forms of international coursework: traditional study-abroad

courses taken through established programs offered by other colleges and universities; study-abroad courses in several countries

taught by daemen faculty who accompany and teach on site, with length of stay ranging from one week to one month; and interna-

tional service learning that is either a component of a course taught abroad or a component of a course taught on the daemen campus.

students may also arrange to complete independent study coursework with a daemen faculty member during international travel.

the Global programs office is the point of contact for students interested in study abroad opportunities. Between fall 2010 and

spring 2014, the number of students studying abroad has slowly but steadily increased, ranging from 63 to 90 annually (305 total 
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students), with over 25 countries represented (document room 66 - open doors report [1,8,9,13]). of the 305 students who took 

part in study abroad opportunities, 72% took part in internships, volunteer, or work/research abroad. Between fall 2014 and summer

2015, 96 daemen students - an all-time high - studied abroad in 12 countries in placements that included short-term, January term,

summer, and semester-long offerings. the range of placements included six providers, eight university partnerships, and six faculty-

led programs. 

for students who take courses through study-abroad programs operated by other colleges or universities, the institution of record is 

responsible for the academic integrity of the program offered. Courses taken during the exchange are accepted as transfer credit by

daemen. for independent studies with daemen faculty, the faculty member determines the academic components and assignments 

required for students to earn credit. such work is then assessed by the supervising faculty member.

daemen study-abroad courses vary both in time spent abroad and in what is required from students. several courses require 

students to complete part of the class, or a partnering class (often taught the semester prior to travel) before traveling abroad, and 

faculty typically require students to write journals or complete other assignments that are then evaluated by the supervising faculty.

some, but not all, of these courses require pre-travel components, but most do not scaffold contextual or cross-cultural communication

elements into the curriculum prior to travel. some students are required to make presentations at academic festival and/or in the 

community in which they discuss their experiences and explain what they learned. 

iNTERNShipS

as a form of experiential learning, daemen internships integrate knowledge and theory from the classroom with practical 

application and skills development in a professional setting. students make invaluable connections in professional fields and with 

potential future employers. daemen is part of the College Central Network, which enables provision of a prompt, comprehensive array

of services related to internships. students register for credit-bearing Career field experiences, with requirements determined by the

faculty member in the student’s academic department. students can also complete a semester-long, 15-credit-hour internship that 

includes classroom instruction and internship supervision through the Washington internship institute (Wii). Wii staff members

arrange placements, verify internship hours, and assess student work in collaboration with supervising personnel at the internship sites.

daemen students can also complete international internships arranged through the Global programs office. Grades for internships

are collaboratively determined by the career services advisor (50%), site supervisor (25%) and the faculty project coordinator (25%) in 

accordance with the expectations delineated by the supervising faculty member at the beginning of the internship.
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SERviCE LEARNiNg

daemen’s commitment to service, outreach, and civic engagement is woven into the fabric of the campus culture, Core Curriculum,

and service-oriented majors. it is articulated in our mission statement & 2012 strategic plan and manifested in the breadth of activities

in which students and faculty participate both locally and globally. service and civic engagement efforts are supported through the 

office of service learning, the Center for sustainable Communities & Civic engagement (CsCCe), and the thomas reynolds Center

for special education and after-school programs.

strategic plan Goal area i states, in part, that “the College will build upon its existing, mission-centered strengths in service 

learning and other forms of experiential learning by intentionally increasing opportunities for out-of-classroom experiences that foster

global competency and service to the global community, both internationally and locally, e.g., among Buffalo’s large and diverse

refugee population” (appendix 1.2 - daemen College strategic plan 2012 [1-14], p. 9). Goals projected in the 2012 strategic plan for

completion by 2016-2017 were achieved in 2012-2013; e.g., increased work with refugee youth and adults from 50 to 70 students; and 

growth in globally-focused service-learning placements from 6 to 9 was met in 2013-14 (document room 21 - strategic plan 

tracking dashboard [1,2,7,8]). daemen's outreach efforts across the West side of Buffalo currently extend to 150 or more refugee

youth and adults. locally, four service-learning sites with a refugee focus have been added. Globally, six students traveled to poland

during summer 2013 for an inaugural outreach activity that included restoration of an historic Jewish cemetery; subsequent trips to

this locale are continuing under the guidance of History faculty.

Because of its central role in the Core Curriculum, service learning (sl) is the category of experiential learning at daemen 

involving the most students. all undergraduates, with the exception of transfer students entering with a degree, are required to 

complete three credit hours in sl (45-60 clock hours depending on supplemental curricula); most students also use this sl credit to

fulfill the Civic responsibility competency in the Core. for each credit hour awarded, students must complete 20 hours of community

service for a total of three credit hours - i.e., 60 service hours. most students fulfill the sl requirement through placements among 

our nearly 50 community partners in some of Buffalo’s most impoverished neighborhoods (seneca-Babcock, West side, and fillmore 

Corridor), but students can also fulfill the sl requirement by working as peer mentors for iNd 101 courses on campus or through

study abroad experiences led by daemen faculty members. in 2014, for example, daemen students engaged in service learning in

poland, the dominican republic, and uganda. students may also take one-credit “sl add-on” courses offered in conjunction with

partner courses (e.g., sW 218 introduction to social Work). the long-term presence of the Western New york service learning 

Coalition (WNyslC) on daemen’s campus (through 2013) provided considerable resources to train faculty interested in developing

service learning (sl) courses.
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the College’s wide range of sl courses (approximately 15-20 each semester) exhibit considerable variation in requirements for 

earning credit. for students placed with community groups, the representatives of partnering organizations document the hours of

service and supervise student work completed on site. 

student learning is assessed primarily through students’ self-reflective essays. these essays and other student work are evaluated

by the daemen faculty and staff members who teach the sl courses. sl courses offered to fulfill the Civic responsibility competency 

require the inclusion of self-reflective essays, weekly/semester journaling, video or audio taped presentations, or other creative 

documents that articulate the level of connection achieved by students, whether individually or as part of a cohort, with their service

site and those they served. Courses offering add-on credit for service experiences are also required to connect the sl component to 

the course content to help students master course concepts. 

However, the amount of academic content (assigned readings, contextualization of social, political, and economic issues, etc.) has 

varied, both among stand-alone sl courses taught on campus and through international sl. for example, in pHi/rel 232 learning

through service, the College’s inaugural service learning course, developed and taught by a faculty member now deceased, assigned

readings were not part of the syllabus; student learning was assessed primarily through self-reflective essays. a transcript analysis of

137 may 2010 daemen graduates who started as freshmen under the competency-based Core Curriculum revealed that this single

course (taught by its founding instructor) was the most popular course used to fulfill students’ Civic responsibility competency and

service learning requirement. of all service learning courses completed by these students (who may have completed more than 

one) 32.8% were pHi/rel 232. similarly, this course comprised 23% of all Civic responsibility courses taken by these students

(document room 67 - 2010 may Graduates transcripts analysis: Completion of daemen Core Curriculum [12,13,14]). By contrast,

other sl courses, such as theater as outreach and refugee studies, included reading assignments and assessment of additional 

written, oral, or performative assignments in addition to self-reflection. (it should be noted that the faculty member now responsible

for pHi/rel 232 is making changes to the syllabus, including incorporation of assigned readings.) indeed, in fall 2015, a group of

faculty who are involved in the delivery of service learning courses began meeting with a view to establishing common expectations

and guidelines for assessment of the sl courses.

inconsistency of requirements and assessment of student learning has also been evident in international sl courses. some interna-

tional sl courses integrate sl with academic content either in coursework that students take prior to travel (e.g., health education in

uganda; Hope for tomorrow medical mission to Haiti), or the sl field work is integrated with academic content during a month-long

study-abroad course (e.g., poland). some programs, such as a January 2014 trip to dominican republic, feature cultural immersion

with students living with host families, while others (physician assistant service trips to dominican republic) do not.
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the association of american Colleges and universities (aaC&u) Civic engagement rubric is used to evaluate sl’s Civic respon-

sibility competency. daemen adopted this rubric in order to evaluate the degree to which students are: “working to make a difference

in the civic life of our communities and developing the combination of knowledge, skills, values and motivation to make that differ-

ence” (excerpted from Civic responsibility and Higher education, ed. ehrlich, oryx press, 2000, preface, page vi.). (the aaC&u

rubric for Civic engagement is linked from daemen’s Core assessment website: document room 31 - Core Curriculum assessment

Website [7,12,14]). service-learning faculty embed these indicators in course syllabi as a means to assess student learning outcomes. 

evidence of student achievement assessed using the rubric may include self-reflective narratives and essays. this is similar to a

2008 daemen faculty-designed Civic responsibility rubric. evidence of student achievement included: self-reflective narratives for

service learning Course; self-reflective narratives in portfolio; recorded service learning hours on file for students; essays in political

science, social work or related courses (document room 68 - daemen Civic responsibility rubric 2008 [12,13,14]).

assessment instruments have assisted faculty in identifying student learning outcomes and competencies, as well as addressing 

potential problems at partnership sites and implementing programmatic changes. assessment data has been used to procure grants, 

establish new program components, determine necessary human and financial resources for future program success, and improve the

overall service learning effort and related partnerships. table 3.13 illustrates student participation in local/global service-learning over

the past four academic years.       

TABLE 3.13: DAEmEN SERviCE-LEARNiNg STuDENT OuTCOmES

mOviNg STuDENTS TOwARD A gREATER SENSE OF CiviC RESpONSiBiLiTy

daemen College's June 2011 periodic review report highlighted the role of civic responsibility and service at the institution. 

over the past four years, the breadth and depth of community engagement activity on campus, specifically related to new course 
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2011-2012 2012-2013 2013-2014 2014-2015

Number of students successfully completing 
60 hours of service in local and global 
communities

395 402 364 378

Number of service hours completed annually 23,700 24,120 21,840 22,680

Course/service completion rate 98% 99% 99% 99%
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development, faculty teaching, and research has cascaded (e.g., new courses: paralegal studies for refugee adults; environmental 

education in the Community). daemen faculty have formed small cohorts to lead service initiatives locally and globally. daemen 

College has earned national recognition of its strong commitment to civic engagement and service with its designation as a Carnegie

Classified institution of Higher education for Civic engagement (until 2025). in 2014, the College was named to the u.s. president’s

Higher education Honor roll for Community service for the seventh consecutive year. Both of these recognitions place significant

value on student outcomes achieved through service related academic activities that are intended to help students think beyond their

own reality, gain a more global perspective, and develop a lifelong commitment to helping those in need (document room 69 -

Carnegie reclassification application [1,13]; document room 70 - daemen College 2015 partnership Grid [1,13]).

in the 2015 Nsse survey, 61% of seniors reported that their experience at daemen “contributed ‘quite a bit’ or ‘very much’ to

[their] knowledge, skills, and personal development in “being an informed and active citizen” (document room 71 - Nsse results

[7,12,13,14]).              

DEvELOpmENTAL COuRSES FOR ACADEmiCALLy uNDERpREpARED STuDENTS

Non-credit-bearing classes offered to help underprepared students remedy deficiencies in skills necessary for success in college level

work are: Basic math (mtH 97), Basic rhetoric (Cmp 97), and essential reading skills (eNG 91). the departments of mathematics

and english conduct assessments to ensure that students are placed in appropriate courses and that they receive supplemental instruc-

tion where needed. students identified as underprepared for college-level mathematics are placed in mtH 97. mtH 97 courses are

also supported by the department's math lab, which is open to all students seeking help in mathematics. students in Writing intensive

classes whose diagnostic assessments suggest inadequate writing skills are referred to the learning Center for more support through-

out the semester. in 2014, the english department created a special section of Cmp 101 for borderline students (students who did not

require Cmp 97 but may struggle in Cmp 101), which is taught by an instructor who has a strong background working with develop-

mental readers and writers. in the spring 2015 semester, knowing that students from the developmental courses would be enrolled in

Cmp 101, the english department offered additional professional coaching to Cmp 101 students.
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SuggESTiONS

• develop a mechanism to identify u.s.-educated english language learners.

• investigate the feasibility of extending the availability of it help-desk services.

• follow through with review by faculty of differences in requirements among service learning course offerings to establish 

guidelines for consistency.

RECOmmENDATiONS  

• it should continue to explore options for a new portal system that will provide students with one central location to access 

essential information and resources and enhance the learning and living community.

• the College should identify and continue to implement more effective ways to reconcile its commitment to increase international 

and domestic enrollment of english language learners with its current level of esl instruction and co-curricular support.
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ChApTER 4: RigOROuS EDuCATiON FOR ThE 21ST CENTuRy

this chapter encompasses four standards of excellence relevant to daemen’s commitment to, and diligence in, achieving an 

appropriate integration of professional preparation and a rigorous education strongly grounded in the liberal arts tradition: standard 

10 (faculty), 11 (educational offerings), 12 (General education), and 14 (assessment of student learning). the self-study focused 

on the strengths and challenges of our competency-based Core Curriculum, considered the level of resources needed to adequately

support a diverse and scholarly faculty, and examined the effectiveness of our student learning assessments. particular attention was

given to our efforts to improve student writing.

STANDARD 10: FACuLTy 

OvERviEw

With a 13:1 student to faculty ratio (fall 2014), we are able to foster and sustain both a supportive learning environment and an 

academically rigorous curriculum. the division of academic affairs promotes and supports the teaching excellence of its 289 

full- and part-time faculty (fall 2014) by providing mentoring, professional development opportunities, and other pertinent resources.

Central to the development of faculty as teachers is the Center for excellence in teaching & learning (Cetl). Created in 2011, the

Center supports the integration of technology in the classroom, the development of high impact pedagogical initiatives, and the 

effective use of assessment of student learning, while showcasing daemen’s commitment to teaching both undergraduate and graduate

learners. this institutional commitment to excellence in teaching is encouraged through daemen's mission which states: “at the heart

of daemen's integrated learning experience (which recognizes equal value in liberal arts and professional programs) is the relationship

that can develop between the College’s faculty and its students. . . . assisted by a supportive faculty, daemen students are encouraged

to pursue goals beyond their initial expectations, to respond to academic challenges and to develop habits of mind that enrich their

lives and their community” (appendix 1.1 - daemen College mission statement [1-14]).

FACuLTy AppOiNTmENT, TENuRE, AND pROmOTiON

the daemen College faculty Handbook outlines standard procedures for faculty appointment (section Vi), evaluation (section

Vii), tenure (section X), promotion (section Xi), and appeal of denial of tenure (section X). as the representative body of the faculty,

the faculty senate ensures that the policies and procedures outlined in the faculty Handbook are followed and, where necessary,

adapted or changed (document room 04 - faculty Handbook [4,5,6,10]).
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among the significant changes made over the past ten years, the senate now requires each department to develop and submit 

discipline-specific guidelines for scholarship. these guidelines are furnished to all new faculty and referenced regularly during the

process of annual evaluation of tenure-track faculty. the guidelines ultimately provide context for the institutional promotion &

tenure Committee in its deliberations. search committees for hires in new programs are not approved until scholarship guidelines are

intact. in order to ensure thorough and balanced evaluation of new faculty, departments with fewer than three full-time faculty mem-

bers have departmental personnel committees where non-department faculty also serve as part of the evaluation team. the senate has

also revised the timeline for tenure application to allow for a “stopping the clock” provision. faculty had expressed concern regarding

the timeline for promotion and tenure when serious situations make it difficult to complete the requirements for promotion or tenure

within the traditional timeframe. the faculty Handbook now states that a qualified candidate for tenure can request an extension of 

up to two years if such circumstances warrant.

appeal processes have been revised by the senate. the appeal and review Committee, which addressed only appeals of denial of

tenure, has been redefined as the faculty review Committee and now also reviews appeals regarding termination of faculty for cause,

discipline of faculty, and disputes regarding interpretation and application of the Handbook.

TABLE 4.1: pROmOTiON AND TENuRE STATiSTiCS 2008 - 2014

A&S = Arts & Sciences, HHS = Health & Human Services, P&T = Promotion and Tenure

While the primary responsibility for recruiting and hiring faculty lies with the individual departments, the College administration

has the responsibility, upon request by a department, to provide support and advice on prospective candidates. 
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Academic
year

A&S
Applications
Promotion

A&S
Applicants

Tenure

A&S
Applicants

P&T

HHS
Applicants
Promotion

HHS 
Applicants

Tenure

HHS
Applicants

P&T

Number
Approved

Number
Declined

2008-09 3 1 2 5 1

2009-10 1 2 1 1 5

2010-11 1 3 4

2011-12 1 2 1 2 6

2012-13 1 3 4

2013-14 2 1 2 1



ADjuNCT FACuLTy

employment policies and practices are purposefully developed and communicated for part-time faculty in a similar manner as 

they are for full-time faculty. the daemen College part-time faculty Handbook provides adjunct faculty with relevant information 

regarding daemen’s policies, expectations, and resources (document room 17 - part-time faculty Handbook [6,10]). New part-time

faculty also participate in an orientation, receive oversight from department colleagues, and may participate in the majority of 

professional development opportunities provided by the institution.

Hiring for part-time positions is typically managed by the department chair, in consultation with full-time faculty members of the 

department. they determine the need for additional part-time faculty for the coming academic year and the chair submits a written 

request, with rationale, for the new hire(s) to the divisional dean. the rationale is supported by workload and planned new academic

initiatives for the department. this proposal is subsequently reviewed by the divisional dean and brought to the Vpaa as part of the

budget planning process. upon approval, the Chair develops a posting for the part-time position for dissemination by the Human 

resources (Hr) office. 

Hiring of adjuncts is, in most circumstances, the responsibility of the department chair, with administrative coordination through

the Hr office. positions are advertised on the daemen website and in select publications and online venues, locally and sometimes 

regionally. applications are submitted online through applicantpro and available as they arrive for the department’s perusal. in 

instances when an adjunct faculty member is needed promptly, the department chair may be permitted to contact potential candidates

directly and make a selection. this may occur when additional class sections are necessary due to increased student enrollment or in

situations where a faculty member is unable to teach because of a leave of absence or other separation from the College. Certain 

programs such as physician assistant and athletic training maintain a list of potential adjunct faculty with expertise in specific areas.

FACuLTy ORiENTATiON

prior to the start of the fall semester, new faculty attend a two-day orientation co-sponsored by the Hr office and the Center for 

excellence in teaching & learning (Cetl) (document room 72 - 2015 New faculty orientation assessment results and agenda

[7,10]). New faculty orientation includes presentations from key administrators, a campus information fair during which new faculty

visit tables featuring a variety of institutional support areas ranging from academic Grants & sponsored programs to the Bookstore

and the student success Center. New faculty tour the library and take part in a hands-on workshop on instructional technology. a 

second day of orientation addresses teaching and learning strategies with a focus on high impact pedagogies, course design, and 

instructional technologies, and concludes with a reception at the president’s home. 
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the orientation format and agenda have been modified slightly each year, based on participant evaluations. for example, the cam-

pus information fair was created in response to assessment feedback indicating that participants would welcome a change from back-

to-back presentations from each office. on the 2015 New faculty orientation assessment, all participating faculty reported that they

would recommend the orientation to others.

since 2011, in an effort to welcome and prepare part-time faculty to teach at daemen, the Cetl and the office of it have 

collaborated to co-sponsor an orientation for adjunct faculty in both august and January. Cetl and it staff liaise with department

chairs to reach out to newly hired adjuncts. these three-hour evening sessions, with dinner provided, focus on campus technology, 

including Webadvisor and Blackboard, as well as the resources offered by the student success Center, including disability services.

all part-time faculty who attended orientation in august 2015 reported that they would recommend the orientation to other new 

adjunct faculty (document room 73 - 2015 technology orientation for adjunct faculty assessment results and agenda [7,10]).

NEw FACuLTy mENTOR pROgRAm pROviDES COLLEgiAL guiDANCE

the pairing of a new faculty member with a senior faculty mentor from outside his or her department takes place after New faculty

orientation. the New faculty mentor program, coordinated by a committee of senior faculty members, was initiated by the faculty

senate in fall 2012 to support new faculty retention and development. mentors and mentees meet regularly to discuss topics such as

annual evaluation, promotion and tenure, professional goals (and their alignment with department needs and campus culture), develop-

ing leadership skills and responsibilities, developing teaching strategies, research and publication, and service to the College and the

community. since the program’s inception in 2011, ten to twelve mentor/mentee pairs have participated in the program each year

(table 4.2).

TABLE 4.2: NEw FACuLTy mENTOR pROgRAm pARTiCipATiON

Participants may be included in multiple years
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Faculty Mentors and Mentees
(n = total number of particpants)

year

222011-2012

222012-2013

242013-2014

242014-2015

202015-2016
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the New faculty mentor committee also oversees the faculty research seminar. ongoing faculty research is encouraged at 

daemen; all faculty, new faculty in particular, are invited to present their research to campus colleagues through the faculty research

seminar which occurs throughout the academic year, typically three times per semester. 

the introduction in 2015 of the academic rank of distinguished professor enables daemen College to honor individual faculty 

members who have achieved singular distinction in their scholarly disciplines as well as in service to the College, their discipline, and

society at large. to be eligible for promotion to distinguished professor, a candidate must hold the rank of professor and must have

achieved high distinction in scholarship and also in teaching and/or service.    

uSE OF RESOuRCES TO pREpARE FACuLTy AS SChOLARS AND EDuCATORS

the Center for excellence in teaching & learning provides professional development opportunities for faculty, sharing current 

research on how students learn and on innovative teaching methods to encourage student success. Highlights include the annual

learning & teaching symposium where a national figure is invited to conduct a workshop for faculty, complemented by concurrent

sessions on teaching, featuring presentations by daemen faculty.

ongoing Cetl events include the fireside Chat and spotlight on teaching series, along with teaching Circles - informal 

discussion groups of both new and continuing faculty on the joys and challenges of teaching. faculty also benefit from professional

development through the office of instructional technology (it), which offers the annual Byte of technology and taste of 

technology symposia (also open to administrators and staff) which introduce technological innovations at daemen and provide 

workshops on instructional and other technologies. 

on-campus professional development events and pedagogical and technology support are available to both full and part-time fac-

ulty. the office of academic affairs and the Cetl provide resources for full-time faculty to attend regional and national conferences

on teaching, learning, and assessment. in the 2013-14 academic year, faculty spent, on average, 10-15 hours on faculty development,

with the College committing supporting resources of over $1,000 per full-time faculty member (document room 74 - faculty 

professional development offerings & participation [7,10]).    

EvALuATiON AND RESOuRCE ALLOCATiONS REFLECT COmmiTmENT TO FACuLTy DEvELOpmENT

systematic evaluation of full-time faculty follows the procedures outlined in the faculty Handbook (section Vii), with non-tenured

faculty reviewed annually and tenured faculty reviewed every three years. reviews include a faculty self-evaluation (which includes

specific goals and plans for continued improvement), an evaluation by the department chair, and a review by the divisional dean. 

all reviews are submitted to the Vpaa, and include an assessment of faculty performance in the following areas: 1) teaching; 2) 
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availability and commitment to students outside the classroom; 3) professional contributions: publications, papers, exhibitions, public

lectures, and continued academic growth; 4) community activities; and 5) availability for college activities.

the Faculty Handbook details awards available to faculty for sabbaticals, reassigned time for research during fall and spring 

semesters, and stipends for summer research, including criteria, procedures, and the supporting documents required. faculty may 

also apply for travel and research funding from the faculty travel and faculty research Committees, respectively, to offset travel

costs associated with professional conferences and research expenses (table 4.3). 

the College currently allocates $12,000 per academic year to the faculty research Committee and $30,000 to the travel 

Committee. these monies are available to all full-time faculty not otherwise served by departmental travel and/or research budgets in

professional programs subject to program accreditation requirements (funding for which currently totals nearly $100,000 per year). 

in addition, president olson recently announced that 25% of all indirect cost recovery from grants would be made available 

directly to academic affairs to support faculty development. the amount made available for the 2014-15 academic year was $19,455.

TABLE 4.3: FACuLTy TRAvEL AND FACuLTy RESEARCh COmmiTTEE DiSTRiBuTiONS

all daemen faculty administer course evaluations in all courses taught each semester. Course evaluation results at daemen are

made available on the daemen internal website (https://my.daemen.edu/course_evals/choose.php), and all student comments are 

reviewed by the associate Vice president for academic affairs, as well as by academic department chairs. daemen faculty voted in

2012 to adopt idea Center student ratings of instruction as a part of the overall faculty evaluation process to replace the existing 

locally designed course evaluation forms. senate generated a cost projection for implementation and the Vpaa included the idea 

ratings in the 2013 budget, with the new student ratings of instruction system implemented in fall 2013 (document room 75 - faculty

senate annual report 2012-13 [4,7,10]). paper forms were implemented in most courses, with an online ratings form available for 

online courses.

in response to some challenges during the initial year of implementing a significantly different evaluation system, additional 

professional development was provided in 2014-15, beginning with an on-site workshop in the fall given by a senior education 

officer from the idea Center. in february 2015, a representative from the Cetl and a faculty member attended an idea Center
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year Travel
Expenses

# of Travel
Distributions

Research
Expenses

# of Research
Distributions

2011-2012 $28,664.28 $12,861.34 728

$29,250.77 $11,916.13 726

$32,766.22 $10,892.72 827

2012-2013

2013-2014

https://my.daemen.edu/course_evals/choose.php
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users Conference and upon return offered a series of workshops on aligning idea form objectives with course learning objectives and

on interpreting idea ratings results. 

at faculty senate and in a faculty forum, faculty deliberated a move from paper forms to the fully online idea ratings of 

instruction to reduce costs and paper use (document room 76 - faculty senate minutes of march 17, 2015 [4,7,10]). With a focus 

on maintaining student response rates in an online format, the Vpaa convened a faculty and staff committee in fall 2015 to plan for

effective implementation of the online option. the online format will reduce the turnaround time for results by over two months, 

providing faculty with prompt feedback as well as links to strategies on the idea Center website for instructional improvement.

FACuLTy iNSTRuCTiON TRENDS

the standard aaup definition for instructional faculty is personnel with faculty status whose regular assignment is instruction. 

part-time instructors include those hired to teach one or more courses on a contingent basis, and also administrators/staff who teach

one or more non-clinical courses. faculty trend data indicate an increase of 62.7% in the number of full-time faculty at daemen in fall

2014 (135) compared to fall 2005 (83). in the same period, the number of part-time faculty decreased 10.5%. table 4.4 provides an

overview of instructional trends since 2005. for departments subject to program accreditation, there are typically stipulations 

regarding the ratio of full- to part-time faculty; in the Health & Human services division, the dean and department chairs monitor 

the ratio of full-time to part-time faculty in accredited programs to ensure the curriculum is delivered primarily by full-time and 

tenure track faculty.
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TABLE 4.4: TRENDS iN iNSTRuCTiONAL FACuLTy FALL 2005-FALL 2014

*terminal degree = highest degree in a field
**f/t = full time, p/t = part time, fte = full time equivalent

the College continues to recognize the unique value of adjuncts and non-tenure track faculty as experts in their fields. for 

example, modern language students are learning from native speaking adjunct professors in spanish and Chinese. through the 

english department, designated entering students are instructed in writing by adjunct professors who specialize in developmental writ-

ing skills. the Visual and performing arts department hires artists as part-time instructors for introductory courses in the foundational

section to enhance student education in areas such as figure drawing and illustration. the Global and local sustainability department

uses adjunct instructors to integrate real-world examples in courses.

in other departments, concerns have been raised about the need for full-time faculty to teach gateway courses that are critical to 

student retention. the mathematics department, for example, observed in their 2012 program review report that part-time faculty

were not always prepared to address student learning and academic preparation issues (document room 77 - 2012-13 mathematics
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Fall

Full-time
(FT)

Faculty

Part-time
(PT)

Faculty

FT-PT
Faculty
Ratio

FT as
Percent of

Total
Faculty

Full-time
Equivalent

FTE
Faculty

Tenured
Faculty

Doctorate or
Terminal 
Degree*

% F/T               % P/T

2005 83 172 48 32.5% 71% 22% 140 45

2006 85 184 46 31.6% 77% 18% 146 43

2007 88 187 47 32.0% 76% 14% 150 45

2008 99 170 58 36.8% 77% 21% 156 50

2009 100 158 63 38.8% 80% 21% 153 55

2010 111 178 62 38.4% 76% 20% 170 54

2011 119 172 69 42.3% 73% 22% 176 55

2012 122 153 80 44.4% 76% 24% 173 59

2013 132 138 96 48.9% 81% 30% 178 59

2014 135 154 88 46.7% 76% 17% 186 44

https://docs.google.com/a/daemen.edu/viewer?a=v&pid=sites&srcid=ZGFlbWVuLmVkdXxtaWRkbGVzdGF0ZXN8Z3g6MzZmZTA3NjgwMzIxNjIxMA


program review report [7,10,11,14]). this resulted in the hiring of an additional full-time faculty member in mathematics in 2014 

to address this concern.

NON-TENuRE TRACk iNSTRuCTORS

full-time faculty may be appointed to a tenure-track or non-tenure-track position. in recent years, daemen has seen an increase 

in instructional positions that are non-tenure-track and faculty classified as “clinical,” as well as full-time instructional positions 

designated as “appointed.” the faculty Handbook (section iV, a) states that full-time, non-tenure track positions will not exceed 

15% of the total full-time faculty of the College; however, these various types of instructional positions currently comprise 24% of

the total de facto full-time faculty, as determined by the faculty senate subcommittee working to clarify this matter. unlike tenured

and non-tenured positions, the Faculty Handbook lacks clear language to define these positions or identify the rights and responsibili-

ties of those occupying them. the faculty senate subcommittee is gathering information regarding these types of appointments with 

a view to crafting clear policies, rights, roles, and responsibilities for these valued members of the daemen community.

on a related point, while every academic department is overseen by a department chair, some degree programs are led by “program

directors” within departments, such as ms public Health (Health Care studies department), msW (sociology and social Work 

department), and paralegal studies (accounting and Business administration department). While the faculty Handbook outlines 

the duties and responsibilities of department chairs, the role of a program director is not defined.

iDENTiFyiNg FACuLTy RESOuRCE NEEDS

development of new graduate programs has created a need for additional faculty resources to sustain the undergraduate curriculum.

recent program growth in physician assistant, physical therapy and nursing has necessitated hires in those academic departments. the

five-year program review process has allowed the College to identify specific demands that the growing graduate programs also place

on other academic departments providing foundation courses. an example of resource allocation to the undergraduate programs that

provide foundation courses is the addition of courses and faculty in natural sciences, psychology, philosophy, and mathematics to meet

the needs of these growing programs in the Health & Human services division. as new programs develop and existing ones grow, the

College is using the annual assessment process along with academic program review to ensure that resources are properly allocated

and that our undergraduate and graduate programs complement and enrich each other.    
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STANDARD 12: gENERAL EDuCATiON

OvERviEw

this section of daemen’s self-study report focuses on the topic that is arguably the College’s most ‘live” issue at the present time

- ongoing debate concerning the Core Curriculum and its relationship to the College’s mission and institutional identity. as noted in

Chapter 1, there is active discussion among the daemen faculty as to whether the current structure of the competency-based Core is 

an improvement on our previous distributive Core model. some faculty encourage consideration of other possible models. While 

our self-study charge questions were designed to examine the effectiveness of the Core with respect to student learning and 

preparation, they did not speak to the efficiency of the delivery of the Core. the self-study process has shown us that this too is an 

important question which is integrally related to workload allocation, overload pay, and equity and diversity. are we effectively 

utilizing our liberal arts faculty as the primary engine for the delivery of the Core Curriculum? are our students graduating with the

breadth of knowledge necessary to be informed, active citizens of the world? does satisfying the Core requirements demonstrate 

mastery of the relevant competency or are students simply “checking the box”?

By way of introduction to the topic, it is of course necessary to know what the current Core comprises. table 4.5 provides an

overview of the Core curriculum requirements and they are further enumerated in the undergraduate College Catalog.

TABLE 4.5: CORE CuRRiCuLum REquiREmENTS
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45 credits (at least nine credit hours must be taken at the 300-400 level).
Core requirements may be satisfied anywhere in the student’s program.

i. approved Core course work 
outside the major

3 credit hours in each of the 7 competenciesii. Core Competencies
• affective awareness
• Civic responsibility
• Communication skills
• Contextual integration
• Critical thinking and Creative 

problem solving
• information literacy
• moral and ethical discernment

Students required to successfully completeCore Requirements



Additional detail is available in Document Room 12 - Undergraduate Catalog [6,8,11,12,14].

in addition to the Catalog description, Core goals and requirements are referenced on the website, in admissions literature, and on 

departmental fact sheets. Core competency learning objectives are articulated in the Core assessment plan (appendix 4.1 - Core 

assessment plan [11,12,14]). epC guidelines require that all proposals and syllabi for Core courses clearly list the competencies and

related learning objectives (los) on course proposals and syllabi (document room 78 - Core Course proposal template and sample

submissions [12]). students can track completion of Core requirements through individual student program evaluations prepared by

the registrar’s office. program evaluations are available to students and advisors online to inform the advising and course registration

process.

the College seeks to familiarize entering students with Core requirements in two primary ways. all incoming students attend a 

one-hour presentation on the competency-based Core at orientation. iNd 101, daemen’s first-year seminar, is a Core requirement for

all first-year students; its syllabus identifies the Core competencies and examines their significance through a set of common readings.

However, assessment of iNd 101 has shown that the degree to which the Core competencies are communicated and reinforced in iNd

101 varies from section to section. for example, a fall 2012 survey of 18 of the 21 course sections asked students to evaluate how

often the competencies were discussed in “traditional” vs. “pilot” sections, which had their own assigned readings and hence did not

follow the traditional model with common readings (document room 79 - fall 2012 iNd 101 student and instructor survey results

[7,12]). Ninety-three percent (93%) of students in traditional sections reported that the competencies were emphasized very often or
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two courses with a common theme: learning Community i (iNd 101 + linked course) and
learning Community ii (two linked courses)

iii. learning Communities

3 credit hoursiV. Quantitative literacy

3 credit hoursV. research and presentation

3 credit hours (a maximum of 9 credit hours in service learning courses are allowed as
part of the 45 credits in the core)

Vi. service learning

9 credit hours: Cmp101 english Composition (or its equivalent) (3 credit hours); and three
credits hours in addition to research and presentation, which is also writing intensive.

Vii. Writing intensive

Students required to successfully completeCore Requirements
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often. in the five pilot sections, 56% of students reported the same. the difference suggests that while the pilot sections may well have

their own merits and value, focus on the competencies themselves is perceived by students as being less deliberate.

in response to past concerns that students and even, in some cases, faculty were uncertain as to the Core requirements (document

room 80 - 2007 student panel - reflections on the first four years of the daemen Core Curriculum [7,12,14]), the College allocated

resources for regular workshops to ensure that faculty and staff effectively communicate, implement, and evaluate the Core curricu-

lum. the director of the Core Curriculum offers an annual workshop on advising about Core issues for new faculty either during their

orientation period or at the beginning of the fall semester. the College is aware of the continuing need to accurately and widely com-

municate information regarding Core requirements. 

assessment findings within the past five years have shown that the transition to the new Core has had some unforeseen conse-

quences with regard to the number of courses taken in the traditional liberal arts. for example, transcript analyses conducted in 2010

and 2012 raised concerns regarding the degree of immersion in the liberal arts and sciences and the consistency of Core engagement

experienced by students. for one, the analyses demonstrated that not all students complete the competencies. specifically, transfer 

students bringing in a significant number of credits may be required to complete only four of the seven competencies (document

room 67 - 2010 may Graduates transcripts analysis: Completion of daemen Core Curriculum [12,13,14]; appendix 4.2 - daemen

Coursework taken by those Who Graduated Between august 2012 and may 2013 [12,14]). a transcript analysis in progress on 

transfer students, discussed below, may provide further insight on this matter; however, we do know now that among transfer students

who graduated in 2012-2013, less than a third took a 200-level or higher composition course or History/political science course, 

less than a quarter took a Visual and performing arts course, and less than a tenth took a literature course at daemen. further, a 

comparison of these recent transcript analyses to those under the previous distributive Core indicated a significant decline in the 

number of students taking traditional humanities course work – namely in literature and history. 

there are conflicting interpretations regarding the intent and significance of references to the integration of professional education

and general education in the College mission statement. some believe that the mission’s emphasis lies in a traditional vision of the

liberal arts and their disciplinary content. others believe that the mission’s emphasis lies in a broader vision of the liberal arts, specifi-

cally one which associates daemen’s Core competencies with “qualities acquired through a liberal arts-based education.”

in may 2007, as part of assessing the experience of the inaugural cohort experiencing the then-new Core Curriculum, a panel of 

graduating students from the first entering cohort under the current Core were asked about the most significant competencies they had

developed during their learning at daemen College (document room 80 - 2007 student panel - reflections on the first four years of

the daemen Core Curriculum [7,12,14]). Communication skills were mentioned by a number of students, with Cmp 315 Writing for

the Health professions identified as a particularly significant course. other courses mentioned by student panelists as having a strong
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impact on their learning were a learning community course that required reading of challenging literary texts, a russian history

course, a research & presentation course in history, and an art history course. the common link among these courses was that 

students noted they were very challenging and required a lot of reading and reflection. the value of these courses to their learning 

was said to be significant. it seems that students looking back on their daemen experience do see the value of being challenged to

think at higher levels. this insight from the Core panel assessment led to the development of more 300 and 400 level Core courses and

to discussion of the need to develop courses in the major and programs which challenge students and whose value to the present day is

clearly visible.

another reason for developing more 300 and 400 level courses, particularly in the liberal arts, is that the 2010 Graduate transcript

analysis suggested that fewer students were enrolling in traditional liberal arts courses as part of their Core requirements. in the 

former distributive Core, two courses in history or political science and two courses in literature were required. the 2010 analysis 

of the Core revealed that students take, on average, less than one daemen course in these disciplines. a second analysis in 2012-13

confirmed this trend. an increase in students taking religion and philosophy courses was noted, however; whereas two courses were

required in the distributive Core, students take an average of 2.26 in the present Core. 

this concern led to submission of a proposal to the epC in fall 2014 by the dean of arts & sciences that would require that stu-

dents complete at least one literature course, one history course, and one religion or philosophy course. these requirements could be 

fulfilled concurrently with the competencies. the proposal was tabled for further discussion and is expected to be addressed again 

in the 2015-16 academic year.

it should be noted that the 2010 and 2012 transcript analyses mentioned above were designed for particular Core Curriculum 

assessment projects, and focused only on coursework that was taken at daemen College.  since many students transfer in coursework

from high school or another college, it is important to consider transfer coursework when assessing students’ educational experience.

in addition, transcript analysis that included a single year only may not capture courses offered in alternate years. a new transcript

analysis that includes transfer coursework, as well as three cohorts of students, is currently underway, with anticipated completion in

2016.

in addition to the question of whether the Core in its present form ensures sufficient exposure to the humanities, there is concern

among some faculty that the language used to describe our Core curriculum, developed well over a decade ago, is neither aligned 

with a consistent institutional vision, nor with more universal uses of key terms that have become increasingly common in recent

years. aligning these terms with a larger sense of mission and vision for education at the College is key to ongoing debates about 

the structure of general education at daemen.
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discussions of the Core and the College mission statement have suggested that it will likely be helpful to clarify what we mean by

competency-based learning (or skills-based learning) as our conceptualization differs from the use of the term “competency-based”

learning increasingly used by other institutions. the u.s. department of education, for example, defines competency-based learning

as learning based on non-classroom experience: “transitioning away from seat time, in favor of a structure that creates flexibility, 

allows students to progress as they demonstrate mastery of academic content, regardless of time, place, or pace of learning. Compe-

tency-based strategies provide flexibility in the way that credit can be earned or awarded, and provide students with personalized

learning opportunities” (www.ed.gov/oii-news/competency-based-learning-or-personalized-learning). similarly, the term “blended

curriculum,” used at daemen to refer to a strategy of blending of liberal arts and professional programs, is most often used elsewhere

to describe mixed classroom and online (or hybrid) delivery. as these concepts evolve and circulate in more global discussions of

higher education policy, it would be wise to revisit how our official publications define and communicate information regarding 

our Core philosophy, so as not to engage in anachronistic use of common terms.

the ongoing dialogue regarding the ideal structure of the Core has already proved beneficial in evoking active faculty engagement

with - and continuous improvement of - the general education curriculum. the Core Curriculum as originally launched in 2003 has 

already been refined in the following ways: a) the addition of a quantitative literacy requirement; b) the refinement of research and

presentation requirements; c) the analysis of scientific literacy; d) the redesign of the foundational first-year experience course; d) a

pending proposal for adding a humanities requirement; and e) the early discussion of moving the second learning Community from

the first year into the second year. We anticipate that our assessment efforts and continued faculty debate will result in further 

refinement and evolution of our general education requirements and that this refinement will be informed by larger educational 

trends and real-world demands.

A BROAD gENERAL EDuCATiON CuLTivATiNg ESSENTiAL SkiLLS

a set of learning outcomes for general education, articulated in the Core assessment plan and approved by the epC, describes what

students should know or be able to do through each of the seven Core competencies (table 4.6).
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TABLE 4.6: CORE CuRRiCuLum LEARNiNg OuTCOmES

Assessment methods for the learning objectives are available in Appendix 4.1 - Core Assessment Plan [11,12,14].
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• Critical thinking: evaluate issues, ideas, artifacts, and events before accepting or 
formulating an opinion or conclusions.

• Creative thinking: Combine or synthesize existing ideas, images, or expertise in 
original ways with the experience of thinking, reacting, and working in an imaginative 
way characterized by a high degree of innovation, divergent thinking, and risk taking

• problem solving: design, evaluate, and implement a strategy to answer an open-ended 
question or achieve a desired goal.

i. Critical thinking and Creative
problem solving

• Know when there is a need for information, to be able to identify, locate, evaluate, and 
effectively and responsibly use and share that information for the problem at hand. 
Know when a statement is in need of supporting citation.

ii. information literacy

• develop and express ideas in writing, learning to work in many genres and styles. it can 
involve working with many different writing technologies, and mixing texts, data, and 
images. Written communication abilities develop through iterative experiences across 
the curriculum.

• prepare purposeful presentation designed to increase knowledge, to foster understanding,
or to promote change in the listeners' attitudes, values, beliefs, or behaviors.

• develop the process of simultaneously extracting and constructing meaning through 
interaction and involvement with written language.

iii. Communication skills

• articulate a personal response to literary, performance, and visual arts and other 
phenomena in terms of formal elements and his or her own affective experience.

• recognize and evaluate values expressed in philosophical, political, artistic, and 
humanistic works.

iV. affective awareness

• assess own ethical values and the social context of problems, recognize ethical issues in
a variety of settings, think about how different ethical perspectives might be applied to 
ethical dilemmas and consider the ramifications of alternative actions.

V. moral and ethical discernment

• interpret events and relate works to their philosophical, historical, legal, social, political, 
or cultural context. interpret various phenomena using evidence from multiple sources.

Vi. Contextual integration

• describe the principles governing a civilized society. explain and evaluate the 
responsibilities of individual members and organizations in the community.

Vii. Civic responsibility

Students required to successfully completeCore Requirements
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assessment of the Core curriculum has sought to ensure that upon degree completion students have achieved the los outlined in

table 4.6, proficiency in oral and written communication, scientific and quantitative literacy, and technological competency 

appropriate to the discipline. the Core assessment plan is based on a philosophy of course-embedded assessment with a focus on 

enhancing student learning, and will be further discussed under standard 14 (appendix 4.1 - Core assessment plan [11,12,14]). 

direct assessment of Core learning outcomes is conducted at the individual course level by instructors, in courses ranging from 

100-level Core courses to capstone courses in the majors. to provide an opportunity for the assessment of student samples by neutral

evaluators other than the course instructor, faculty gather annually for Core assessment day in may to evaluate student assignments

for various Core learning outcomes. as described earlier under standard 7, Core assessment day is an annual event that involves

rubric-based rating of student work samples to assess proficiency in one or more Core learning outcomes, including, for example,

written communication, information literacy, and critical thinking. 

oral communication skills are included as part of the research and presentation (r&p) requirement of the Core, which for most 

majors is met by the senior thesis or capstone project requirement. a number of departments have revised their thesis requirements 

to professionalize the oral presentation and communication requirements, including implementation of courses serving as “pre-

senior-thesis” seminars. feedback suggests that the quality of senior projects has generally improved as a result. moreover, many 

departments require or encourage the presentation of final thesis research through poster sessions and presentations at the annual 

academic festival.

While the Core assessment plan focuses on course-embedded assessment, the strategic plan has called for the use of a national 

instrument to triangulate the findings of local assessments about the extent to which the Core skills of critical thinking, reading, 

writing, and quantitative reasoning are mastered by our graduates. We used the ets®proficiency profile in spring 2014 for this 

purpose and results indicated that the 87 daemen juniors and seniors who completed the instrument ranked above the national 

proficiency levels in reading level 2, all writing levels (1-3), and all mathematics levels (1-3).   daemen juniors, however, ranked

slightly below the national proficiency levels in reading level 1 and critical thinking (document room 81 - ets proficiency 

profile results summary [7,11,12,14]). 

the Core assessment plan also includes indirect assessment based on local and national surveys. the National survey of student 

engagement (Nsse) was administered annually between 2001 and 2008 and then every two to three years after 2008. three of the

benchmarks in the Nsse—level of academic Challenge, active and Collaborative learning, and enriching educational experiences

—were considered a good fit with the learning objectives of the Core Curriculum. With the students’ responses to the Nsse we were

able to track trends over time in the experiences of first-year students and seniors with the Core Curriculum, compare the experiences

of first-year and senior students, and compare the responses of daemen students with those of students at peer institutions and a 

national group of institutions participating in the Nsse (document room 71 - Nsse results [7,12,13,14]). 
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the Nsse examines the extent to which the curriculum and coursework emphasize “deep approaches to learning” and opportunities 

at the institution which allow students to make rich and lasting connections to the material studied. the 2012 Nsse revealed that 

daemen seniors were more likely than students at Carnegie peer institutions to take courses that required analysis of the basic 

elements of an idea, experience or theory. the same survey indicated that daemen seniors--significantly (p<.001) more than students

at peer institutions, aspirant institutions, and Nsse participating institutions in general--engaged in coursework that emphasized 

synthesis and interpretation of information, making judgments about information and methods, and applying concepts to new 

situations. first-year students did not report the same level of academic challenge in their coursework. in fact first-years reported 

significantly more coursework requiring memorization than students at other institutions. these findings suggested that the 

fundamental aspects of critical thinking—analysis, synthesis, and integration—are more likely to occur in upper division as students

move into their majors. over the years, the Nsse has provided evidence and verification that the curriculum is accomplishing 

general objectives, while also identifying areas for improvement or curriculum development.  

since the majority of our first year students are of traditional age, many of them come to us with considerably more exposure to 

technology than in years past. it hosts introductory technology workshops for interested students during new student orientation, 

and some academic programs, such as Nursing and Visual effects, host department orientation sessions with more in depth technology

education to address the needs of their specific student populations (e.g., adult learners, niche technologies).  although the Core 

curriculum itself does not mandate specific technology skills, we are confident that students, through study in their major, do receive

broad instruction in a variety of technologies. document room 82 - technology skills assessed by major [12] demonstrates that 

all 21 departments have a number of required courses that address these technology needs.

With regard to scientific reasoning, a working definition was developed at the request of the Core advisory subcommittee (CasC) 

of the educational policy Committee. the definition reads as follows: “scientific reasoning is applying the principles of critical 

reasoning to the pursuit of scientific activity, which consists of description, explanation, prediction, and control of empirical real

world-phenomena. it involves adjudication of the principles governing research design, research methodology (e.g., quantitative or

qualitative), types of reasoning (e.g., inductive or deductive), hypothesis testing, and acquisition and interpretation of evidence from

which probabilistic inferences might be drawn. in addition, it involves discrimination of scientific knowledge from other types of

knowledge” (document room 83 - 2013-2014 Core Curriculum assessment report [7,12,14], appendix d).

preliminary data regarding courses that prepare students in scientific reasoning are found on page 6 of the 2013-14 Core assess-

ment report. the results of this assessment indicate that the traditional scientific disciplines engage their students thoroughly in scien-

tific reasoning, as expected. in the Core Curriculum, 294 courses total were examined. thirteen percent 13% (37) engaged scientific 

reasoning thoroughly, 15% (45) engaged to some extent, and 72% (212) engaged little or not at all. as a result, we are concerned 
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that students majoring in non-science disciplines may not acquire sufficient formal exposure to scientific reasoning and encourage 

the epC to continue its review of the adequacy of daemen’s general education in this regard.

uSiNg CORE ASSESSmENT DATA FOR CuRRiCuLAR impROvEmENT

the Core advisory subcommittee (CasC) of the epC is responsible for the ongoing assessment of student achievement within the

seven Core competencies and other Core requirements. a comprehensive Core assessment plan (Cap), was developed by the former

Core assessment Committee, and first approved by the Committee on interdisciplinary studies (Cis) in 2005, with modifications 

approved in 2011. after consolidation of the Core assessment Committee and the Cis into the Core advisory subcommittee of the

epC in ay 2013-14, the CasC assumed responsibility for carrying out the Cap, designed to “facilitate the collection, analysis, and 

interpretation of institutional data and the provision of information to support planning and decision-making regarding core issues”

(appendix 4.1 - Core assessment plan [11,12,14], p. 2). the Cap provides a comprehensive set of learning outcomes to serve as a

basis for Core assessment and establishes a timeline for completing assessment of all Core competencies and requirements between

2011-2018.

the director of the Core Curriculum prepares an annual Core assessment report that compiles information on the assessment of

Core student learning objectives and other Core issues during the prior academic year. as part of the annual institutional assessment

cycle (discussed under standard 7), the Core report is reviewed annually by the divisional deans, who make recommendations to the

Vice president of academic affairs based on assessment. for example, early assessment following the implementation of the current

Core curriculum in 2003 resulted in the addition of a Quantitative literacy (Ql) requirement. in response to concerns as to whether

general education requirements were preparing students for upper division success, the Core now requires a student to take a mathe-

matics or other quantitative literacy course. departments can recommend an existing math or statistics course, or choose to develop

and incorporate a course in its major requirements. a Business statistics course, for example, offered by the accounting and Business 

administration department, was recently approved to satisfy Ql for departmental majors (document room 84 - epC minutes [11,12]).

assessment of the implementation of the Core in its early years included an analysis of course offerings and student schedules,

which revealed that students found it difficult to fulfill Core competency requirements due to course availability and schedule con-

flicts, and that competency requirements were waived annually for dozens of students. the 2010 Core report recommended allowing

multiple competencies for Core courses (document room 85 - 2009-2010 Core Curriculum assessment report [7,12,14]). this policy

modification, implemented 2011, has helped to address the problem of students being unable to find sufficient courses to satisfy all their

competencies. follow-up assessment in subsequent years showed a reduction in the number of Core competency requirements waived.

during may assessment day sessions from 2006 to 2009, faculty participants often noted that when they were evaluating student

work, the assignments did not necessarily reflect the Core competency learning objectives associated with the course, making it 
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difficult to assess the Core competency using the student work samples provided. this observation connected to an earlier 2008 Core

assessment finding based on faculty interviews showing that faculty were more likely to focus on course content than the Core 

competencies while teaching. the 2009 Core report included a recommendation for resources to help faculty design assignments 

that explicitly connect course content to Core learning goals (document room 31 - Core Curriculum assessment Website [7,12,14]). 

a second recommendation called for aligning learning objectives in the majors with the learning objectives of the Core, in recogni-

tion that students do not become proficient in a competency in a single course, and that Core learning objectives are and should be 

reinforced in upper level courses in the major. the resulting 4C’s project (Connecting Competencies to Content in a Course), was 

created in 2010 to provide faculty with resources to redesign course assignments to explicitly connect course content to Core 

competencies. the 4C’s project gained momentum through daemen’s application to and participation in a lumina-funded Council 

of independent Colleges (CiC) consortium on the degree Qualification profile (dQp) from 2011-13 (document room 86 - daemen

dQp final report and powerpoint [12]; appendix 4.3 - Core Competency assessment at the Course level template [11,12,14]). 

daemen used the dQp to build on the existing project to align and map bachelor’s level academic program learning goals with Core

Curriculum/institutional goals. this alignment project included the assignment design initiative and a streamlined Core assessment

framework (to be discussed in greater detail under standard 14). as part of the 4C’s project, faculty were encouraged to design 

assignments for required bachelor’s degree level courses that explicitly connect course content to Core competencies.  

the former director of the Core Curriculum and daemen’s Writing Coordinator presented on the 4C’s project at the aaC&u Gen-

eral education and assessment conference in New orleans in february 2012 (document room 87 - 4Cs assignment design project

aaCu presentation [7,12,14]). the former director, who also serves as chair of the mathematics department, was selected to attend

the Niloa (National institute of learning outcomes assessment) -sponsored assignment design charrette in portland, oregon in

march 2013, based on her design of a capstone course for math majors that integrated both disciplinary and Core learning goals. the

assignment design project is ongoing and model assignments are archived in an assignment library, accessible to faculty via the Cetl

website (document room 88 - faculty assignment library [7,12,14]).

CORE ASSESSmENT FiNDiNgS FOSTER iNiTiATivES TO STRENgThEN wRiTiNg ACROSS ThE CuRRiCuLum

While the Core Curriculum requires all students to complete Cmp 101 and six additional credit hours of Writing intensive course-

work, direct assessment of student writing samples at both the 100 level and the capstone level have indicated weaknesses in student

writing. the wide range of ongoing assessment activities related to writing outcomes over the past decade are outlined in appendix

4.4 - Writing assessment Chart 2006-2014 [11,12,14]. in response, goals for strengthening student writing are featured in both the

strategic plan and title iii project. the College has made ongoing investment to improve student performance in writing, with annual
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workshops providing faculty development and support related to writing instruction (document room 89 - Writing Workshops and

presentations 2008-2014 [11,12]).

other concerns about writing emerged from a national survey. the Nsse revealed that daemen students reported writing fewer 

papers than students at our peer institutions (figure 4.1). this factor, coupled with other assessment results on written communication

(e.g., may assessment day), suggests that our students could improve their writing skills if they were required to write developed 

papers, in a systematic way, throughout their curriculum.

FiguRE 4.1: NumBER OF pApERS OR REpORTS wRiTTEN DuRiNg ThE 2011-12 ACADEmiC yEAR 

Source: 2012 National Survey of Student Engagement (NSSE)
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steps to strengthen student writing are ongoing. evidence of these efforts is highlighted in the 2014-15 assessment report by the 

daemen Writing Coordinator (document room 90 - Writing assessment, recommendations, and Next steps [7,11,12,14]). the first

step involves the planning and development of a deliberate, scaffolded Writing across the Curriculum (WaC) program culminating 

in advanced Writing in the disciplines (Wid) course work, as called for in the College’s strategic plan and the 2014 faculty Writing

survey (document room 91 - 2014 faculty Writing survey [7,10,12]). While efforts to create this program have been hampered in 

recent years, primarily due to personnel changes, the College has hired a second writing specialist to assist in the design, planning, and

delivery of a college-wide writing curriculum beginning in fall 2015. second, the current iNd 101 first-year seminar course is being

redesigned and one of the learning objectives will require students to “formulate well-reasoned written conclusions and solutions.” 

another initiative that has been discussed at the epC level and elsewhere concerns moving the second learning Community from

the spring semester of the first year to the sophomore or even junior year. this change could ensure that students are exposed to writ-

ing intensive courses in a more systematic way. indeed, some departments have removed Writing intensive designations from some of

their courses in the major because they want to see their students exposed to formal writing assignments in more of their Core courses.

a related initiative on the part of some departments in the liberal arts disciplines is to increase the number of writing intensive Core

courses at the 300 level this in response both to student requests and the need to offer continuous writing courses in the second and

third years. these measures have been taken, in part, in response to the fact that approximately one third of all entering first-year stu-

dents do not take daemen’s Cmp 101, as they bring in transfer or ap credit for Composition. Given that the research & presentation

project is taken in the senior year, this means that one third of our students may take only one writing intensive course during their

first three years. faculty are aware of this gap and it is hoped that the WaC initiative, the iNd 101 redesign, and moving of the lC2 

to the second year will begin to help address this issue.

Because Writing intensive (Wi) and research & presentation (r&p) assessment findings elicited concerns about the quality of 

advanced writing submitted by students, several departments have strengthened integration of Writing in the disciplines (Wid) to 

ensure that advanced coursework guides students from more general writing, research, and information literacy skills to an 

understanding of those skills as embedded within disciplinary or professional contexts for communication (document room 92 - 

research and presentation assessment [7,12,14]). to date, programs as diverse as Health Care studies, english, psychology, 

History and political science, Natural sciences, paralegal studies, physical therapy, and accounting have added major writing re-

quirements – including upper-division research and writing sequences – that build on academic literacy skills traditionally associated

with study of the liberal arts (e.g., critical reading, effective oral and written communication, synthesis, and rhetorical analysis).
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gLOBAL COmpETENCy AND LANguAgE STuDy

student attainment of global competency skills will be discussed primarily within the context of standard 11 below, but the issue of

language study bears brief mention here. only students in Ba degree programs are required to attain intermediate-level fluency in a

second language. only a handful of students complete the Ba language requirement by taking courses abroad. approximately 8-10

students per year, as proficient speakers of a language other than english, complete their requirement either by taking available 

proficiency exams in french, spanish, or italian or by obtaining certification of their ability from a professional who shares their 

native language.

the lack of academic study of a language in our Bs and Bfa curricula - and the global competency benefits such study typically

brings - may be considered alongside data from a may 2010 transcript study which shows that at least two-thirds of a sample of stu-

dents who graduated in 2010 fulfilled the Core competency of Civic responsibility through iNd or pHi (document room 67 - 2010

may Graduates transcripts analysis: Completion of daemen Core Curriculum [12,13,14]). for most students, the Civic responsibility

competency will be fulfilled through courses that emphasize service or volunteerism rather than those which emphasize civic literacy,

i.e., knowledge of political and social structures. only a few professional programs, such as social Work, require or recommend their

majors to take course work in the social sciences (political science, history) in order to acquire content knowledge and knowledge 

of political systems and processes which are integral to their professional careers. finally, the nomenclature used in institutional 

references to the Core is highly localized and out of synch with more global understandings of essential Core elements (e.g., Core

competencies).

STANDARD 11: EDuCATiONAL OFFERiNgS

OvERviEw    

undergraduate major curricula are expected to integrate the skills and competencies developed through students’ engagement with

the Core Curriculum. majors at daemen range from the relatively traditional (e.g., english, History, Business administration, physical

therapy) to distinctly interdisciplinary offerings such as Health Care studies, arts administration, and Global and local sustainability.

students whose academic pursuits overlap two or more existing majors can develop, in consultation with a team of faculty advisors, a

Bachelor of arts in individualized studies. students may also choose to avail themselves of the recently developed +plus pathways,

which provide a variety of ways to enhance one’s major with professional academic and experiential coursework or to integrate more

deeply the liberal arts in their major. at the graduate level, new program development and enrollment growth are evident, as the 
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College seeks to build on its strengths in such fields as health care in response both to student interest and community need. roughly

70% of daemen undergraduates are pursuing professional preparation majors offered in our division of Health & Human services. 

all graduate programs are professional preparation programs. the extent to which daemen’s educational offerings support our 

strategic plan goal of instilling global competency will receive particular attention in this section.

ARTiCuLATED STuDENT LEARNiNg OBjECTivES FOR COuRSES AND pROgRAmS

student learning objectives are articulated at the course, program and institutional levels. at the course level, all new course pro-

posals are reviewed by epC.  Courses proposed to fulfill a Core competency are also subject to review by the CasC. Course propos-

als and syllabi require stated learning objectives (los) and an explanation of how each learning objective will be assessed. self-study

has confirmed that the articulation of los for educational offerings has become part of the academic culture of the College and serves

as the foundation of all courses. at the department/program level, all departments and programs have mission statements, articulated

learning objectives, and an associated assessment plan. through the academic program review process, departments take time to 

review and update los and curriculum maps as needed. the curriculum mapping process ensures intentionality in program plans that

provide explicit opportunities for course work and other learning experiences (e.g., clinical experiences, practica, and study abroad)

that enable students to achieve the desired learning outcomes. during the program review process, undergraduate programs are also

expected to articulate how and where the Core Competencies are further reinforced and developed in courses in the major. learning

outcomes at the institutional level and for the Core Curriculum are articulated in the College Catalog (document room 12 - under-

graduate Catalog [6,8,11,12,14]), and in the Core assessment plan (appendix 4.1 - Core assessment plan [11,12,14]), as discussed

under standard 12. table 4.7 provides a summary of where learning objectives are communicated for each academic department.
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TABLE 4.7: STuDENT LEARNiNg OuTCOmES, CuRRiCuLum mApS, AND ASSESSmENT pLANS

Note: To conserve space, departments, rather than programs, are listed above. Note that several departments have multiple programs.
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Academic Department Mission Statement
Articulated Learning

Outcomes Curriculum Map(s)
Updated Assessment

Plan
CORE CURRICULUM
Core Competencies n/a W, a, competency core/program goal 2015

definitions in catalog alignment maps
ARTS & SCIENCES
english C, a C, a a, pr 2015

Global & local
sustainability C, a C, a a 2015

History & political
science C, a C, a under revision a, pr under revision

mathematics a C, a a, pr 2015

modern language C, a C, a a, pr 2015

Natural sciences C, a C, a a, pr 2015

philosophy &
religious studies C, a C, a service dept. 2015

psychology C, a C, a pending pending

Visual & performing 
arts C, a C, a a, pr 2015
HEALTH & HUMAN SERVICES

athletic training C, a C, a a, pr 2015

Business, accounting C, a C, a a, pr pending 2015

& paralegal C, a C in progress pending 2014

education C, a C, a pending 2015

executive leadership
& Change C, a C, a pending 2015

Global Business W, C W, C a 2015

Health Care studies C, a C, a a, pr 2015

Nursing C, a W a, pr 2015

physical therapy C C pending pending

physician assistant C, a C, a pr 2015

public Health a a new program 2015

social Work C, a C, a a, pr 2015

Key: W = on Website  |  C = in Catalog (online)  |  a = on assessment site  |  pr = in program rev. doc



daemeN ColleGe middle states
2 0 1 6  s e l f - s t u d y  r e p o r t

LiBRARy RESOuRCES SuppORTiNg ACADEmiC pROgRAmS AND iNFORmATiON LiTERACy

the daemen College library provides faculty and students with access to a collection appropriate to support daemen’s academic 

programs and curricula. Via the library homepage, libguides.daemen.edu, students and faculty have access to an online catalog of 

local holdings, 177 general and specialized internet-accessible bibliographic databases and web resources, and on-line reserve 

materials. if users need access to information located elsewhere, they may place an online request for materials through the 

interlibrary loan program, illiad. this is a free service. students may also obtain materials in person at any Western New york 

academic library through the academic sHare program by presenting a valid daemen id.

in the 2014 -2015 academic year, the daemen College library participated in a project designed to widely expand student access to

serial-type materials. the “empire shared Collection program” is a consortium of area libraries which is creating a shared collection 

of past issues of print journals and unique serials. students will be able to obtain these materials through the illiad system.

the library staff includes five librarians with master’s degrees in library science, two of whom serve as reference librarians. 

reference librarian-led library instruction sessions at daemen result from collaboration between librarians and faculty, and are 

course assignment-driven when possible. library sessions are designed to address the 2012 aCrl information literacy standards,

and plans are underway to incorporate the 2015 aCrl information literacy framework in Cmp 101 and Bio 109 classes (document

room 93 - 2012 aCrl information literacy standards [11,12]; document room 94 - 2015 aCrl information literacy framework

[11,12]). at the end of a session, students complete an online course-specific self-report assessment of learning (document room 95 -

sample online assessment of library instruction for athletic training 430 [11]). library assessments are compiled by the reference

librarians and shared with faculty upon request (document room 96 - 2014 library instruction session stats [9,11]). direct assess-

ment of information literacy skills is also conducted as part of Core Curriculum assessment at both the 100 and capstone levels.

SuppORTiNg STuDENTS’ gLOBAL COmpETENCy

the College's strategic plan Goal ii: Global Competency and Service to the Global Community states that daemen College will 

foster the global competency of its students and faculty by increasing global content in the curriculum and increasing participation in

experiential learning opportunities. the College offers numerous courses having a global context or otherwise promoting intercultural

fluency. some students will be exposed to globalization and intercultural fluency as part of their major. twenty-one percent of faculty

report teaching a course that provides students with direct exposure to diverse cultures within the local and regional community 

(appendix 1.2 - daemen College strategic plan [1-14], p. 8). 

However, global competency and/or cultural fluency are not explicitly required as part of the general education curriculum. only

two programs (modern languages and Global and local sustainability) require a study abroad experience for their majors. for most
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students, engagement with globalization and diversity remains optional. moreover, our current mission statement has weak language

with respect to diversity, stating only that students will be “comfortable with diversity and will recognize the importance of a global

perspective” (appendix 1.1 - daemen College mission statement [1-14]). there is currently no equity and diversity plan to replace the

five-year diversity plan of 2008-13. With the creation of an office of diversity and multicultural affairs dedicated to furthering the

college’s commitment to maintaining a diverse and rich learning environment, progress in addressing these issues is anticipated.

a number of study abroad opportunities support strategic plan Goal 2, including programs in ireland, Canada (British Columbia,

Québec and Nova scotia), Cuba, mexico (mexico City), poland, and spain. students in the health professions have, for the past

decade, participated in the students without Borders program, traveling to the dominican republic during our January intersession 

to help provide health care and raise health awareness. daemen’s Global programs office has developed a student handbook detailing

student eligibility and financing for study abroad experiences (document room 97 - study abroad Handbook [8,9,11]). daemen 

recently joined the Generation study abroad commitment through the institute of international education, an initiative that sought 

100 institutions of higher education to increase or double their number of students participating in studying abroad (document room

98 - Generation study abroad [11,13]). in another effort to foster connections with institutions abroad, the office of academic affairs

was instrumental in establishing a partnership with the mongolian government. the december 2014 signing of a memorandum of

agreement is expected to expand collaborative efforts and also increase the number of students from mongolia completing programs

of study at daemen.

Daemen College hosted Fulbright Scholar-in-Residence Riika Alanen during the 2014-15 academic year. A professor 

of foreign language education at the University of Jyvaskyla, Finland, Dr. Alanen collaborated with our Education 

Department to establish an exchange program in Finland.

a refugee studies minor, developed during ay 2014-15 and including courses approved for Core credit, is another way in 

which we are seeking to connect students to the global community through the curriculum itself, without traditional study abroad 

experiences. But while some new courses with a global focus have been developed in recent years, it remains the case that the College

does not yet specifically require students to demonstrate global awareness or cultural fluency. although a recent faculty hire in World

literature is an important step in developing a global curriculum, it is also the case that the Core does not require students to take a

course in World literature or in any literature for that matter. one of the strategic plan Key performance indicators for enhancing

global content in the curriculum does call for the integration of global competency either within an existing Core competency, or

through the creation of a new competency by 2017. it is imperative that this important step be implemented if we are to graduate all

students with some degree of global awareness and cultural fluency.
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TABLE 4.8: DAEmEN STuDENTS’ ExpERiENCES wiTh DivERSiTy

% of SeniorS Who reSponded “often” or “Very often”

Source: National Survey of Student Engagement (NSSE)

as tracked over the course of the 2008-13 diversity plan (appendix 1.4 - daemen College diversity plan 2008-2013 tracking

[1,6,7]), only 50% of daemen seniors reported in the 2007 Nsse that the College emphasized “understanding people of other racial

and ethnic backgrounds.” By 2012, this percentage had increased to 62%. the percentage of seniors who indicated that the campus

environment encourages “contact among students from different economic, social, and racial or ethnic backgrounds” rose from 42%

in spring 2007 to 61% in 2012. Notwithstanding the concerns cited above, Nsse results do suggest that students’ daemen experience

is of some influence in raising their global awareness and cultural fluency.
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In your experience at your institution during the current school year, about how often have 
you done each of the following?

included diverse perspectives (different 59% 69% 70% 76%
races, religions, genders, political beliefs, 
etc.) in class discussions or writing 
assignments

Had serious conversations with students of 42% 51% 59% 47%
a different race or ethnicity than your own

Had serious conversations with students 46% 51% 52% 51%
who are very different from you in terms 
of their religious beliefs, political opinions, 
or personal values

To what extent does your institution emphasize each of the following?

encouraging contact among students from 42% 55% 70% 61%
different economic, social, and racial or 
ethnic backgrounds

understanding people of other ethnic and 50% 56% 64% 62%
racial values

2012201020082007
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ThE LiBERAL ARTS-BASED SkiLLS AND COmpETENCiES NECESSARy FOR pROFESSiONAL ExCELLENCE

the fall 2012 Core alignment project sought to answer the question “to what extent is the Core Curriculum present in the 

required curricular academic programs?” (document room 99 - Core Curriculum assessment fall 2012 project [11,12,14]). the 

project related to courses taken in the major that met and further developed the Core Competencies. the evidence demonstrates that

our undergraduates continue to be exposed to some of the Core skills and competencies through their major field of study, with most

of them exposed to three or four of the competencies in their major course work. the Core Curriculum mapping component of the 

program review process indicates where Core learning objectives are reinforced in courses in the major (document room 100 - 

Core and program Goal alignment & program Curriculum maps [7,11,12,14]).

strategic plan Goal area i: rigorous education for the 21st Century emphasizes that preparation of students for 21st century 

careers will be achieved “by offering rigorous academic programs that are aligned with current market demands and that cultivate 

the liberal arts-based skills & competencies necessary for professional excellence” (appendix 1.2 - daemen College strategic plan 

[1-14], p. 1). internally, faculty have been engaged in ongoing discussions relative to the fulfillment of the College’s stated mission, 

with particular focus on the role of the liberal arts and liberal arts-based skills in the curriculum. externally, we take note that 

employers surveyed for the university at Buffalo institute's 2010 regional skills assessment report identified “basic skills of active

listening, reading comprehension, and critical thinking as most important and required at the highest level of functioning for hard-to-

fill occupations” (document room 101 - 2014 daemen College Career services survey of the Class of 2013 Graduates [7,9,11,14],

p.10). eighty-one percent of student respondents to daemen's 2014 Career services survey of Graduates reported that daemen 

College had prepared them as well or better than students who graduated from other colleges. alumni felt they were well prepared in

all of the areas rated, with critical thinking ranked the highest (4.3 out of a 5.0 scale). as discussed earlier under standard 12, daemen

juniors and seniors scored above the national proficiency levels in reading level 2, all writing levels (1-3), and all mathematics levels

(1-3) on the ets proficiency profile instrument (document room 81 - ets proficiency profile results summary [7,11,12,14]). 

seniors scored above the national proficiency level in all areas, although juniors ranked below national proficiency levels in reading

level 1 and critical thinking. since fall 2012, the Core advisory subcommittee has also been collecting and reviewing data from

course embedded assignments in Core courses as part of the 4C’s assessment framework (discussed in more detail under standards 

12 and 14).  

the proposal to include a humanities requirement in the Core, mentioned earlier under standard 12, is one example of the way 

in which faculty are seeking to sustain and strengthen the liberal arts as a critical component of a daemen education. another is the

+plus pathways program (implemented in the 2013-14 academic year) which seeks to create a number of rich learning experiences

grounded in the liberal arts, exposing students regardless of major to coursework that more deliberately links Core competencies 

and contextual themes across disciplines. students focus their Core and free electives in an interdisciplinary series of 6-10 courses 

designed to prepare them to apply their critical thinking and written and spoken communication skills to their professional goals. a
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spanish major, for example, might choose to +plus up in Community Health promotion or a History major in Global Business. 

similarly, there are +plus clusters designed for students in professional programs who desire an enriched and focused liberal arts 

component. these programs consist of three courses focused on a theme, such as african american studies, Gender issues, or facing

Crisis. By concentrating their Core electives in a +plus pathway, students in majors oriented to specific professions become more

aware of the links among the humanities, natural and social sciences, fine and performing arts, and their professional goals. Both 

development and marketing of these programs are in the early stages and the extent to which faculty advisors promote them and 

students pursue them is expected to become clearer in 2015-16.

intentional strategies to bolster the liberal arts and to underscore their irreplaceable value in career preparation have also included 

development of a minor in entrepreneurial studies grounded in the liberal arts. at daemen, a liberal arts education provides the 

necessary lens to view the entrepreneurial mindset and encourages students to find creative and innovative ways to apply their 

knowledge. Between fall 2013 and fall 2015, the enrollment in the entrepreneurship minor has ranged between 32 and 39 students,

exceeding the strategic plan goal to enroll 25 students by 2017 (document room 21 - strategic plan tracking dashboard [1,2,7,8]).

Nineteen students graduated in 2014 with an entrepreneurship minor. 

our new master of science programs in public Health and social Work were intentionally designed to attract students from tradi-

tional liberal arts areas. as both of these programs are enrolling their first cohorts, it is too early to see if the intended goal is being

met. However, the directors of both programs have held meetings with the Coordinator of integrated programs, who oversees +plus 

pathways, and are actively and enthusiastically pursuing this student population.

ACADEmiC RigOR AND pROgRAm REviEw

to ensure that existing and new programs are sufficiently rigorous, faculty use national standardized assessments, course embedded

assessments, field placement evaluations, and performance on licensing exams to evaluate student performance and determine if 

program objectives and competencies are being satisfactorily met. in several departments, programs are subject to additional review

by professional accrediting bodies to ensure that national standards and competencies are met. programs subject to outside 

accreditation review include: accounting and Business administration (graduate and undergraduate), social Work (graduate and 

undergraduate), Nursing (graduate and undergraduate), physical therapy, physician assistant studies, athletic training (graduate),

and public Health (graduate).  

a key vehicle for ensuring the rigor and integrity of all daemen programs is the academic program review process on a five year

cycle. previously discussed in Chapter 2 as part of the institutional assessment process and a key factor in the College’s budgeting 

and planning process, program review also plays a major role in the epC’s monitoring of academic rigor, student achievement of
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learning outcomes, and the overall vitality and sustainability of a program. this process is completed by all academic departments and

based on student performance (measured by program objectives and competencies) and other key data collected (e.g., enrollment and

retention) over a five-year period. Conceived of by the epC and supported by the office of institutional effectiveness, program review

encompasses department mission, curriculum, and learning objectives. program review includes reviewing existing program curricu-

lum maps, or creating new ones, that illustrate the link between courses and los, as well as a Core alignment map for undergraduate

programs that highlights where Core competencies are reinforced by courses in the major. additional components of the review 

include an overview of instructional offerings, pedagogy, and career outlook for graduates.  

departments use program review to summarize resource planning, enrollment and retention progression and efforts, and alignment

with the College’s mission and learning goals. the Natural sciences and Nursing programs, for example, have used a table format 

to illustrate the congruency of departmental and College missions (document room 102 - program review archive [7,11,14]). 

similarly, the mathematics department aligns math program learning outcomes with Core learning outcomes, such as teaching critical

thinking and problem-solving skills that can be applied within and beyond the discipline of mathematics.

program review has provided departments the opportunity to self-assess and determine the deliberate link between Core course

work and achieving the goals of their curriculum. for example, an advanced composition course, Cmp 315, was created to address

writing deficiencies among upper-division students in the health sciences (pt, pa, and athletic training). this addition has yielded

considerable improvement in the quality of senior theses. according to dr. Greg ford, Chair of the physical therapy program, “Cmp

315 has been an instrumental course that has provided a very strong foundation for medical research related writings for our pt stu-

dents. the quality of their capstone research manuscript which is required for their dpt degree has been exceptional due to the rigor

of depth and breadth in research.” 

through program review, the History & political science department saw the need to strengthen its adolescence education track

by placing those majors in a cohort on a sequence of required classes. the mathematics department determined the need to strengthen 

instruction in the gateway course of algebra and successfully made the case to hire additional faculty.

the Health Care studies (HCs) program was one of the first to complete the 5-year review process in ay 2011-2012. feedback 

provided in the review process included recommendations for modification of student learning outcomes and alignment of student

learning outcomes with the Core Curriculum. subsequent annual reports show progress, as the department has clearly articulated 

student learning outcomes for HCs majors that cross all of its specialty tracks. 
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EvALuATiNg AND AppLyiNg TRANSFER CREDiTS

daemen College transfer policies are established by and periodically reviewed by the College’s educational policy Committee, 

and published on the registrar's website (document room 103 - transfer policies and information [8,11]). Courses are approved for 

transfer if they have been taken at an institution that has been accredited by any one of the 21 accrediting organizations listed in 

accredited institutions of postsecondary education, including state-based, career-related, and faith-related accrediting organizations.

all transfer credits are reviewed by one of several trained evaluators in the registrar’s office who work closely with faculty in deter-

mining course equivalencies. transfer courses which may be equivalent to required course work are reviewed by an evaluator; if the

evaluator is unable to determine required coursework equivalency from the course description, it will be sent to the appropriate 

department chair for review and equivalency evaluation. information available on the registrar’s website describes the difference 

between traditional transfer credit versus the cross registration process. a transfer equivalency database is also provided on the site,

listing courses at commonly attended regional institutions that have already been evaluated and equivalencies established. information

regarding articulation agreements with other institutions is available at the articulation webpage outlining available program-

to-program transfer arrangements.

the self-study process has illuminated one issue with transfer credit placement vis-a-vis the College’s skills-and-competency based

Core. there is a definite practical tension between striving to be transfer-friendly and accepting of legitimately earned college-level

credit from a previous institution vs. our Core competency stipulations that prohibit use of transfer credit to satisfy a competency 

(except in the case of Cmp 101). this issue sometimes results in the placement of transfer credit in ways that are less than ideal.

mEETiNg mARkET DEmANDS ThROugh gRADuATE pROgRAm DEvELOpmENT

the College aims to develop new graduate programs that can be marketed to both current undergraduate students and external 

markets. the Vice president for academic affairs, the two divisional deans, and the director of New program development & 

strategic initiatives are the key planners for new graduate program development, in close consultation with department chairs and the

Vice president for enrollment management. the College has been deliberate in exploring new graduate level program development,

typically beginning the process by creating a committee of faculty, administrators, and often students to: 1) determine program 

demand and feasibility, including use of market surveys; 2) identify financial, human, and technical resources available to fully 

support program start-up and sustainability; and 3) develop a mission, guiding competencies, curricula, and program objectives 

congruent with the divisional and institutional missions and strategic goals.

the College also maintains and continues to develop collaborations with local and regional health care systems, educational 

institutions, clinical sites, and arts and human service agencies to advance academic program goals at both the undergraduate and
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graduate levels. New program development is demonstrably mission-aligned and strategically attuned to both local and broader 

markets, with daemen building upon existing strengths in the arts and sciences and Health and Human services disciplines to 

respond to emerging market needs, including the leveraging of existing curricular offerings to serve new markets.

STANDARD 14: ASSESSmENT OF STuDENT LEARNiNg

OvERviEw

the self-study process has confirmed that daemen College is effectively fulfilling standard 14 as part of an overarching 

institutional assessment plan with integrated processes implemented and institutionalized over the past decade. a key focus of the

overarching assessment plan, discussed in detail in Chapter 2 under standard 7, is assessment of student learning in academic 

programs, the Core Curriculum, and also in some administrative units such as Career services and student affairs. assessment of 

student learning at daemen, as described on the assessment page of the daemen website, is an ongoing, five step process, with the

acronym aCrru: 1) Articulate desired learning outcomes, (provide relevant courses or other learning experiences), 2) Collect 

information, 3) Review findings, 4) Report results, and 5) Use the information for improvement and resource allocation (repeat).  

the division of academic affairs, the office of institutional effectiveness, the educational policy Committee (epC), the 

divisional deans, and the director of the Core Curriculum have together created an infrastructure for sharing assessment information

across departmental and programmatic units at the College. this effort has significantly bolstered coordination of assessment efforts 

to promote the use of information-based decision making to improve student learning, and has fostered greater transparency across 

programs through the exchange of assessment information. a review of department assessment reports archived on the assessment

website for 2012-2015 illustrates the level of institutionalization of departmental participation in the annual assessment process 

(Document Room 33 - Assessment Report Archive [5,7,14]). Virtually all departments complete an annual report; the majority engage

in direct assessment of student learning outcomes and “close the loop” by using results to inform changes to improve student learning

(document room 104 - department Completion of annual department assessment & assessment of student learning outcomes

[7,14]).

LEARNiNg OuTCOmES COmmuNiCATED FOR pROgRAmS AND COuRSES

as noted earlier under the standard for general education and educational offerings, the College has worked to ensure that student

learning outcomes are clearly articulated and communicated to students for all programs and for every course (table 4.7). Broad 

student learning outcomes for all undergraduate students are established and presented in the form of the seven Core Competencies,
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with an institutional plan and timeline for assessment (appendix 4.1 - Core assessment plan [11,12,14]). additionally, learning 

objectives for all undergraduate majors are listed in the undergraduate Catalog (document room 12 - undergraduate Catalog

[6,8,11,12,14]). similarly, graduate programs list learning outcomes in the Graduate Catalog (document room 13 - Graduate Catalog

[6,8,11,12,14]). each academic department has a written plan, including a timeline and assessment methods, for the assessment of

each objective. each course syllabus includes learning objectives and how they will be assessed and graded.

COuRSES AND pROgRAmS pROviDE iNTENTiONAL OppORTuNiTiES ALigNED wiTh LEARNiNg OuTCOmES

academic programs participate in a process of curriculum mapping to ensure that each learning objective for the program is 

addressed in the curriculum in a logical sequence ranging from an introductory to advanced level. Curriculum maps for academic 

programs often include both course offerings along with other relevant learning experiences such as clinicals or internships. 

starting in 2012, in response to Core assessment results, departments also started mapping their curricula to determine how Core 

requirements are aligned with requirements for each major or program. the intent of this ongoing Core and program alignment 

mapping project is threefold: to ensure that students can satisfy all institutional requirements for the major and Core within the 

allotted time frame (typically four years), and within the number of credit hours designated for the degree; to demonstrate how 

departments design curricula that effectively “integrate intellectual qualities acquired through the study of the liberal arts with the 

education necessary for professional accomplishment” (appendix 1.1 - daemen College mission statement [1-14]) and to ensure 

adequate resource allocation (e.g., faculty, frequency of course offerings, classroom space) to fulfill students’ curricular needs. 

results of this project will be discussed below in the subsequent sections on strengths and Challenges. to date, roughly half of 

undergraduate programs have conducted Core/major alignment mapping (accounting, Nursing rN-Bs, Business administration,

Health Care studies, Biochemistry, Biology, Natural sciences, physician assistant, art, english, mathematics, and sustainability).

ThE ANNuAL ASSESSmENT pROCESS

each year, academic departments and programs, as well as some administrative units that support student learning (e.g., Career 

services, student success Center, residence life) compile data related to progress in meeting student learning outcomes and/or 

program outcomes.

for the assessment of learning outcomes in academic programs, department chairs or designated assessment liaisons compile 

required information on a standard reporting template that indicates which los were assessed and by what methods, a summary of 

assessment results, responses made, next steps, and resource needs, if any, for improvement (appendix 2.2 - assessment report 

templates [2,3,7,14]). annual reports are collected through the institutional assessment website, then distributed to the appropriate
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deans. reports are archived on the assessment site for faculty review and reference. the academic deans review the reports, and 

subsequently meet with individual chairs to discuss annual goals, findings, and program needs (including resources). assessment of

student learning in administrative units is reviewed by the respective department director or vice president.

for assessment of Core (general education) learning outcomes, the director of the Core Curriculum synthesizes the results of Core

competencies and outcomes assessed during the prior academic year. prior to 2013-2014, Core assessment reports were compiled by

the director of the Core Curriculum, shared with the divisional deans, reviewed and approved by the appointed Core assessment

Committee (CaC), distributed to faculty, and posted to the Core assessment website (document room 31 - Core Curriculum assess-

ment Website [7,12,14]). since consolidation of the Committee on interdisciplinary studies (Cis) and epC in 2013-2014, Core 

assessment reports are shared with divisional deans, and posted to Core assessment and assessment websites.

as outlined under standards 7 and 11, a process of academic program review on a five year cycle, implemented in 2011, is another

feature of the overarching assessment process that ensures comprehensive assessment of student learning outcomes in each program.

as of summer 2015, twelve program reviews have been completed: Visual and performing arts, Health Care studies, athletic 

training, Nursing, mathematics, modern languages, Natural sciences, philosophy and religious studies, english, History and 

political science, physician assistant, and social Work (table 2.5).

ASSESSmENT mEThODS ACROSS ThE CuRRiCuLum

Nearly all academic departments have an assessment plan and timeline for assessment of program learning objectives, as illustrated 

in table 4.7 under standard 11: educational offerings. While a consistent reporting template is used across departments, daemen 

aims for a lean and cost-effective assessment process, with the emphasis on flexibility over standardization in order to make the

process meaningful and useful for individual departments. assessment methods are as varied as the programs themselves, and include

local and national exams, research and writing projects, oral presentations, reflection papers, art portfolios or exhibits, oral proficiency

exams in other languages, and preceptor or clinical supervisor evaluations. 

Capstone, thesis or research & presentation projects are used for culminating assessment in all daemen programs, often using the

aaC&u Value (Valid assessment of learning in undergraduate education) rubric for broad skills such as writing, information 

literacy, or critical thinking, combined with homegrown rubrics for department specific learning objectives. 

in professional programs, national board or licensure exams provide summative assessment methods that can be benchmarked with

other institutions. athletic training has achieved its goal of a 100% pass rate for the BoC (Board of Certification) exam for the third

year in a row. the physical therapy program boasted a 100% ultimate licensure pass rate in 2014, and the physician assistant 

program had a 98% first time-taker pass rate average for the five year period 2011-2015. the daemen teacher preparation program in
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the education department celebrated a 100% edtpa pass rate for Childhood education majors in both 2014 and 2015 (document

room 15 - performance of Graduates on licensure exams [6,14]). 

assessment of the Core Curriculum is guided by the Core assessment plan, developed in 2005 and revised in 2011 and 2015. as

noted under standard 12: General education, assessment of the Core at daemen College is primarily course-embedded and evaluated

within courses. as stated in the Core assessment plan, assessment is “aimed at enhancing student learning rather than simply 

measuring and documenting for others” (appendix 4.1 - Core assessment plan [11,12,14], p. 2). implementation in 2012 of the 4Cs

project - Connecting Competencies to Content in a Course - has provided a streamlined framework for course-embedded assessment,

with instructions, samples, and results available on the Core assessment Website. instructors of Core courses approved under the 

various competencies provide the Core advisory sub-Committee (CasC) with scored results of a class assignment and criteria used

for judging proficiency. Guided by the 4C’s template (appendix 4.3 - Core Competency assessment at the Course level template),

instructors of Core courses identify a classroom assignment (test, paper, presentation, problem set, etc.) that addresses the targeted

Core learning objective(s). While doing regular grading of students’ completed assignments, instructors are asked to take some time

also to assess the section of the assignment that addresses the targeted Core learning objective. using the epC approved rubric for the

competency, instructors rate and record each student’s (or a random sample of students’) level of achievement of the learning 

objective. rubric scores ranging from a level 1 through a level 4 represent the proficiency levels of performance for each 

competency from college entry through the professional level for the baccalaureate degree. as important as determining the score

level, faculty are asked to interpret the results and reflect on how this information might be used to improve the course, assignment,

and student learning.

ongoing data gathering after the initial implementation of the 4Cs assessment process showed that faculty needed more guidance

in how to maximize the effectiveness of the 4Cs framework. the director of the Core Curriculum, in response to suggestions made at

the may 2014 assessment day discussion (document room 83 - 2013-2014 Core Curriculum assessment report [7,12,14], p. 3),

made a presentation at the first full faculty meeting in fall 2014, outlining the importance of the 4Cs data collection and sharing 

examples. subsequent workshops and new resources on the Core website with instructions and examples led to faculty engaging in

ongoing reflections on how the 4Cs assessment can lead to new teaching strategies and improved student success.  

the 4Cs data gathered through fall 2014 focused primarily on communication skills and critical thinking competencies. most 

instructors submitting data were from courses at the 100 and 200 levels. first-year and sophomore students in these courses have

scored, as expected, at levels 1 and 2 on a 4-point scale. results can be found at document room 31 - Core Curriculum assessment

Website [7,12,14]. in response to recommendations from the may 2015 Core assessment day and the CasC, the director of the 

Core Curriculum is currently working with department chairs to build 4Cs assessment into the existing annual departmental 

assessment process to streamline data collection and enhance sustainability.
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in addition to the integrated and recurrent assessment mechanisms described above, various related assessment initiatives are used

to inform faculty development, improve the clarity of Core, program, and course learning objectives, and measure the effectiveness 

of educational initiatives at the College. the College has also sought to validate information gleaned from its internal assessment

methods and to benchmark findings against peers through information gathered from national assessment tools, such as the National

study of student engagement (Nsse), the ets proficiency profile, and various licensure and certification exams.

ASSESSmENT pROCESS STRENgThS

Within the past decade, the College has developed several systematic, integrated, and iterative assessment initiatives. over the past

five years in particular – with the introduction of faculty-driven five-year program reviews, the creation and monitoring of the 2012

strategic plan, and the results of the Core mapping project across disciplines – the College has built structures that facilitate 

transparency and consistency not only in sharing information gleaned from assessment, but in making strategic, evidence-based 

decisions. additionally, the establishment of the Center for excellence in teaching and learning, which closely collaborates with 

institutional assessment, has facilitated development of a culture that fosters educational and institutional best practices based on 

assessment results.

these efforts have resulted in significant initiatives designed to enhance teaching and learning within departments and programs, 

facilitate faculty and staff development, promote effective, reflective, and constructive teaching practices, and illuminate the ways in

which students’ educational experience fulfills - or fails to fulfill - the College’s mission to “integrate the intellectual qualities acquired

through study of the liberal arts with the education necessary for professional accomplishment” (appendix 1.1 - daemen College 

mission statement [1-14]).

the academic program review process has been used to support changes in programs that result when assessment results are 

exchanged among various stakeholders. Because it creates assessment and feedback opportunities designed, driven, and overseen 

by faculty, program review is a key indicator of faculty buy-in and participation in institutional assessment practices. additionally,

when combined with simultaneous title iii efforts, annual assessment of student learning outcomes and program review together have

led departments to enact changes based on assessment of student performance in key gateway courses, including english (Cmp

97/Cmp 101 alignment), mathematics (placement adjustments) and the Natural sciences (drop-down Courses). for example, the

mathematics department’s 5-year review (ay 2012-2013) discusses improvement in placement criteria for incoming students after

extensive assessment of student performance (document room 77 - 2012-13 mathematics program review report [7,10,11,14]). 

this review led the department to create an online placement exam taken by students during summer months. the test allows students

to be placed in the math course that aligns with student skills earlier in the fall semester and has thus resulted in more efficient 

planning of fall offerings for first-year students.
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a strategic plan objective intended to help calibrate and verify what College officials have learned from internal, homegrown as-

sessments with nationally-recognized assessment tools, has been successfully completed. results of the 2014 pilot of the ets profi-

ciency profile aligned significantly with findings of previous internal Core assessments, indicating challenges in students’ Critical

thinking, Writing, and mathematics skills (although these challenges are in keeping with national proficiency rates) (document room

81 - ets proficiency profile results summary [7,11,12,14]).

an additional positive result of this shift to regular, systematic exchange of assessment data across units has been the ability to 

measure deliberately and address the balance between two crucial elements of the College’s mission: the institution’s commitment to

“integrate the intellectual qualities acquired through study of the liberal arts with the education necessary for professional accomplish-

ment” (appendix 1.1 - daemen College mission statement [1-14]). this is an area of particular concern, given the recent expansion of

offerings at the graduate level and in the sustained, ongoing growth of the College’s professional programs. since the College’s shift

from a traditional, distributive liberal arts Core to a less traditional, competency-based Core was envisioned well over a decade ago,

assessment has been crucial to determining the long-term implications of competency-based course work on curricular outcomes and

student progression through their major.

in retrospect, Core assessment has made it clear that at least some elements of the curriculum aligned with intellectual qualities 

associated through study of the liberal arts have been reinforced and strengthened as a result of this realignment, as well as through 

assessment-driven efforts to improve teaching and learning in Core course work. the strengthening of writing requirements across the

disciplines, previously described, is one example. additionally, the Core director’s 2012 report on integration of Core coursework

within undergraduate programs found that 84% of majors satisfy research & presentation requirements through requirements 

mandated by program plans and 100% satisfy Core Communication skills and information literacy requirements within program 

requirements, due to the universal Cmp 101 requirement across programs (document room 99 - Core Curriculum assessment fall

2012 project [11,12,14]). these levels of attainment in integrating Core and major course work – paired with restructured upper-

division coursework related to Wid initiatives – attest to the potential progress that can be made when Core, professional, and 

strategic plan goals align.

other highlights include integration and frequency of coursework dedicated to Critical thinking and Creative problem solving. 

according to the 2012 Core director’s report, 76% of students satisfy this competency in course work required by their program

plans. this high rate of integration is reinforced by students’ reports regarding their exposure to Critical and analytical thinking in

their undergraduate curricula. according to the 2012 Nsse Core Curriculum report, daemen seniors rated their Critical thinking 

experiences significantly higher than peer and all Nsse institutions (document room 105 - utilizing 2012 Nsse to assess the 

daemen Core Curriculum [7,11,12,14]). yet, as with the Communication skills and information literacy assessments described

above, ets proficiency profile data demonstrates that significant challenges in this area remain.
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finally, the College uses the results of formal and informal assessment processes to inform professional and staff development 

opportunities. indeed, there is a great deal of diversity among academic units regarding their approach to assessment, since programs

are vastly different in many ways, with both external (e.g., accrediting agencies) and internal (e.g., faculty/staff status and 

participation) factors guiding assessment activities across units.

a majority of professional development opportunities at the College are sponsored by the Center for excellence in teaching & 

learning, which serves as a clearinghouse for information gleaned from both assessment and research into best practices in higher 

education. the Cetl frequently offers professional development workshops and activities in response to concerns highlighted

through assessment and efforts to connect such opportunities with assessment initiatives have become even more pronounced since 

the College received its title iii grant in 2011. for example, in the 2012-13 academic year, the Center – working in tandem with the

director of the Core Curriculum, title iii, and the academic affairs office – offered approximately 50 staff and faculty development

workshops on topics ranging from distance learning to Writing in the disciplines to reaching first-Generation College students to

Case studies on teaching in science. during the first three years of the title iii grant, over three-quarters of full-time faculty who

teach gateway courses participated in at least one professional development workshop or information session (document room 

106 - title iii year 3 external evaluation report [2,3,7,8,9,14]).

at the department level, efforts to wed assessment opportunities and professional development activities are also prominent. for 

example, in light of recent changes to both state and federal mandates for teacher certification, the education department met in June

2014 to use a local evaluation protocol recommended by the developers of the edtpa (educative teacher performance assessment).

the session allowed the department to calibrate the scores on daemen education students’ tests (local assessment) with those submit-

ted to pearson and the New york state department of education for scoring (national and state assessment). the aim was, according

to the associate dean for the education department dr. elizabeth Wright, “to determine if our rubric scoring at the local level would

match the scoring at the state and national level . . . .” and “to determine if we would need to make changes at the course and program

levels to assure content and practice alignment with these new assessments.” as a result of this assessment, the education faculty 

determined that realignment of course content with new accreditation standards was needed. over the summer months, the depart-

ment’s faculty met to share alignment and assignment work in preparation for the current academic year. While this is just one 

example of how assessment at the department level facilitates the use of assessment processes in professional development tasks, 

similar activities necessary to student achievement take place regularly throughout the College – particularly in those programs 

where outside accreditation has worked in concert with local efforts to sustain a culture of professional development and innovation 

in teaching.
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ASSESSmENT ChALLENgES

as noted above, virtually all programs and courses at daemen now have clearly articulated learning outcomes and curriculum

maps.  the Core/program mapping project has resulted in more attention to reinforcing Core goals within learning outcomes across

various majors, though not all departments have yet articulated the role of Core competencies in their program plans. most, but not all,

have recently revised assessment plans (table 4.7). as expected, the degree to which these assessment plans have been implemented, 

consistent use of direct assessment measures of student learning, and the extent to which assessment results inform improvements 

do vary across departments.

a prominent issue is whether efforts “to integrate the intellectual qualities acquired through study of the liberal arts” (appendix 

1.1 - daemen College mission statement [1-14]) with more professionally-oriented course work are the same as – or as beneficial as –

integrating the study of the traditional liberal arts. as noted in discussion under standard 12, transcript analysis of graduates conducted

in 2010 indicated a significant decline in the number of students taking traditional liberal arts coursework prominent within the former

distributive Core. the analysis of transfer student transcripts, currently in progress, may provide further insight on this concern.

efforts to calibrate assessment, professional development, and initiatives that support student learning have grown more cohesive

in recent years, yet concerns remain regarding the influence of findings gleaned from such activities on strategic planning. systems 

that promote feedback and synthesis of findings from assessment are in place to ensure greater communication among units closely 

connected to the strategic plan goal of “rigorous education,” yet the process through which resources required to continuously 

support those findings are allocated is less transparent.

some perceptions exist at the College that with the clear focus on development and growth of professional and graduate programs, 

the College’s efforts to “integrate the intellectual qualities acquired through study of the liberal arts with education necessary for 

professional accomplishment” (appendix 1.1 - daemen College mission statement [1-14]) – has diminished. adherents of this 

perspective often point to an imbalance in degrees conferred: from 2007-2014, the numbers of students receiving undergraduate 

degrees from daemen (2,812) was eclipsed by the number of students receiving professional graduate degrees (3,207, not including

Bs/ms degree recipients). additionally, the share of students receiving Ba or Bfa degrees, which facilitate greater immersion in the

traditional liberal arts, was determined to be less than 20% (19.2%). transcript analyses in undergraduate programs (Ba, Bfa, and

Bs) have demonstrated that students – particularly those in professionally-oriented programs – may fulfill Core competencies without

sufficient exposure to study of the traditional liberal arts. further, a 2012 Core curriculum assessment report revealed an imbalance 

between Core competencies fulfilled within the major and those fulfilled outside the major. While competencies like Communication

skills and Critical thinking were integrated within required coursework, competencies such as moral and ethical discernment (7%)

and service learning (9%) were largely fulfilled outside of the major (document room 99 - Core Curriculum assessment fall 2012
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project [11,12,14]). these imbalances point to a disproportionate distribution of the Core among departments, which has implications

for both assessment and efficacy of student learning, faculty and staff development, and delivery of education aligned with the College

mission.

While the Core assessment plan has created a framework for regular and systematic evaluation of the various Core competencies, 

the College has fallen behind its designated schedule for assessment of all competencies. thus, while assessment of competencies

such as Critical thinking and Communication skills has been robust and regular, assessment of competencies such as affective

awareness has been delayed. the question has been raised by the director of the Core Curriculum and others as to whether the Core

Curriculum would benefit more if the Core assessment subcommittee (CasC) of the epC were reformed to specifically address Core

issues. Given that the business of approving new Core courses increased during ay 2014-15 and that discussion of the future of the

Core has been intense, the business of implementing the Core assessment plan has fallen behind. it may be advisable to reconvene a

more formal group to move the Core assessment plan forward, not only to ensure that student achievement is assessed for all 

competencies, but to build on existing success in using Core assessment results to improve the curriculum and student learning.

SuggESTiONS 

• Given the possibility that reconfiguration of faculty governance in 2013-2014, which involved a redistribution of faculty oversight 

of the Core, resulted, however unintentionally, in a diminished emphasis on the Core assessment plan, the College may wish to 

consider charging a committee (independent of the epC or as a subcommittee of the epC) with faculty oversight of integrated 

assessment activities.

• together with the office of admissions and the registrar, an epC-appointed faculty subcommittee should conduct a 

comprehensive review of how transfer credit is applied in and outside of the Core to ensure as best practicable transfer-

friendliness, while maintaining the integrity and spirit of the daemen Core as well as the integrity of the major.

RECOmmENDATiONS 

• the faculty senate should complete the tasks of: (i) defining the role and responsibilities of faculty designated as program 

directors; (ii) clarifying the rights and responsibilities of non-tenure-track faculty, including clarifying the faculty status of 

“appointed” personnel in instructional, e.g., “coordinator,” roles; and (iii) analyzing the relative proportion of instruction 

delivered by tenured/tenure-track vs. non-tenured. senate and College administration should then collaborate to address any 

issues and revise faculty Handbook and/or other relevant policies and procedures accordingly.
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• a deliberate, thorough, and conclusive examination of the structure and content of the Core Curriculum should be developed 

and carried out under the auspices of the educational policy Committee to ensure that a daemen education does in fact produce 

students prepared for “life and leadership in an increasingly complex world  (appendix 1.1 - daemen College mission 

statement [1-14]). this undertaking is recognized as extensive and intensive, requiring sustained analysis and participation of all 

stakeholders, yet for this very reason, an undertaking requiring structure and a clear timetable to assure completion. specific 

attention should be given to ensuring scientific literacy on the part of all daemen students, as well as to ongoing efforts to 

improving student writing.

• the College should ensure that a daemen education provides its students with global competency, as explicitly called for in the 

strategic plan. it should analyze the Core Curriculum in this light as well as courses within the majors, making the curricular 

adaptations found necessary to achieve this goal.
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CONCLuSiON

We believe the self-study process has confirmed that daemen College meets the fourteen standards of excellence of the middle

states Commission on Higher education and that the following recommendations are the result of continued institutional evolution

and growth. We look forward to using these recommendations to support further achievement of our mission and strategic goals.

1. the suitability of the current divisional structure to daemen’s current needs at the institutional, departmental, and individual levels 

requires examination. the faculty senate should continue its exploration of this matter, with specific attention to the impact of 

new and proposed programs, both graduate and undergraduate. senate and College administration should collaborate to effect any 

changes needed to ensure the most effective and efficient delivery of quality instruction.

2. Now that the decision has been made to establish an office specifically devoted to diversity and multiculturalism, the College 

should use this opportunity to regroup and to revive its stated commitment to diversity. specifically, attention should be given to 

the expired 2008-2013 diversity plan as planning goes forward.

3. the office of information technology should continue to explore options for a new portal system that will provide students with 

one central location to access essential information and resources and enhance the learning and living community.

4. the College should identify and continue to implement more effective ways to reconcile its commitment to increase international 

and domestic enrollment of english language learners with its current level of esl instruction and co-curricular support.

5. the faculty senate should complete the tasks of: (i) defining the role and responsibilities of faculty designated as program 

directors; (ii) clarifying the rights and responsibilities of  non-tenure-track faculty, including clarifying the faculty status of 

“appointed” personnel in instructional, e.g., “coordinator,” roles; and (iii) analyzing the relative proportion of instruction 

delivered by tenured/tenure-track vs. non-tenured. senate and College administration should then collaborate to address any 

issues and revise faculty Handbook and/or other relevant policies and procedures accordingly.

6. a deliberate, thorough, and conclusive examination of the structure and content of the Core Curriculum should be developed 

and carried out under the auspices of the educational policy Committee to ensure that a daemen education does in fact produce 

students prepared for “life and leadership in an increasingly complex world” (appendix 1.1 - daemen College mission statement 

[1-14]). this undertaking is recognized as extensive and intensive, requiring sustained analysis and participation of all stakeholders, 

yet for this very reason, an undertaking requiring structure and a clear timetable to assure completion. specific attention should be 

given to ensuring scientific literacy on the part of all daemen students, as well as to ongoing efforts to improving student writing.
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7. the College should ensure that a daemen education provides its students with global competency, as explicitly called for in the 

strategic plan. it should analyze the Core Curriculum in this light as well as courses within the majors, making the curricular 

adaptations found necessary to achieve this goal.

in conclusion, we also take the opportunity to add a brief postscript of significant developments occurring subsequent to conclusion

of the self-study process and finalization of this report.

• Budgetary concerns regarding faculty overload compensation have precipitated discussion among the Vpaa, divisional deans, 

and the faculty as a whole regarding limitations on overload and related issues such as enrollment caps and multiple sections of 

the same course. the need for clear and equitable policies across the College is acknowledged by all and conversation is ongoing. 

the administration has committed to channeling monies saved through a streamlined overload procedure directly back into 

curriculum and faculty support.

• our search for the director of diversity and multicultural affairs has concluded successfully with the January 2016 appointment 

of alvin d. roberts, formerly of stevenson university and suNy upstate medical university.

• With pride but sadness, we note the departure of our valued colleague, Vice president for institutional advancement 

richanne C. mankey, to become the first woman president of defiance College, ohio, effective January 1, 2016. a search is 

underway for her successor. 

• the educational policy Committee has taken initial steps to undertake comprehensive evaluation of the Core Curriculum, in 

accordance with recommendation 6, above. it is anticipated that a broadly representative epC subcommittee will be constituted 

early in the spring 2016 term for this purpose.

this self-study report reflects the work of numerous members of the daemen College community, to whom the self-study 

steering Committee expresses its gratitude. a list of all participants in self-study Working Groups is included in appendix 0.1 – 

self-study Working Groups.
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gLOSSARy OF TERmS AND ACRONymS

AAC&U Value Rubrics: association of american Colleges and universities' Valid assessment of learning in undergraduate 
education rubrics; these rubrics have been adopted by daemen to evaluate the degree to which students are mastering general 
education skills such as writing, information literacy, or critical thinking.

ACRRU: this acronym describes the five-step process of assessment of student learning at daemen ~ 1) articulate desired learning
outcomes; 2) Collect information; 3) review findings; 4) report results; and 5) use information for improvement and resource 
allocation.  

A&S: division of arts & sciences.

CARE Team: a collaborative team of academic and student affairs administrators committed to a holistic intervention strategy that
helps students navigate the challenges of college and timely resources and supports such as advisement, counseling, and academic
coaching.

CAP: Core assessment plan.

CASC: Core advisory subcommittee of the epC; oversees College's core curriculum, including the implementation, modification,
and on-going assessment of student achievement within the seven Core competencies and other Core requirements.  

CETL: Center for excellence in teaching & learning; supports integration of technology in the classroom, the effective use of 
assessment of student learning, and the development of high impact pedagogical initiatives.

Core competencies: foundational skills which are introduced and nurtured in all Core courses and then developed, at the upper level,
in courses in the major. 

Core course: a course that fulfills some part of the 45-credit requirement for the bachelor's degree at daemen; core courses must be
outside the courses required for the major.

Core elective: Core courses taken outside of the major.

CSCCE: Center for sustainable Communities & Civic engagement.

DAC: diversity action Committee; faculty and staff committee that has played a key role in moving forward the College's vision 
and efforts to promote diversity in all settings. 

D&I: data and information Committee; furthers cross-campus collaboration to promote access to accurate data and information to 
inform planning and external reporting.

EPC: educational policy Committee; reviews initiation of all new programs or courses, or modification of existing programs, 
courses, or related policies.
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GPO: Global programs office; serves international students and advises undergraduate and graduate students on study abroad 
opportunities. 

H&HS: division of Health & Human services

IDEA Center Student Ratings of Instruction: assessment tool used as part of the faculty evaluation process.

IND 101: a first-year experience course taken by all freshmen in the context of a learning Community. the same cohort of students
take the iNd 101 course in the fall semester, and a course which is linked by theme in the spring semester of the first year. iNd 101
provides students with an introduction to the daemen Core competencies and the realities and rigor of college level academic work. 

LEADS: leadership and empowerment for the active development of students; on-campus student leadership program that builds
on orientation programming; workshops are open to students throughout their years at daemen. 

RIC: research and information Commons; houses daemen library and student success Center. 

SL: service learning.

S.M.A.R.T. Squad: student mentored assistants for resources in technology; a team of  students trained by the College's it staff
that provides students with timely solutions for their technology needs and problems.

StEP: student excellence & persistence; a task force which uses an evidence-based approach to improving retention through a 
variety of focused interventions. 

Student Success Center: collaboration of student service offices across campus to assist students in connecting with resources, 
referrals, programs and services.

TEC Lab: technology enhanced Collaboration lab; promotes student engagement and collaborative learning experiences through
simple interfaces and designs.

TEAC: teacher education accreditation Council is the national accrediting body for education, which in 2013, merged into Caep
(Council for the accreditation of educator preparation).

TTI: testing and training international is an organization that manages student recruitment for daemen programs offered to the 
orthodox Jewish community at the College's additional location in Brooklyn, Ny.

VPAC: Visual & performing arts Center.
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AppENDix 0.1 - SELF-STuDy wORkiNg gROupS

[updates from time of appointment noted in brackets]

wORkiNg gROup 1: iNTEgRiTy, TRANSpARENCy, AND A ShARED miSSiON

standard 1: mission and Goals

standard 4: leadership and Governance

standard 5: administration

standard 6: integrity

wORkiNg gROup mEmBERS

Cheryl Bird, executive director, the Center for sustainable Communities & Civic engagement

*Kathleen Boone, associate Vice president for academic affairs

Jed e. dietrich, member of the Board of trustees

Kristin fries, associate professor, Natural sciences [professor]

*linda Kuechler, professor, accounting & mis

margaret mazzone, assistant professor, physical therapy

maureen millane, director, Career services [associate Vice president for Community engagement, Creativity, and 

Career development]

robert morace, professor & department Chair, english [term ended as department chair]

pamela Neumann, director, Human resources

*Cheryl Nosek, associate professor, Nursing [professor]

Carol renner, administrative assistant, Global programs

Beverly Weeks, director, Higher education opportunity program

wORkiNg gROup 2: iNSTiTuTiONAL STABiLiTy, SuSTAiNABiLiTy, AND RENEwAL

standard 2: planning, resource allocation, and institutional renewal

standard 3: institutional resources

standard 7: institutional assessment

wORkiNg gROup mEmBERS

*lisa arida, Controller & assistant treasurer

*patricia Beaman, director, institutional research
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thomas e. Brydges, esq., member of the Board of trustees [retired from Board]

*Kelly duran, executive director, academic Computing [Chief information officer]

Jessica Gorski, assistant director, athletics [No longer at daemen]

*Kathryn Graf, director, alumni relations

intisar Hibschweiler, professor & department Chair, mathematics

Kevin Kegler, professor & program director for Graphic design and animation [professor of Graphic design]

shirley peterson, divisional dean, arts & sciences

scott rowe, senior financial aid Counselor [assistant director, financial aid]

ron schenk, divisional dean, Health & Human services 

*mimi steadman, associate Vice president for institutional effectiveness & title iii project director

Brian Wilkins, director, administrative Computing [director of information management]

wORkiNg gROup 3: SuppORTiNg STuDENT ExCELLENCE AND gLOBAL COmpETENCy

standard 8: student admissions and retention

standard 9: student support services

standard 13: related educational activities

wORkiNg gROup mEmBERS

sarah avzton, instructor & early Childhood director, Brooklyn program [assistant professor]

Jonathan Good, assistant professor, Natural sciences 

*susan marchione, director of New program development & strategic initiatives

penny messinger, associate professor, History & political science

Bridget Niland, associate professor, Business administration [and athletics director]

Christopher pack, director of systems administration, academic Computing

*Kimberly pagano, director of orientation & leadership development

Justin richmond, student representative

ann robinson, executive director, Global programs 

phyllis shroot, Coordinator, alternative Certificate in special education, Brooklyn program 

andrea sullivan, Head of reference & instruction, library

*adriane Williams, senior academic advisor

*frank Williams, dean of admissions [and associate Vice president of enrollment management]

*elizabeth Wright, assistant professor & associate dean of education [now associate professor]
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wORkiNg gROup 4: RigOROuS EDuCATiON FOR ThE 21ST CENTuRy

standard 10: faculty

standard 11: educational offerings

standard 12: General education

standard 14: assessment of student learning

wORkiNg gROup mEmBERS

Jennifer Bogulski, Clinical assistant professor, physical therapy

sabrina fennell, director of academic advisement

*erica frisicaro-pawlowski, associate professor, english 

*shawn Kelley, professor & department Chair, philosophy & religion

allyson Kirk, assistant professor, physician assistant studies

lou ann mages, administrative assistant, Career services [no longer at daemen]

Christopher malik, director of student activities and interim dean of students [no longer interim dean]

Catherine mann, associate professor, Nursing

*isiah marshall, associate professor & msW program director, social Work

lynn matthews, assistant professor & department Chair, athletic training [term ended as department chair]

Kelly monkelbaan, director of enrollment research, admissions [now executive director]

*lisa parshall, associate professor, History & political science

Kelsey reeder, student representative

*Kevin telford, associate professor, modern languages & Core director

*denotes member of steering Committee
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AppENDix 1.1 - DAEmEN COLLEgE miSSiON STATEmENT [1-14]

the mission of daemen College is to prepare students for life and leadership in an increasingly complex world. founded on the princi-

ple that education should elevate human dignity and foster civic responsibility and compassion, the college seeks to integrate the intel-

lectual qualities acquired through study of the liberal arts with the education necessary for professional accomplishment. this

integration which recognizes equal value in liberal studies and professional programs aims at preparing graduates who are dedicated to

the health and well-being of both their local and global communities.

With a daemen education, students will acquire the skill to solve problems creatively and think critically. they will be comfortable

with diversity and will recognize the importance of a global perspective. they will be able to work with others and be invigorated by

environments that present challenges and demand innovation. daemen students are expected to be active participants in their own edu-

cation and informed citizens who understand that learning is a lifelong journey.

at the heart of daemen's integrated learning experience is the relationship that can develop between the college's faculty and its stu-

dents. daemen prides itself on maintaining a student-centered atmosphere and a close professional and collaborative association

among all members of the college community. assisted by a supportive faculty, daemen students are encouraged to pursue goals be-

yond their initial expectations, to respond to academic challenges, and to develop habits of mind that enrich their lives and their com-

munity.

www.daemen.edu/about/leadership/mission-statement

http://www.daemen.edu/about/leadership/mission-statement
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AppENDix 1.2 - DAEmEN COLLEgE STRATEgiC pLAN 2012 [1-14]
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AppENDix 1.3 - DAEmEN COLLEgE ORgANizATiONAL ChART [1-14]
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AppENDix 1.4 - DAEmEN COLLEgE DivERSiTy pLAN 2008-2013 TRACkiNg [1,6,7]
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RESOuRCE NEEDS LiNkED TO DAEmEN STRATEgiC pLAN [2,3,7,14]
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AppENDix 2.2 - ASSESSmENT REpORT TEmpLATES [2,3,7,14]
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AppENDix 2.3 - SAmpLE DEpARTmENT ChAiRS DATA BRiEF: DFw ANALySiS [2,7,8,14]
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AppENDix 2.4 - STEp TASkFORCE DATA SummARy 2014-15 [7,8,9]
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AppENDix 2.5 - ACADEmiC pROgRAm REviEw TEmpLATE [7,14]
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AppENDix 2.6 - pROgRESS REpORT ON impROviNg ACCESS TO DATA AND 
iNFORmATiON AT DAEmEN COLLEgE [2,3,7]
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AppENDix 2.7 - DAEmEN COLLEgE OpERATiNg BuDgET TimELiNE [2,3]
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AppENDix 3.1 - ADmiSSiONS STATiSTiCS FALL 2011 - FALL 2014 [8]
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AppENDix 3.2 - RETENTiON AND gRADuATiON RATES OF FiRST-TimE, FuLL-TimE, 
DEgREE-SEEkiNg FREShmEN [7,8]
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AppENDix 3.3 - AvERAgE NET pRiCE OF ATTENDANCE wiTh AFFORDABiLiTy RANkiNg
OF SELECTED pEERS [7,8]
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AppENDix 3.4 - CERTiFiCATES EARNED BETwEEN 2008 AND 2014 By ENROLLmENT 
TO EARN CERTiFiCATE ALONE OR ADDED AS pART OF A DEgREE pROgRAm [13]
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AppENDix 4.1 - CORE ASSESSmENT pLAN [11,12,14]
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AppENDix 4.2 - DAEmEN COuRSEwORk TAkEN By ThOSE whO gRADuATED 
BETwEEN AuguST 2012 AND mAy 2013 [12,14]
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AppENDix 4.3 - CORE COmpETENCy ASSESSmENT AT ThE COuRSE LEvEL 
TEmpLATE [11,12,14]
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AppENDix 4.4 - wRiTiNg ASSESSmENT ChART 2006-2014 [11,12,14]
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